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aBSTliCT 

This is a final report of a 3*year project to modify 
the curriculum in the Bristol, Ccnnectlcuty schTOl aysteffl by infusing 
career education concepts and practices into all subjects at all 
grade levels. Ihe report includes a description of the four 
cbnponenta of the projects Grades K^S, grades 9*12, development of 
job placement services, and establishment of a resource center on 
career education. The description covers backgrcund, objectives, 
deaign, and results of the study. Inother section deals with 
concliislons^ implications, and recommendations* Almost one*half of 
the document is devoted to a third party evaluator report prepared by 
Biiw Idiicational Directions, Inc. The evaluator report includes an 
overvi€¥ of the project, suggestions for other funded programs, 
coaaents about the f ulfillment of objectives for the four components 
ci the study, and evaluation of the procedures followed furing the 
project* Ippendixes to the evaluator report include newspaper 
clippirgs and correspondence about the project, guestlonnaires, and 
the results cf surveys of the community^ principals, staff, and 
teachers. Attachments make up another large part of the document and 
include a sample curriculum guide entitled wfieduclng Sex-Eole 
Stereotyping Through Career Education" and other 
brochures related to the four components of the 
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I» Period Oovered g From Ji^y 1, 1973 ^ Jime JO, 1976 
II » Fro,1eot Goals and Ob.ieotives g 
A. Goal 

Bmetol Public School System has been conduoting a tl^ee 
, year project entitled. Penetrating School Stmta TO^ough Career 
Education , This prograin was funded by the United States Office 
of EduM.tion under Part D of Public Law 90-576^ Its major 
goal was to modify the oumicnlum of the school district so 
that all students ooiild become better prepared for the world 
of work* ^e project was to do this throu^ "infusing" career 
education concepts and practices into all subjects* Once 
prepared J students were to have pmctical e^^erience and/or 
training opportmiities desired to better prepare them for job 
entry* To do these activities, a wide mriety of resources 
were to be meawcei and utilised, 

B* Grades K-8 Objectives (Original ) 

1* To enable students to develop a more positive self-concept 

and greater miderstanding of self* 
2, To enable each child to display an understan^.ng of the 

relationship between his own abilities and limitations in 

terms of the world of work, 
3* Tq develop and expejid the pupil's Imowledge about a 

variety of clusters of occupations, 
hm To give teachers knowledge of career education concepts j 

career aTOreness, career e^loration, career preparation, 

clusters and self-amreness techndques* 
5- To implement curriculim patterns ttot will illustrate the 

relationship of school subjects to the world of work* 
6* To provide for continuous development, revision and 

evalimtiona 

7* To enable students to have access and ^eater imderstanding 
of the many conmui^ty resources available for themo 

0. Grades 9-12 Objeatives (Ori^nal ) 

1. To provide each student with opportunities, re^rdless of 
Ms/^er ultimate career ^als, to have marketable skills 
that will enable him to enter the labor force when the need 
desire arise for him to do so. 



2* To ©nabl© each student who deeired to undertake 

adv^ced preparation, whether it he in a poet-secondai^ 
teohnical school, college, university or huainess 
aohoolf to he eo equipped with the necessary prerequisites 
to understand this adTOnced traini^, 

3, To provide opportunities for student e to partioipate in 
meMLingful oQoupational ea^lomtionse 

}4m To provide goreater enoouM^gement for student enrollment 
in vooatioml eduM-tion programs # 

$m To provide greater enGOiumgement for student enrollment 
in work e^^erienoe pro^:^Jas a^d a wide amn^ of work 
es^riences . 

6 m To provide intensive guidance and coimselii^ in preparation 

for employment and/or fut^e education. 
Jm To develop career information programs to he caraied out by 

departments within the scope of the currioulum, 
Bm To establish a continuing avenue of commuMcations between 

school, business, indust^ and community ^ 
9* To follow-up all cteop-outs and graduates and to iise such 

data in the pla nmng of fiitrae programs* 

D* Ob,1ectives of the Placement Component (Project Developed) 

1# To locate ajid isolate si^iifioant career job opportunities 
in the coimunity which c^ be offered to eriting Bristol 
students • 

2# To offer such Job opportunities to said students throu^ a 
system which allows for clear and precise commimications 
between employers, students and concemed education officials. 

3* To utilize infoOT^tion retrieval foras which permt a 

matchii^ of student uiterest and abilities with job specifi- 
cations . 

hw To develop processes which allow for the rapid identification 
of e^tin^ students who would be interested in using this 
placement service. 

5* To provide for the following systems within this placement 
service • 

a1 Raporti^ 

b) Referral 

0 J Follow-'up analysis 

d) ^ogram revision 

E* Hesoiirce Center Objectives (Pronect Developed) 

1# To serve as a dependable source of supply for the career 
education specialists and others availing themselves of the 
services of the pro-am. 
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2. To satisfy their needs, whether they "be for some tan^hle 
item already in the Center, for something which must be 
developed especially to meet their particular need or 
for one of the so-called "people resources'' which are 
often the moat iLfficult to produce « 

3. To serire as a soOTce of sug^ations for both new materials 
b^3l new methods wMch the career education specialists 
cannot keep abreast of on their ovm. 

k» To serve as an on-going educational i^luenoe on those 
involved in the pro^Mi by providing classroom teachers 
M understMding of wlmt career education can offer them 
and their students throi^ in-service teacher traimng 
sessions. Miese ra^ge from workshops deslpied specifically 
to acquaint teachers with the aervioes of the Resource 
Center to those which involve participants in rarious 
aGtivities which can be taken to the classroom and used to 
infuse career education into the curriculum* 

Procedures gollowed g 

Thm procedures followed for the project were those established 
during the course of the first year* After researching and 
defimng procedures to be followed for ciOTiculm revision within 
the Bristol Public School Bymtem^ these established procedures 
were iiiplemented* Veacher involvement in ai^r career education 
undertaking seemed to be the key* Teachers were asked to t^ to 
incorporate at least one of the concepts of career education into 
their existing lesson plans whenever possible. Each of these 
activities were developed with the help of the specialist at the 
teacher »s appropriate level* Completed activities were gathered 
and published in seven Career Education Cumicid.um Guides* 

Results I Accomplishments I 

In order to pro'vlde an oveamll sumaa^ account of the results and 
aQcomplislments of the Bristol Career Education Program, reference 
is made to the emluator's report and the appendix showing involve- 
ment of the schools in the following categories: career speakers, 
field trips a^d es^loretion sites. Career education Ms become 
part of the Instructional ^xosrsm within the Identified project 
schools* Positive attitudes Md acceptance on the part of parents, 
students, business commuiuty, teachers and admlnistmtQra proved 
to be well above expectations for the project's operation* 

As a result of the effectiveness of the Bristol Career Education 
Project, the elemental level (K-8) saw ex^nsion to include all 
but five schools. ^Em seconda^ level (9-12) saw no Increase in 
thm number of schools serviced, since tMs part of the program 
was totally operational dicing the coiirse of the first year* 



The final evidence of the project's success Is the set of Career 
Education CuniGulum Guides prodiiGed throu^ the efforts of over 
ttoee hundred fifty Bristol eduoators* 

V* EvalTmtion g 

A third party eraluator was seoured to eval^te the project and to 
Msmmm the effectiveness of each level and the ovemll success 
ajid value of the total project* CTEXy Incorpomted of Durham, 
North Carolim was selected for the first two years as the third 
party emlmtor and New Educational Bireotions, Inco^orated 
(N^) for the tMrd year* In addition, the Career Education staff 
was involved in an irifomal self eTOluation of the project in an 
on-going basis, 

l^m Conclusions and Recoffloendations i 

As a result of the Bristol Career Education Project, it is concluded 
that the ii^tial set of needs and goals on wMch the project was 
funded proved to be realistic to the local Bristol School System* 
The project developed a hetter and more meaningful educatioi3al 
asqperience for the students of the schools that made up the project 
sites, E^s involvement produced a positive "base of experiences 
which in turn founded e^ertise, materials, amreness and support 
for the philosopMes and concepts of career education* 

Evidence of these results cam he fo^d in the school district's 
present efforts toward re or^^ nation and pro pram plarminga We now 
have a Department of Yocatioiml and Career Bduoation as well as 
plans to have more organized hut diverse career education pro-ams, 
jfast of this effort comes from local support. 

Additioml efforts are hei^ Dmde to develop additioml sources 
©f fimding to extend and soli^fy the impact career education has 
made on the district* 

^le Msults indicate that such major curriculum change efforts 
should either concentrate project seCT^ices to Just the desi^mted 
target schools during the funded period or allow for a loi^r 
life of fimded, project activity (ises five to eight years). 
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Original Problem s 

In the quest to provide mearLingful educational experiencei in 
a piblic ichool educational system, many dramatic ohanges have 
ocCTirred in tectou.quee, content and philosophys In today's 
educational institutional no thing is more pertinent tto^ providing 
every youth with the ca^bility to make intelligent career 
deoisions and the opportunity to prepare for entiy and process 
in eueh careers* 

It has become ap^rent in recent years tlmt public school 
education Dmst re-identify itself and establish more efficient 
means for students to have greater validity in their career 
decisions thro'^h sensible ohoioe rather than haphazard chance * 

The original Bristol, OonnectiQut proposal entitled Penetrating 
Sohool Strata ^toou^ Oareer Education , Problem Section, 
deeoribes a variety of ciroumst^ces and situations wMch appear 
to have created a stapmtion in the educational clmnge process. 
Daepite mny and varied attempts to foster the development of 
new perspectives and curricular approaches, most of these appear 
to have had limited ^pact upon the entire system* 

Pretuently, old and new crarioi^ar processes appeared irrelevant 
to the needs of students and the community^ A number of the 
chants developed had been remedial in desi^ rather th^ 
pMsoriptive. New pro^a^s in the educational system appeared to 
have been geared phdlosophically to coCTeotii^ ajid/or i goring 
what imlues and skills students bro^^t to class, rather than 
allowing for the diversity of these attributes* 

To quote Sitoey Sa^on, "Students, no less than adults, face 
problems and decisions every day of their lives* Students, too, 
ponder over wlmt and how to tMnk, believe, behave. So often 
what goes on in the classroom is irrelevant and remote from the 
real thin^ tlmt are goin§ on in student's lives - their dally 
enoounters with friends, with stmn^rs, with peers, with 
authority figures i the social Md academic tasks that assualt or 
assuage their egos, Yom^ people are asking themselves important 
personal sund theoretical questioM that will lead them to ^ 
important decisions and action*" 



Simon, Sidney, etal| Yalues Clarifloatians i fert Publishing 
Company, New York, New lS>rk| l$Jif ~pms^ "J* 
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KlUBj key Bristol educational admits tmtors charged with the 
dasigniii^ of the Gareer Education proposal, attempted to deal 
with affective components of the diffio^ties the system was 
eaqjerieno^ig in a "nomial" curricular approach. Father, such 
affeotive elements were coupled with increased and sequential 
e^eriences with the empirical World of Work in the Project *s 
deei^s To aid in tMs development the commmu^ty iteelf vmrn 
inoluded in the proposal write-up as a mlid place for leamiiig 
e^^erienoes^ Heretofore, limited use preTOiled of this 
invaliiahle resouroe for learning. From speakers and field 
trips to internships and placement, the Career Education Project 
was to tap all poMible and viable learning situations # Such 
ooBEDiunity involvement yms to demonstrate to each and every 
student that all work has dipiity - if it is sometMng enjoyed 
and Relieved in by the individual involved, me other mjor 
trajisfer of leaminff, hoped for by the proposal* a desipi, was 
simply that ^ffertint people enjoy different mlues and life 
styles. Therefore, identification of these varying character- 
istios in adults by involved youth would be of assistance in 
selecting a potential ocoupation(s). Provisions for the develop- 
ment of and changes in view in regard to these affective 
components of learning TOre also built into the design of the 
original proposal, 

mie dooumentj Penetmtinff School Stamta Throiigh Career Education , 
oltad two major oommimity problems with which the school system 
\ms Int^Qately involved, Eie first ymm that the eity has been 
dootamented as eoonomioally depressed area. Secondly, the 
1970 CoMmity Develoment Action Plan (omp) report in^cated 
that eduoational e^ectation criteria ware not keeping with the 
system's goal to "provide each child with an opportunity for, 
and motivation toward, achieving his best educational and personal 
goals," Both problems in^oated a need for extensive changes 
in oi^ioulum at all levels of education, 

Ttm ^oject*s desi^ers reco^^sed thm faot^ th^ curriculnm 
TCVieion coiild not ocoitt without two oruGlal re urcesi involved 
tsaohers and banks of people a^d mterial resom jes to serve as 
instruotional support for career development concepts, 

therefore, the Project was designed to have a large staff 
complements TOiere were six professional people whose prime 
task was to help teachers develop curricular revisions, The 
Oa^er Education staff accomplished this by brining to bear 
additional sets of career-oriented resources. For example, 
oonmunity involvement, commercially prepared career .aduoation 
materials and self-produced instiuctioml materials acted as 
^talysts in the infusion of career education concepts with 
eristing ciarricula. 



^'M, the teaohar enthuaiasm needed to develop nV mn ge in the 
dlMOtion of career education was fosteMd« Heinforcing 
the teacher's oomitment to changes in oi^mloiilum, the 
pTOpoaal pro%'^ided for teaoher workshops ^ra.dmte college 
Odursess 

The plaimed ataricular revision process \mm of mu^q^ue deaipi. 
Its orientation mm based on the Induotive concept of mAvinriTn 
oontribution to a total end products reachersj in the volmita^ 
proGess of trying career education conGepts and reao-moee, were 
to capture the esiential elements of each of these activities* 
Kiese recoMings were then gathered, collatadj or^Lni^ed, 
eequenced and related to ead^sting ciirriC"^ar approaohes* In this 
way, a "living, on-^i^" illusion proceis was built Into the 
proposal's desi^. 

Penetrating School Strata through Oareer Education directly 
involved the non^publlo schools as well as the public sector^ 
Additionally, cooperative ventiires with a nmber of other 
educational and public service agencies had been raitten into 
the program's desipi* 

Kierefore, the proposal attempted to establish workable processes 
which would allow for the succesafTd, implementation of the 
projects To aid in the guitonce ajid direction of staff efforts, 
a niiaber of ad-viso:^ groups were established and periodically 
called upon* The members of these groups were from a variety 
of backgrounds s service agencies ^ business and industry leaders, 
eduoation, parents and conceamed students* 

Thm original Gaareer Education proposal, Fenetmting School Strata 
TO^ou^ Career Education ^ summri^es the ori^nal proposal 
problem thusly, "it is Inoreasli^ly more apparent jhat one of the 
major problems of this school system ajad others in Comiecticut 
is the unrealistic e^actation placed on our students, especially 
ttiose whose cult^^ml background may be deprived or lacking In 
stimuLation." It further states that, "it Is the intention of 
this proposal to use career education as the vehicle for a pmssive 
chai^ of perspective In the Bristol School System* 

Beca"Me of the magmtude of this midertaking, a de^ee of 
resirttoce to oh^^ ymm periodically encoimtered* Such 
lituations will be described in the Ooncluslon Section of this 
report* 

H* Rgonect ^als and Ob.lectives s 

The major goal of the project ms to attempt to influence existing 
educational concepts and practices, preTOlent in Bristol schools, 
toTOrd a world-of*work apprQach. An additional aspect of this 
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goal me to enlaanae mmoh student's ability to make wise and 
appropriata oarear cholaes. Such deGlslona, ideally, ware 
to "be based not only on acadeMo aoMevament but on other 
oapabilitias such as intareeti psyoho-motor development 
and oarser potential for aaoh student's respeotive choice § 

In order to acMave this goal, the project was conducted 
aocord^^ to a sat of specif io objectives. Initially, these 
were broken down toto two groups i the Elemental (K*-8) 
Component and the Hi^ School (9-12) Oomponant* As the project 
ai^lvad, two other sets of objectives were develop d in order 
to iSathex develop two mjor and significant aspects of the 
project. The first set dealt with the Job Plaeement Function 
of the project and the second set concerned the development 
of the project's Career Education Resource Center ■ 

TbB objaotives of these four componants, therefore , are as 
follows : 

A. Elementary Component (K^S) 

The major objectives of the elementary and middle school 
component werei 

Im To enable students to develop a more positive self-concept 

and greater understandi^ of self, 
2, To enable each child to ^splay an miderstanding of the 

relationsMp between Ms own abilities and limitations 

Jji terms of thB world of work* 
3» To develop and e^and the pupil's taiowledge about a 

variety of oli^tars of occupations * 
h* To ^ve teachers Imowledge of career education concepts, 

career awareness, career e^lorations career preparation, 

clusters &id self^awareness tecla^ques, 
$m To Implement ctmciciilum patterns ttot will illustrate the 

ralationsW.p of school subjects to the world of work, 
6. To provide for conti3:>uous ciaOTlcuJ^um development, revision 

and evaluation* 

7* To enable students to have access md greater understanding 
of the many commmity resources avmilable to them. 

B# School Component (9^-12) 

ThB major goals and objectives of the school component 

wr#2 

1, To provide each student with opportunities, regardless of 
hls/hBT laltimate career goals, to Imve marketable skills 
that will, enable Mm to enter the labor force when the 
need or desire arise for Mm to do so* 

2* To eamble each student who desired to undertake adTOneed 
preparation, whether it be in a post-seconto^ technloal 
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sehool, Gollege, imlYereity or "bueinesa school , to be so 

_equipped with neoasea^ prerequlsitas to understand thds 

advmioed tTB.±nxngm 
3* To provide opportunities for students to ^^ticipate in 

a meaningful occupational ea^lomtion* 
hi To provid© greater enoouM.gament for student enrollment 

in vooational education pro^^ma© 
5# To provide gtraater encouragement for student enrol3jnent 

in work esqperience programs Md a wide range of work 

es^arienoe o 

6. To provide intensive guidajice ajid couMeling in preparation 
for emplo^ent ^d/or fut^e edueation* 

7. To develop career informtion programs to he cabled out 
^ departMnta within the scope of the cuCTioiilumg 

8. To establiah a continiu.ng avenue of commnicatione between 
school f business, Industry and coDmxaiity* 

9. To follow*-up all drop-outs and gradimtes and to tise such 
data in the planmng of future programs* 

C* Placement Component (9*lU) 

1* To locate and iaolate elg^fiCM.t career job opporttmlties 
in the conmmity wMch c^ be offered to exitijig Bristol 
students • 

2* To offer euch Job opportunities to eaid studenta tlmou^ 
a system which allowa for clear and precise conmuj^cations 
between employers ^ etudenta and concerned education 
officials, 

3* To utilise infomation retrieval foms which permit a 

matching of ^ student interest and abilities with job 

specif icationa e ^ ^ ^ 
i^. To devaXop' processaa wMch allow for the rapid identification 

of existing studenta who would be Interested in iieing this 

placement service ^ 
5* To provide the following system witlu^n this placement 

service i 

a) Reporting 
b ) Eefe^ml 

c) Pollow-up analysis 

d) ^roffmm revision 

Ds Qftrear Education Reao^gg_Oenter Component (k^l2) 

1« To serve as a dependable source of supply for the career 
education specialists and others availlE^ themselves of the 
sarvicea of the program* 

2* To satisfy their needs, wither they be for some tangible 
item already in the Center, for sometMng which must be 
developed especially to meet their partioxalar need or for 
the so-called "people resomees" which are often the moat 
diffici^t to produce. 
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3» To serve ae a so^ct of suggestions for both new 
loattrials and new methods which the career education 
specialists: cajmot keep abreast of on their o™# ^ise 
suggestioiis cover both oommerloally and locally developed 
career education aids as well as materials ajid ideas 
borrowed from other career education pro^^s. 

I4* To serve as an on^going educational inf luenoe on those 

Ijavolved in the pro^mm by prgvidii^ classroom teachers bji 
understajiding of what career education can offer them Md 
their students thro^^h in-service teacher training sessions* 
These 3^1^ from workshops desipied specifically to acquaint 
teachers with the services of the Career Education Resource 
Center to those wMch involve participants in various 
activities wMch can be taken to the classroom and used to 
inftise career education into the ourriculum. 

III. Pro.lect iPesim and Process : 

As indioated above, the deslpi of the Penetrating School Strata 
Itoou^ Career Education projeot ms snalti-dimensional* The 
origJjial goal was to modi^ cuMicui™ and instructional methods 
to allow each affected Bristol student to formulate appropriate 
ohoices re^r^^g fut^e career opportimities* 

Jn order to acMeve this goal, numerous objectives were fbrm^ated 
both before and d^ing the course of the project. These 
objectives established the operational framework from which all 
project activity was undertaken ajid eTOluated, In order to 
achieve results in each projected area of Jjapact* the following 
"dasipi was instituted s 

Am A^TriTnistjmtlon g 

Pour major factions were felt to be hi^ly important for the 
MJmgement of tMs project* The first, and most sipiificant, 
was the attempt to pre-state how tMs pTOffoBM was to fit into 
the Bristol School System in a co^ortable, effective wayo 
ThB projtfct director ms given the rajik of a school principal 
with com^rable sala^ remuneration* As with all project 
a^mgers,^ this person tos to report to the Director of State 
and Fedeml Programs, the chief atoiinistrator in the district 
for such ^efforts. Direction re^rding cumiculum illusion, 
hlrjjig of personnel ajid other pro-am functions was to come 
f^m the Assistant Superintendent for Instruction, the 
AseistiJEit Superintendent for Personnel and the Assistant to the 
Superintendent for Business ttoou#i t^ Office of State and 
Federal R^^^ms* 

The second i^jor function of the project director \mm to 
siiccessf^ly m^ertake all project reporting requirements* 
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guob efforts inGluded all United States Office of Bduoation 
reports, pertinent doGments to the Coimeetiaut State 
Department of Bduoation and all reports required by the 
tolstol PuM-^c School System^ 

A third ve^ slpiif leant activitjr for the project* s 
adminlBtmtor to retrieve t inte^ret mi implement advice 
aad direction from each of several population ^oups serviced 
hy the propmm. To do this effioiently, the project staff "became 
;^rt of ouraloulum committees ajid^or commmity advisory groups # 
Xheae included i 

1# Career Education Development Oomaittee ^ composed of 
administrative, instructional and guidance personnels 

Zm ^e Oa^er Education Advisor Goimcil - composed of educators t 
local business personnel, parents ^d students # 

3» The Bristol Occupational Education Advisor Board - composed 
of Bristol educators, business and Jjidustrial personnel, 
labor organisation leaders, social service agency personnel 
and students. 

1+* Ihe Ad-Hoc Oommittee for the ^velopment of a Jfeeter Plan for 
C^eer ajid Vocational Education in Connecticut composed of 
state-wide leaders in the fields of education, higher 
educationt business, indi^try, labor and social service 
or^Lni^ations c 

Each of these ^oups had a sipiif icmt Impact on both the 
development aad implementation of the Career Education Project - 

Finally, the project director ^s responsible for all day-to-day 
mmagement functions of the proiram* Ehese included Mring a^d 
supervision of parsoimel, establishing project schedi^es, 
pertinent inteKial oomnmications a^d processing all business 
aspects required by the prograiQe Fiscal records ^d authority, 
however, remained in the Office of State and Federal Programs 
as stipulated by the Bristol Public School System's Procedmral 
&aidellnes For Projects » 

B. Career Education Staff i 

telstol^s Career Education Reject ymm desip^d to have a 

fairly large staff complement, Ori^mlly, the positions 

created to caray-out prog^m objectives were as follows; 

1* OnB OMeer Amreness Specialist (K-6) 

2m Career Oriantation Specialists (7*^8) 

3« Ttaee OaMer Exploration Specialists (9-12) 

l^m OnB Career Education Resource Center Coordinator (K-12) 

5. toe Reject Director (K-12) 

6. Ctoe Project Secretary 

7. toe Part-TJ^e Resource Development Aide 

8. Three Part-Time Work-Study Aides 
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Du© to the fiecal oonsideMitions , one Career Orientation 
Speoialist position was deleted from the deeipi after project 
initiation J tut before all profeesional liiring was completed, 

Profeesional asBignmenta of the staff were mde by their 
respective set of objectives and, then, by schools as follows i 

le Career Amreness Speoialist (K-6)s ^Is position vms 
responBible for the Elemental Objectives (ere Part II - 
Section A) in the following echoolsi St* Aim School (300), 
St. Anthony School (500), St. Joseph Sohool (300) i St. 
Itotthew School (27S)j St. Staidelaus School CSgo)^ Inmianuel 
Lutheran School (300), Clarence A* Bi^^am School (3|0)* 
Ife^ A^ Oallen School (380), Edgewood Sctool (U30)p Greene 
mils Sctool (380 j, Ellen Hubbell School (UZB), Ivy 
Drive School (i+Sj), John Je Jeimings School (U90), Mountain 
Yiew School (Joo), 01am I, O'Coimell School (525), Thomae 
H. Patterson School (USO), Northeast School (iSO), South 
Side School (SgO), Stafford School (375) rad West Woods 
Sohool (325). The estuoated average yearly enrolljnent for 
each school Ims been placed in ^renthesis. Obviously ^ 
this TOs a large ^oup of students for one position to have 
to deal with. Eierefore, two moMfioations were made to 
the original proposal* Eie first established a Career 
BduM^tion lead teacher in each school* ThiB individual 
was provided renune^tion from project funds to coordinate 
all project related activity in that school. Another 
modifioation was the reassi^ment of schools to Career 
Bduoation personnel during the third year. The following 
raassi^ments occuCTedi 

a) Elementary ^ecialist (K-6) - all eleven public 
schools . 

b) Jimior Hi^ School Specialist (7-8) - all nin3 K-8 
schools plus one 7*8 school* 

o) toe Career Education Specialist TOs reassi^ed to 
assist both individuals in all K-*8 schools on a 
contingency basis. The inddvidiaal fulfilling this 
ftootion was certified and experienced in all levels 
of guidance (K-IS). TM^m realignment was possible 
&UB to this individual's ori^jial placement in the 
district's smallest hi^ schools 
2. Career Orientation Specialist 1 Initialiy, this position 
\mm responsible for the Elemental Objectives as described 
in Part II - Section A* Hie schools and average n"umber 
of students ori^nally established as those to receive 
assistance weres Memorial Bo^evard School, 7^8 (8OO), 
Northeast School, 7-8 (36O), Stafford School, 7-8 (200), 
West Woods Sohool, 7-8 (350) f St. Ann Sohool, 7^8 (lOO), 
St. Anthony Sohool, 7^-8 ClOO), St. Joseph School, 7-8 (lOO), 
St. Ifetthew School, 7-8 (75), St* Staiuslaus School, 7-8 
(So) ajid ^m^jiuel Lutheraji School, 7*8 (SO)e ^e to the 
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smaller immbers of students at this level, the lead 
teaoher oonoept was Implemented only in the Memorial 
Boulsi^^d School* As indieated in the J^ediataly preceding 
seotlonp howeveri the Junior Mgh school program saw two 
epeolallsts servicing teaohers students during the 
fiml year of the projeot. 
3» Oaraar, Explomtion Specialists (9-12) i ThB three positions 
invQlved in this po%*tion of the Career Education ]teoJeQt 
ware rasponeihle for the set of ohjectives indicated in 
Part II - Section B of this report* In that there was one 
spaolalist established for each of the district's three hlga 
sohoolSp each of these staff members were to caan^y out all 
9-12 objactivas in their respective assigiments for all 
intarastad teachers ^d students* ihase ware as follows s 
a^ Bristol Central ^gh School - 1700 students. 111 faculty 
bj Bristol Eastern Hi^ Sel^ol - 1850 students, 117 faculty 
q) St#Paul Cathloic School 1000 students, k$ faculty 

A^in, due to the large numbers of students, these 
speoialists developed lead teachers in each of the high 
school's several dapartmente. Each specialist then worked 
with these teachers on both career education activity devel- 
opment and Qumiculum ij^usion* Thm apaoialiat^ also 
sarvad as liaison between the educators attempting career 
aduoation concepts and the two support service programs: 

a) Career Education Resource Center 

b) Career Education Placement Coordination 



Other than one change involving the specialist seiving St* 
^ul Catholic Hi^ School as described above, tMe portion 
of the pTOject underwent virtually no modifioations during 
the three ^ars of operation* 

Supportive gervioes i 

As desoribed in Part II, Bristol's Career Education Project 
had two mjor support functions biallt into the oriffLnally 
proposed objactivas. Soon aft^ar the prog^^m bacaMe operational, 
it yfSLB apparent that these two functions were so pervasive and 
complex ttot a set of more specific objectives ms necessary* 
therefore, after thorough consialtatlon with all advisory ^oups, 
Bristol administrators and the United States Office of Education, 
two additional sets of objectives were establia^di 

1. Thm Placement Component (see Part II) 

2. Tim Resoittce Center Component (sea Part II) 

^© operation of each of these efforts is next described: 

1. Thm Placement Component i ^e ori^nal proposal called for a 
Oaraer Education Resource Beveloper* ^hds non-professional 
position's respoMibilities were to make extensive contacts 
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with people ^oupi in the coimimity to develop career 
spe^erBs field trip arrangements and oareer exploration 
site aMangements. Placement of all gmdiiatee and/or 
poit-^radyates iDeoame another fimotion after a system was 
developed whioh followed the established s#t of projeot 
obJeQtlvei, Non^^raduate placements wert to be continued 
as the responsibility of the vmrioui hi^ school vocational 
education specialists with only pertinent information 
provided to the placement program specialist e ThXB was 
done to protect local employers from being overburdened 
by too mtxiy students applying for positions. As this 
fimction evolved^ the placement developer's position was 
modified to be a ftill-time non-professional assignment, 
responsible for all non- vocational placements of students 
leaving the school system and those who ware post-graduates 
in need of a job. 
2. Thm Resource Center Gomponenti Each of the original 

proposal's various objectives alluded to the need for devel- 
oping a bai^ of resources to assist all Bristol educators 
in the process of career education curriculuffi* Such 
resources wbtb to be in the form of commercially prepared 
activities, equipment with which to implement career 
education activities and human resources to augment such 
aotivities. All purclmses of commercial resources 
(instructional supplies and equipment) were the responsi- 
bility of the Career Education Resource Center Coordinator, 
Such iMrterial was catalogued, stored and disseminated to 
the TOrious ctmpic^um specialists by this coordinator* 
All materials, wlwn not in i^e, were stored and repaired 
(if necessaa^) in this Career Education Resource Center. 
As the project went into the third year of operation, this 
coordinator beoMie responsible for two additional fimctions# 
ThB first was to set up Satellite Career Resource Centers in 
schools serving grades 7*12 • The second function was to 
pither, collate, edit, reproduce and disseminate the 
Curriculum Glides for Career Education as developed by the 
specialists working with more tton five-himdred Bristol 
educators. Kiis function was augmented by an additional 
United States Office of Education ^rant from the Office of 
Career Education. Thus, these Career Education Curricxilum 
^ides (K-12, Placement and Resources) have had natiorml 
distribution* Kiroughout the project's deration, this 
coordinator ws responsible for aa^anging all in-^service 
workshop sessions for career education* 

S« In^Serv " ^e TralmJig i 

Vltol to the success to ar^ curri.culum mo^ficatlon program is 
the de^ee of ^derstanding for such efforts held by the 
concerned educators. In an effort to develop this understanMng 
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the Briitol Career Education Projeet was desipied to have an 
axtenslire In-iervloe tMpinin^ aomponent, ^©vision was mad© 
te hastp minimally, two Gourses for gmdiaate credit In 
oareer edmoatlone TOiese were oonduoted in the Spring ajid Fall 
' of 1974 hy Central Oonneotiout State College at a Brietol 
loaatlon. Approximtely sixty Bristol eduoatore were involvad 
in this efforts Other fonns of trajjiing Included workshops, 
conferenoea^^^mreer eduoatlon speoialist .^demonstrations , open 
houses and visitationa to other oareer eduoation programs 
being oonduoted witMn OonnaGtiQut «id to the northeastem 
re^on of the nation© ApproDdjaately four hundrcd fifty Bristol 
educators were involved in one or more of these various efforts 
to promote a greater understajiding of career education auid/or 
the need for cuCTioi^um modificationo A fiml aotivity of 
this function in the projeot's desipi was to secure information, 
g uidan oe aad advice from non-Bristol obserrors of the program. 
Visitors interested in similar programs , but from other school 
systems p becase quite frequent during the second sjid third years 
Also 9 other career eduoation specialists from local, state and 
federal educational agencies also visited. Such todividuals 
frequently provided helpful ii^ormatlon re^rding some aspect 
of Bristol's project* 

Conmunications and Reproduction i 

Obviously, Penetmtin^ School Strata roiroiirtti Career Education 
rested on the efforts of mejay people, CommuniGations became 
a vital consideration to the program's operation, ^erefore, 
the project was desipied to accomotote the various types of 
interchai^e between the different groups of people involved 

in Bristol's Career Education ^ogram. 

Administratively, the project director was responsible for all 
oDrraimiM.tions« ^eae duties included all correspondence, 
setting up a telephoM , s^tem for the specialists 1 public 
relations information, 'dialogue with other administrators of 
the system and in-*depth cooperation re^rding ciucricul'uun 
plannings As the Curriculum Guides became available, it 
was the project director's task to ensure that these were 
distributed to all taaohers, principals and agencies having 
a need for this material* 

The Caraer Eduoation specialists becaiQe the catalysts 
for commnioation between the project's admiiu^strators and 
the system's teaeheri and principle * Itoeir major goal was to 
have these Bristol educators de%relop a wide variety of career 
education activities which could be used in My classroom in 
the district* To accomplish this^ extensive amounts of face to 
face and infoa^al coMaiad,cations were necessary* V/here such 
ML intercha^e did not occur, there ms a notable lack of 
project development witMn that school or departments 
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Othar £o3cBM of project amphasas raquirliig loimd communiGatlons 
^aoaae spaeialiBed ftuaotioni of tha pro^rame Kieee included 
In-sarvioa traiar^ng prop^Mss, graduate course developmant, 
plaoamant functions , asrtamal site viiitationi Mid guidabook 
davalo^ent * 

P» ipacial ^phagjg Aotivitieag 

As a direct Meult of Bristol's O^eer Iducatlon Picject, a 
nuiflbar of hi^ily lipiificant and related progMma becima 
poeelbla. ^a moat import^t of thasa, to both Brietol and 
the Stata of Oonneotiout, ware as follows s 

1* A special saK-rola stereotyping projaots in-service 
training program ^s affort to allow teachers e^erianoa 
In how students Boay be staraotypad into tMnklng about 
M^raars in only a traditional fashion and how to redirect 
such considarations* Additional funds for this effort, 
which also had a saparate staff 1^ componant, eajpae from 
the Ua^tad States Office of Career Education. 

Zm A Bpaolal dissemination project i This program, also f^mdad 
with additional monies from the United States Office of 
Career Education, allowed the district to send the project 
' developed ouraloulum guides to all State educational 
agencies, all school districts Md oollegee in Oonnaoticut 
and to a^ school district and/or hl^er education 
liistltutlon ta the country requestlj^ them. 

3* Assistance in the development of a Satellite Tocational* 
Technical School for Bristol i This effort allowed the 
career education project to conduct student and community 
needs assessments so that an effective currlculiMa oov^d 
be developed by the officials responsible for this school. 
Special assistance in the developmant of the OonnectlQUt 
Master Plan for Vocational and Career Education i 3?ha 
State Department of Education was charged by thm 197k 
General Assembly to develop, wltl^i a two year period, such 
a plan# Ttm Bristol project director sat on the original 
State coMnlttee to help damft this pla^. As a result, 
Bristol's local career ^d vocational education plan became 
as exemplar model which ma^ of the State's school districts 
are using to comply with provisions of the State of 
Connecticut Master Pla^e 

Sm ^tensive co^mnlty Involvement i As a result of career 
education efforts, large numbers of commu^ty residents 
and leaders became esrtensively involved in helping to plan, 
develop Md Jjiplement occu^tional orientation ^d training 
programs. It is estimated that over five hundred such 
resources bec^e participants in Bristol's educational 
efforts as a result of the project. 
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6. Istatliehmant of a city*wid© department of Career and 

Vooatlonal Edueatlons In that the diitrlot Doactt a deolsldti 
to 197S'"1976 to keep effective elements of the Career 
Edueation project, a Gity«w±da dtpartment tos formed wMoh 
Inoorpomted all vooational training pro^^s with the 
ohosan oaTCer education af forts* 

17. ^ojeet ReaultB a^d AoGompllehments g 

to ordar to pro'vlde a eyitamatio mathod of reviewing the Bristol 
Caraar Eduoatlon Program's raeults and aGoompllahmentSi the fomat 
vmmdL in Part III of this raport will a^ln he followed in Part IV# 
It is important to npta, however, that the pro^^tt^s reeults must 
ha raviewed in tams of ^ its total impaet on the school district* 
!^erafora, a results summa^ is included which introduces the 
oonclueion saction where a thorough discussion is imdartaken 
ra^rding the pTOject's impact. 

A* Administration : 

1. Buocassful commu^cations regarding the maintenajica and 
operation of the project with the United States Office of 
Education^ 

2m Suocessftil mmgement of additional grant applications to 
extend the emphasis of certain elements of Career Education 
in Bristol, ^ese include i 

a) Sex-role stereotyping in-service training 

(see Attactoent A) 
h) A ^ssemination project to dJ-strihute, nationally, 
Bristol's Career Education Ci^^lQulum Guides 
(sea Attachment B) 
3* SuccessfTal mMagemant of Career Education Curriculum G^de- 
book development* Eiesa guides dfemonstrata how career 
aducatlon activities cem. he incorpoiated (or infused) into 
the various curriculum offerii^ of the dintrlctp farther , 
the guides are hroken do>m into tteee areas i K-6| 7^8 and 
the 9-12 ^ade levels. These materials have been subMttad 
to tlie U^ted States Office of Education ^der separate 
cover. However, the cover page is attached to this report* 
(see Attachments CI, C2, C3) 
^ U« Succassftil ccnraU3^catlons efforts to enable career education 

/ ■ specialists to effectively work with mora than five himtoed 

; Bristol educators in the development of the curriculum 

; guides, 

$m !Hie management of a successfi^ Si-Service gaining jteogra^. 
About five hundred fifty Bristol educators benefited in 
some my from ttds effort, 
6m She development of a centralized Placement Service for. 

^.duatas and post^^sdrntes of the Bristol School Bistriot. 
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ApproxlEataly one huntoed suoh people partioipated in this 

aspect of the projeat. 

(see Attaohment D) 
7. The parfciGipation in the development of the CormeotiGut 

Ife^ater Plajfi toek Force for Yocational ^d Garter Educations 

(see Attaolmient l) 
8s ntie participation of the project direotor in a epecial 

Hational Advisor Council for Career Education conference 

development § 

9» TbB succeeiML implementation of a mtjor follow-up itmd^ 
for ^aduatee of the Bristol School System* Thm results 
indicated a etrong need for practical career guidange for 
Sristol etudente* 

10. The gucceaiful implementation of a major Needi Assessment 
for Vocational Education- Mils included sampling about 
three thousand 9-12 students and ahout one hundred husinesees 
and industries in the district* It ms determined that at 
least ei^t hundrSd more students coiild he profitably 
trained in a techi^oal-^vocational field as compared to the 
on© hundrod twenty presently receiving such instruction, 
(see Attachment T) 

11. ihe successf\il planning for the development of a distinct 
city-wide Department of Career and Vooational Education at 
the conclusion the activity. 

(aae Attachment g) 

12. The successful development of a special KinderpLrten study 
regarding self--concept factor identifioation. 

(see New Bducational Directions Evaluation Report) 
13« ihe successful development of a bank of ooBmumty resources. 
The process for efficiently using these resources was also 
identified and refined, Hie cover page is attached to tMs 
report s 

(see Attachment H) 
1^. Tbm development of a M^ily suooess^il* career e^loration 

program serving students in ^ades 7^12. 

(see Attachment l) 
15. Arrangement for ajid implementation of a sucoess^d auUt 

far this three year project * An independent auditiiig firm 

determined that all funds yr^^cm used in an appropriate fashion. 

Ihis has been sub^tted uj;Lde/;^ separate cover. 

B^^ Oareer Education Staff g 

1# &iccessf^ly working with dvej? five himtoed Bristol educatore 
to develop the following products i 

a) Career Education Ciarriculum Guides - K-*6f 7*8, 9-^12 
D J Career Education Placement Service toide 

c) Career Education Resource Guide 

d) Ca^er Education Coammity Resource ^formation 

« 20 *- 
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2« Siicotssfi^ly deiigaiiig and djuplamenting in-service 
TOrkghope for intereite^d tisachere of each specialists 
asslpied ^rade level* Each spacialist either led or 
participated in ttoir TOSpeotive eet of workshope* Over 
fifty of these seaBiotis weM held during the project's 
three ji^ar periods Often, such training programs brou^it 
non-Bristol everts into the system in the followi^ areas 
of oonoent ration 1 

a) Elemental Career Awareness 

b) Elemental Self-Amreness 
o) Career Orientation 

d) Placement l^^oedures 

e) Oimrlculum Infujiion Oonoepta 

3* developing g uidan ce outTOaoh programi whereby counselors and 
teaohers woiJ-d team-teach olaEses re^rding the career 
opportunities which ml^t result from thorou^J^y understanding 
concepts covered by such classes § Kiis funotlon ms 
eapeoially successful at gm&Q levels 7*12 • 

Urn SuDoessfWly desipiing individualized procedures which allowed, 
each cooperating teacher to tooo^orate career education 
activities into subject areas* This was done by matcMng 
the subject area to pertinent elements of appropriate clusters 
of careers* K^s activity was especially suocessfi^ at all 
geade levels* Such developments included i 

a) Grade level packets of career education materials tied 
to speoifio teaoher-desipied activities in oareer 
education* Bach paoket tos desi^ied for a particular 
^Tade level and subject a^a* 

b) Career Resource Centers i which were satellite to the main 
oity-wide center ^ were developed Jji twelve of the city's 
twenty-four sctools* Ihese satellite centers provided 
hML^ resources for teachers in their development of 
oareer education activities* Periodically, these 
meterials would be rotated smoung the satellite centers 
to fu^rther sttmulate teacher activity development* 

(see Attachment j) 

o) Over twenty different career day es^ositions were held 
Jja schools having seventh and ei^th ^i^'ades* 

d) A (mreer speaker proga^m wMch broi^it more thaji five 
hundred different spe^ers into all schools over the 
th^e year period* More thM. three hundred of these 
were for the three hi^ schools* 

#) A career field trip program wMch allowed for more than 
two tandred fifty trips taken by teachers and students 
to businesses, industries, social service agencies and 
cultural iMtitutions aroimd the greater Central 
Connecticut re^on* Beoause such trips were always 
tied to Jji-olass career education activities, more than 
one thousfiuid Bristol students received intensive career 
orientation with this program. 
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f ) A oareer e^loration pro^^ja whioh opemtad only in 
'^adee 7^12. THis aQtlvity was Immeniely popular with 
studtnts aad teaeherss An es^loration ras sui individu- 
alisad field trip each of which laeted for at least 
one fxill school day but less than thre#p Each student 
was allowed two such explorations per year# Putther, 
the axplorations had to ha tied into school work and 
into a earaer education activity the student ms midar- 
goin^» A complata report from the student tos required 
for each e^lomtion. By and large, the students made 
all partinant aman^ments for each exploration after 
the Career Education Community Aide mtohed and introduced 
the student and rasponsihle teacher to the host* The 
hosts represented over ttoaa hundred different businesses f 
industries p social saxvice agencies and oultraal 
institutions in the Central Oormeoticut re^on. Mora 
than six hmidred such explorations were conducted during 
the last two years of the project. 
5* &icaassfully participating in several national career ed'yusation 
QonJCerences* ^asa included i 

a^ ^e Center for Ooou^tioiml Study ^ Ohio University 
b) ThB American Personnel tod Qi^dMce Association National 
Oonferenees 

o) B^ariencad«Basad Career Bduoation Ooitferenoe 

toe of our oaraar specialists p Ms. Itothleen Quinn, along with 
three other Bristol counselors aad teachers received a 
national a^rd for Gui^nce &itreaoh programs from the 
American Personnel an.d Guidance Association (refer to Part IV, 
Section Bp Item 3 Spbova)* 
6m Successfully assisting more than twenty Oonneotiout school 
districts to implement career education pro-ams* Tk^B was 
done ttoou^ extensive cooperation with the Capitol Region 
Education Council and the Conneotiout State Department of 
Education. 

7» Buccassfuily representing the projact and tha school district 
at mora th^ twQjity-fiv© civic presentations of career 
education in Bristol. 

Gm Support Services ; 

!• Placement pro^^m results were as follows i 

a) TkiB development of a Placement Prograja Guide which 
provided specific procedures M^dT responsibilities for 
the three high school specialists involved in this 
proffcam. These ^aidelines were developed by a Placement 
Steering Comaittee. All school departments fed students 
throu^ this service, A total of approxiimtely fifty 
stMents benefited from this effort. 
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b) kTmmgi^ oonduatliig iemijiars for stnior etudante 
whsTOby loeal buglneei a^d induBtay sent personnel 
majiagars to provide Job prospect inf OOTatlon to these 
jmpils. 

o) Arr^n^ng and oonductlri^ gemlimrs for Junior and 

senior students at each of the olty'^e three hi^ schools 
re^rdin^ Job application ajid interviawlji^ procedurtSii 
All twelfth grade students in the dietriot underwent 
tMe tminlng during the sfloaM and third years of the _ 
projects 

2* Career Education Resource ProgMas As IndlGated above, the 
Bristol Career Edlioation Heeoi^ce Center was responsible for 
loOT.tJjng| securing, catalo^^ Mid usljig a wide vwlety of 
resources* 3^ese Included p\u?chasijig comercially developed 
naterials, proourl^ project developed materials from outside 
the Mstrlct and Identlf^j^ and catagori^lng available 
human resources * Speoificallyp this portion of tl^ project 
wag responsible for the following results and accomplishments; 

a) Purchaeing more thm mOiOOOsOO worth of commercially 
prej©pred career education materials which were specif- 
iM,lly related to teacher developed career education 
activities* 

b) Purchasl^ more than 410 , 000* 00 worth of iMtructlonal 
equipment for teacher uee in undertaking career education 
activities. 

c) Establishing and m^tatainlng an efficient card file/ 
Identification Bystem for each item purchased for or 
pTOvlded to the Bristol Career Education Program, K^s 
system farther allowed for the rotation and/or bomowlng 
of tbmmm materials by Bristol educators from around the 
school system, 

d) Securing non*-Brlstol project c^ralculiui gt^des In career 
education from Bchool Institutions around the nation* 

e) . Compiling a bibllogmphy of all pertinent materials In 

career education which was distributed throu^out the 
school dUstricte IMs effort Included the production a^d 
dlstrl'^tlon of bibllogmpMc uptotes* 

f ) Procuring^ catalogli^ and distributing^ to all school 
counselors and other teachers , a.co'mplete record of labor 
market projections for the Bristol reglonp Connecticut 
and the nation, TM.m Infomatlon was solicited from the 
Connecticut State Department of Labors the United States 
Department of Labor ajid ^e Occupational ^tlook 
^^dbook , 

g) Developing aji occu^tional inforaiation file wMch 
consists of Infonaatlon gathered from busJjiesseSf 
Industries and professional orgMisatlons on more thsua. 
two thousand different occupatione* Kils material has 
also been Included In the distribution system to teachers 
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ggad counselors mentioned above, A dooment v©^ 
helpful to tMs process was The National Tmde and 
ProJeeeloml AsEociatlong of the ITnlted States, 
published by Colmbia Books, InQ, of Washin^on, B.C. 

h) Developing and dietributing a Ooimnmity Reaouxoe Guide 
wMoh allowed Bristol eduoators the opportw^ty to tap 
people in the ^eater Bristol region to participate in 
the oareer education pro^^m* Eiese , individuals ^ 
representing more tlmn five h^cLced businesses and 
industries I coBmitted themselves to serve as one or • 
moTB of the followii^ resources i 

1* Field trip sites 
S.^^^lomtion sites 
3* Oareer speaJcers 

i) Perfon^^g am. evalimtion function for all career education 
activities developed locally. Each activity was edited, 
clarified and mted by a committee e 13ils function served 
as a method to detenmne oid,y appropriate activities to 

be included in the Oareer Education O uCTiculuji Guides . 
Thim ratJji^ function was also extended to ooiomerclally 
prepared naaterials. 
j) Devmlopaent and production of the Bristol Career Education 
newsletter^ Ihe Exchange s Eiis publication ras dis- 
tributed around the school system and to all other 
districts requesting it* The Exolmnge contained M^ili^ts 
of local smA state career education activities as well as 
brief, succinct descriptions of new career activities 
which teachers could undertake. TM.B newsletter was the 
recipient of national recogi^tion from the publicatlonj 
Parser Eduoation News publiehed by McGraw-Hill Publication 
Oompany. 

(see Attachment K) 
k) development of swad dissemination of infomatlon regarding 

a professloiml librae for career education* 
l) Production^ organisation and atoptatlon to activities of 

slide and video tape programs 3m career education. Over 

one hundred such pro ma ' ' ^e developed to be used in 

conjunction with one or lu^. career education activities, 
m) Developmeilt J hosttog and conducting of a wide variety of 

to-Bervice tmlnli^ programs lii career education# ^ese 

included I 

1» Coordination of two college courses in career 
education from Central Connecticut State College 
which provided tliref' fe^radmte credits to participants. 
About siarty Bristol achers participated* 

2* Coordination of vist&^ to other career education 
sites by local educa^gors* More th^ ten such 
^sitations occ^raed affectii]^ more than fifty 
counselors, teachers and actoiid^strators * 



3* Coor^jmtion of msite to Bristol by other 
school district officials* More than fifteen 
systems sent representatives to Bristol to assess 
the oareer education pro^raii for their omi 
raspeotlYe districts* 

Workshops for Bristol teaohers on the following 
career education related topics 1 

a) Commercial resources 

b) Locally developed aotivities 

o J Career education in other school systems 

d) Curriculum infusion methods 

e) Affective education 

All of these workshops were integrated into the 
school district ' s in-service training plan* 

D. Bi^gervice Trainlng i 

ThB in-service training results werei by and large 5 the major 
technique used to modify the curriculum toward a career education 
emphasis. Itoia^d by the project *s director ajid implemented by 
ttie oareer education resource speoialist (see Sections A and o), 
mora th^ five hmidMd fifty Bristol educators benefited from 
this funotion* EMs activity, in turn, allowed these people to 
effectively work with the career eduoatlon specialists to 
develop the aforementioned cuCTici^Tm gmdes* In short, 
in-service training beoajne the major tool with which the project's 
personnel developed ^rass^roots material | activities directly 
related to the school system's cumiculmQ. 

S« Coimunications and ReTCOduation i 

Kie co^mmlcations and reproduction results were evidenaed mostly 
by the products developed as a res-^t of the project* IDliese 
included; 

le Thm Bristol Oareer Eduoatlon Curriculum Guides for grades 

7-8^d~9-12. '"^ 
2* Thm Bristol Career Educ .tion Gommiau.ty Resource Guide « 
3» ThB Bristol Oareer Education Resburoe Guide 1 inoludi^ periodic 
updates* 

Urn riie Bristol Career Education Placement Progmm Guide * 
5. Brochittes depicting Tmrious major elements of Bristol Career 
Bducatione The titles of these include s 

a) Bristol Ocoupatioml Education (see Attachment Ll) 
h) A Model for Grades K-^Tj f see Attactaient L2) 
0 J Jobs I Placement Servioe (gee Attaclment Lj) 
d) Career Beso^oe Center (see Attachment Li+) 
Other forms of oonmunication included letters ^ forms, reports, 
eta* In all cases an official record of these ims been main- 
tained by the school system. In addition, a record has been 

- .21 - 
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Mintained of all preee releaeeg (wMch number over one 
himtosd) re^3Pd±ng career education in the district* 
Another form of comDiunioation record maiiitained "by the 
aohool distrlet are the approsdaate ttoee huntoed requests 
mad© by echool diBtricts ajid institutions from aromid the 
nation for Bristol Career Education 0"m:riculum materialea 

Special ^^tosls Ees^tg i 

As both a direct and indirect result of Bristol hostile this 
Career Education Exempla.^ Project, added dividends includeds 

1, A Sex-Role Stereo t^ing Gmde wMch ms aji in-service tool 
to demonstmte how teachers M.d coimselors could avoid 
casting people and occupations into male and female 
categories s 

2, Assistance in the development of Qoimecticut^s first State 
Ifester Plan for Vocational ajid Career Education* 

3, The establishment of the first city-wide Department for 
Vocational a^d Career Education* 

hm Assistance in the development of a Satellite Vocational- 
Technical School for the greater Bristol region- TM.m 
State opemted institution is scheduled for opemng in 
September, 1978 © 
(see Attachment M) 

Gp Results Suimary g 

As Dial be seen in the narrative of the report ajid the attachments , 
this project has proven to be vea^ beneficial to the Bristol 
School Systems In the last section^ these results are thorou^- 
ly oompared to the project's .objectives* Kie impact of this 
proff^Mi is Malyzed in^ terms of these objectives a^d the 
(Ustrict's subsequent inco^omtion of oareer education* 
Following these a^lyses, recomaendations are made which may 
prove helpful to others contemplatii^ such a project* 
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I. INTRODUCTION 

The Bristol Career Education Project (BCFP) and New Educational Direct Ions, 
Inc* (NED) have worked closely together on both the process (formative) evalua-- 
tlon and outcome (suTnmative) avaluation components of the progrstn since October 
22, 1975, As a result of this close worklnp relationship each or^^,anization has 
attempted, to the extent possible, not to duplicate the other's or their own 
efforts* 

During the preparation of this report, NED received a draft copy of BCEP's 
final report. This draft report was reviewed by NED staff and found to be an 
open, honest, and succinct description of the strengths and weaknesses of the 
project. Therefore, this third-party report is intended to complement and 
supplement the project's final report. 

As NED and BCEP have worked together a series of reports sunmarlEinR various 
facets of the evaluation have been issued as separate docuinents. These separate 
documents which focus on both process and outcome evaluation are Included as 
appendices to this report and frequently are referenced in the body of the 
report* Placing these documents In appendices Is In no way Intended to give 
them "second class status**' The reader is encouraged to consider the appendices 
as an Integral basic component of this document. 
IT. SUGGESTIONP FOR OTHER FUTiDED PROGRA.MS 

Based on HTO's experiences with and observations of BCEP, the followlnf; 
suggestions arr offered for the consideration of organizations who may attempt 
a large-scale funded career education program In the future. It must be remem- 
bered that any funded project has a very limited time to accomplish Its mission 
so that a strict adherence to time lines Is essential* 

1, Establish realistic and assessable process and outcome objectives as 
a framework for the project. 

2* Establish an evaluation design which Is directly related to the 
project's stated objectives and gather baseline data prior to^ or 
at the latest concurrent with, the delivery of services. 

3* Salaries budgeted for all positions should be attractive enough so 
that the project can attract high calibre personnel without delays 
in the time schedule* 

4* If a project is staffed with personnel from within a school district 
or organisation, staff asslp,ned to the project should be assured a 
position comparable to the one they left at the project's conclusion* 



5, After project staff hr e been hired, seBardl ess of their ^kp art lee* 
they should have an < .itenslve comion inservlce cKp«rlanca. 

6, Foraal and informal lines of conramiication between etaff , clients ^ 
and sponsors should be established, identified, and maintained. 
These coTOrunication lines should be conveyed to all within and outside 
of the project staff who will in any way be dealing with the project, 

7, A project should start sTnall and expand on the basis of its experiences 
rather than attempt too much too soon. To "withdraw" services once 
offered can do Irreparable damage to a project's functioning. 

8» Funded projects should convey an austere image. The ''give away" 
image is one to be avoided as non^project staff are more apt to be 
interested In the '-things'* they can get from the project than they 
are in the ideas , concepts, and prograranatic aspects of the project, 

9. If there is not visible and concrete support from the top administra- 
tion and policy makers of an organisation ^ a project's chances for 
success are far less than in ai situation where such such support 
eKists, Such support must be more than permissive in nature* 

III. OVERVIEW 

The Bristol Career Education Project, "Penetrating School Strata Through 
Career Education^" was funded under Part D of the Vocational Education Act in 
Julyj 1973. For the period January, 1974, through June, 1975, IBEX, Inc, , acted 
as BCEP's third-party evaluator. On October 14, 1975, NED was Informed that on 
the basis of a competitive bidding procedure, it had been retained to serve as 
the thirds-party evaluator for BCEP during its third year as a federally-- funded 
project. On October 22, 1975, a NED representative made the first site visit to 
the project. Since that time OTD staff have spent a total of twenty-^flve person 
days in Bristol and more than 200 professional hours have been devoted to BCEP 
activities at OTD's Crawfordsville ^ Indiana headquarters. After each NED site 
visit the BCEP staff were provided with a summary of the visit in the form of a 
memorandum for the record. These memoranda are reproduced as Appendix A of this 
report . 

On the basis of N^'s obser\rations, of the data available, and from the 
reports of the former third^party evaluator ^ it appears that the project has had 
its accomplislunents during its brief eKlstance. At this polnt^in^time. It seams 
that a viable career education program Is beginning to emerge In a number of 
Bristol's public and parochial schools and that that emerging program is directly 
traceable to the efforts of the BCEP staff. As yet there Is little evidence 
concerning the impact this emerging progrwn Is having on students (see Section 
IV imd Appendix 1). BCEP apparently had a direct and positive Influence on a 
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number of Bristol's teachers (Appendices D & E) . The project did an outstanding 
^oh of gaining acceptance by Bristol' labor and taansRement coOTnunltles (Appendix 
B) and, on the basis of interviews and questionnaires , It appears the project 
also gained a very respectable level of acceptance by administrators In the 
Bristol schools at the building level, (Appendix A /March 29 & April 20 Memoranda/ 
and Appendix C) * However, as of this writing and with a great deal yet to be 
accomplished before career education is fully iinplemented in Bristol , It appears 
that for all practical purposes the local Board of Education will not connnit 
sufficient monies to maintain more than a sllw vestlpe of the program by retaining 
the Resource Center Specialist's position when federal funding concludes June 30, 
1976. 

In a June 26, 1975 ^ report of a my 1-2, 1975, visit by a team representing 
the USOE Region 1 Office it was written, ' It is not too early to plan for the 
support, from other federal funds , of the pro.jectp Related directly to this 
area ±s the continually expressed worry of all staff that teCTilnation of the 
federal funds will mean the termination of the project." and . , * third-year 
activities will be affected by the concerns of staff in the future for the 
project," In NED's first site report dated October 22, 1975, It was conffliented 
that, "There Is an additional factor which Is apt to have an increasingly negative 
impact on staff performance as the school year progresses* This factor Is the 
insecurity of the staff not knowing whether or not they will be employed during 
the 1976^77 year. Positive action on the part of the central administration and/ 
or board of education could do much to negate this situation;" In NED's April 
20^ 1976, site report It was stated that, '^The BCEF staff Is working in a mlll^-^ 
of uncertainty and competition which appears to be engendering a fair amount of 
hostility which in turn Is disruptive to the overall fimctlonlng of the project." 
in NiD's final site report dated May 22, 1976, it was noted^ "The overall 
situation at the project and the staff feelings appear basically unchanged from 
those noted In my site report dated April 30." Table I below sumarlzes BCEP^s 
staffing for the duration of the project. The nine major positions * seven 
professional s one paraprofesslonal* and one clerical, funded through this grant 
should have provided the project with 324 person months to accomolish its mission. 
In reality, various of these positions remained open for a total of 77 months or 
approximately 23.8% of the available time. It Is against this background which 
the discussions of the BCEP's accomplishments in the remainder of this report 
must be Interpreted. nA 
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In the orlBinal fading prDposal It was stated, ''It is tha Intention of this 
porposal to use career education as the vehicle for a niassive change of perspective 
in the Bristol School Systetn," In spite of a consclentioug and hard-working 
project staff, there la no evidence of 'a massive change of perspective" in the 
Bristol School System, 
IV. BCEP'S SPECIFIC OBJICTIVES 

a. Grades K-8 



A. 


To enable students to develop a more positive self ^concept and 




greater understanding of self-. 






B« 


To enable each child to display an understanding of the relationship 




between his Q%m abilities and limitations in terms of the world of 




work; 




AND 


C. 


To develop and eKpand the pupil's knowledge about a variety of 




clusters of occupations. 

_ 1 



Student outcomes for the BCEP project were assessed at the kindergarten and 
grades 3^ 6, and 8 levels. There are two basic approaches to the student outcome 
question I (a) The evaluation may attempt to determine the Impact of project 
activities upon the "average student-" In the project area. With this approach 
out comes are measured for all students or a random sample of students In the 
district. (b) The Impact of the project on students given maximum cooperation and 
participation of their teachers can be addressed. In this casep the "most exposed" 
students are Identified for outcome measurement andj If possible ^ compared to a 
less exposed or unexposed group. These approaches can usually be expected to 
yield different results because a project staff generally has control over student 
activities only to the extent that they are able to Influence educators to Imple- 
ment career education. Even if the project is able to Involve all teachers in 
Inservice activities ^ it Is tmllkely that all teachers will actually Implement a 
maximally effective progrm In the classroom. NED prefers the second approach to 
student outcomes ^ as this approach yields more valid data concerning the project's 
recommended approach to career education Implementation and it was the one which 
was used for these assessment activities. 
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The design, Implamantatlon, and outcomes of the kindargartan assessment are 

detallad in AppendlK I but tha concluelons of that study are 

* n ^ there Is tentative evidanca that career educaclon experiences 
at the klndarRarten level have affected children in the following 
ways I 

1. A greater Interest in jobs, more openness with adults , and/or 
a better understanding of the nature of jobs as seen in the 
greater tendency to ask job-related questions of a worker and 
an Incraasad attentivanass to a guest speaker. 

2* Increased ability to project themselves into a work role, as 
seen in the reasons for liking or disliking the job, 

3. Increased awareness of the relationships of In^school learning 
to work situations. 

The NED and BCEF staffs worked together on a modification (Appendix H) of the 
NED-developed Careers Orientation Battery (GOB)* The BCEP staff identified the 
axperlmental and control classes to be tested at grade levels 3, and 8. 
^perimental classes were those classes where the staff member had worked exten^ 
sively with the teacher and where , in the staff member's judgement* career^educa- 
tiori-*oriented concepts and activities had been iiifused into the teacher's instruc- 
tional proi^.r a*"- CoripariHwA groups represented teachers who elected not to become 
involv^f' BnOT services but who were serving children comparable to those 

served by 4:he i^srperimental teachers* 

T1& BCEP mdition of the COB at the grade 3 level yields four scales i 
Xtemr> Scale Name Career Education Objective 

24 Technology The student will understand the inter- 

relatedness of various jobs* 

II . . 21 Sti*: Esteem The student will develop a positive 

^ attitude toward him/herself* 

III 16 Attlrudes toward The student will develop desirable work 

Work attitudes* 

IV 28 World of Work Students will be aware of the requirementa 

for and nature of various jobs. 

The COB was administered In five third-grade eKperimental classrooms and in 

three comparison classrooms during Hay, 1976. The results of those administrations 

are eumQariEed as Table II, 




TABLE II 

Suimavy of Hay, 1976, COB AdTnin^l ©tMtlon 
Grade 3 

Experimental (N ^ 111) and Comparison <N - 62) Groups 
Stahdard Difference 



COB Scale Mean 
I. 

Experimental 14.37 

Comparison 1 3 . 60 

Es^er imental 12,59 

CoTi^arlson 13.50 

III. 

Experimental 10*44 

Ccmiparlaon 10.26 

IV. 

Experimental 14. IB 

Comparison 13.35 

1) two-tailed, ^ ^ 171 



Deviation 

5.06 
2*03 

2.64 
3.06 

1.71 
1.49 

2.62 
2.72 



of Means 



.77 



-^.91 



18 



,83 



.1) 



1*41 



-1.98 



,72 



1*94 



Sl^lf icance 
NS 



<.05 



m 



,<.i 



Differences between the mean COB scores of the experimental and comparison groups 
were aubjected to a ^ - test for Independent groups. Only students for whom there 
were a complete set of COB scores were Included In the analysis. No significant 
differences were found between the two groups in mean measured understanding of 
the inter-^relatedness of various Jobs or in students attitudes toward work. The 
experimental group was more aware of the requirements for and nature of various 
jobs than the comparison group at the ,1 level of confidence. However ^ the 
comparison groups at the grade 3 level exhibited statistically significant 
higher self esteem as measured by the COB at the .05 level of confidence. 

At the sixth-grade levels the BCEP edition of the COB yields six scales f 



^cale Items Scale Name 
I 22 Technology 

Ila , 21 Self Esteem 

lib 19 Attitude toward 

School 

III 28 Attitudes toward 

Work 

IV 15 Decision-Making 

Skills 

V 33 World of Work 



Career Education Oblec tive 

Students will understand the Influence of 
technology on ^erlcan society* 

The student will develop a positive attitude 
toward hlm/herself 

School activities will be perceived as 
satisfying and relevant to a student's 
personal needs. 

Studenti will develop desirable work 
attitudes. 

Students will develop career decision- 
making skills. 

Students will be aware of the requirements 
for and nature of various jobs. 
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Thm COB was adTnlnlstered to fiva experlraental and four comparison groups at the 
grade 6 level during May, 1976. Differences between the mean COB scores of the 
eKperimental and comparison groups were subjected to a ^ test for Independent 
groups. Only students for whom there were a complete set of COB scores were In- 
cluded In the analysis. Statistically significant differences did occur on two of 
the scales. Self Esteem at the .1 level of confidence and Attitudes toward Work at 
the *05 level of confidence- Cki both of these scales the comparison group out^ 
performed the experimental group- 





BuBmary of ^tay. 
Experimental (N = 123) 


TABLE III 
1976, COB Administration 
Grade 6 

and Comparieon (N ^ 88) Groups 




COB Scale 


Mean 


Standard 

Deviation 


Dlf ferencef 
of Means 




! ; flcance 


I, 

EKperlmental 
Comparison 


12*64 
12,85 


2.81 


-.21 


-.63 


NS 


Ila 

EKperlmental 
Comparison 


13,25 
14*09 


3,12 


-^.84 


-1.08 


P<.1 


lib 

Experlinental 
Comparison 


13*31 
13*92 


3,43 


-*61 


-1.37 


NS 


III 

^cperlmental 
Comparison 


17.30 
18,41 


3.89 


-lai 


-2. 18 


P<.05 


IV 

Experimental 
Comparison 


8.48 
8.36 


1.93 


,12 


.47 


NS 


V 

EKpe r Itnen t a 1 
Comparison 


10.61 
11.50 


3.03 


*,89 


-1.02 


NS 


1) tt^o- tailed 


, df - 209 











The COB was administered to an eKperlmental group in grade 8 at a parochial 
school and to grade 8 students at three comparison schools In May, 1976, A t^ - 
test for Independent groups was applied to the mean differences between the 
experimental and the control groups for each of the COB scales which In the 
BCEP eighth grade edition are 
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Seals I tarns Seal€ WaTne Career Education Obieetlves 

School activities will be parcelved as 
satisfying and relevant to a student ' s 
psreonal needs. 

Students will develop desirable work 
attitudes. 

Students will develop career decision- 
making skills. 

Students will be aware of the requirements 
for and nature of various Jobs* 

A statistically significant difference between the groups occurred on only one of 

the four scales. As measured by the COB, the comparison group perceived school 

activities as more satisfying and relevant at the .001 level of confidence. The 

results of the grade 8 COB administrations are sumarlzed in Table IV. 



II 
111 
IV 



19 

30 
15 
44 



Attitude toward 
School 

Attitude toward 
Work 

Dec is ion-Haking 
Skills 

World of Work 



TABLE IV 

Sunmary of May, 1976, COB Administration 
Grade 8 

Experimental (N ^ 53) and Comparison (N ^ 105) Groups 



Cob Scale 



Mean 



Experimental 11.53 

Compar Ison 1 3 « 5 0 

II 

Ixpari^ntal 20. 79 

Lson- 20*65 



9.26 



III 

Experimental 8,68 
Comparison 



IV ^ 

E^erimental 21.87 
Compar 1 son 20 » 8 3 

I) ^o- tailed, df ^ 156 



Standard 
Deviation 

3.48 
3.11 

3.46 
^ 3.S0 ■ 

2.01 
1.76 

5.4a 

6.22 



Differences 
of Means 



.1) 



-1.97 



.14 



-.58 



1.04 



-3.46 



,24 



-1.78 



1.07 



Slsnlf leanee 
p ^.001 

NS 

NS ' 
NS 
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Partially bacausa of tha timlnB of NED' a Involvamant with BCEP, pretast data 
are not available for the experltnantal and control groups nor ara comparabla stand=- 
ardlzed test scores available which could have been used to test the assumption 
that the eKperimental and cornoarlson groups are equal save for a career education 
orientation in the eKperimental groups. Therefore, defensible objective information 
concerning the Impact of the BCBP program relative to the K^B obiectlves A, B, 
and C Is lacking. However, on the teacher opinionnaire more than 60% of the 
responding elementary and junior high school teachers who are Involved with BCEP 
and approximately 50% of the non--user elementary and ^lunlor high school teachers 
agreed with the statements "I think that Including Career Education activities in 
the curriculum can Improve student achievement in the content areas (Appendix 
D — ^Item 16) 



D, To give teachers knowledge of career education concepts ^ career 
awareness 5 career exploration # career preparation^ clusters and 
self -awareness techniques* 

Rather impressive and 7-B curriculum guides with a career-education^ 
orientation were developed during the 1974=^75 operational year and were updated 
during the 1975^76 year. These guides have been widely distributed to the 
schools of Bristol* The project records indicate that K-6 and special educatiou 
teachers have been provided eighteen half-day workshops directed at this obiectlve 
by BCEP during the 1975--76 year and which were favorably received by the teachers. 
After each workshop participants were asked to complete a seven-item evaluation 
form concerning all aspects ^f the workshop Including organlzationi context, and 
presentation on a seven-point scale ranging from poor to excellent* nf the 
teachers who completed this Instrwuent (N ^ 62*) , approximately no% or more rated 
the workshops as an above average experience (S, 6, or 7) on ALL facets* In 
addition, as reported in the summary of staff logs (Appendix I) the staffs en the 
average, spends more than 20% of their time in consulting activities directed In 
large part toward accomplishing this objective* 

* This number represents a gross understatement of the forms actually recelvad* 
After these data had been processed an additional fifty-five forms were 
received with an additional one or two baing received dally. 
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E. To Implament eurrlculuin patterns that will Illustrate the relationship 
©f school subjects to the world of worki 

MD 

F# To provlda for continuous curriculmn development^ revision t and * * 

evaluation! 

AND 

To enable students to have accass and greater undarstanding of the 
many comiunity resources available for him* 

As noted above, the proJeGt has been rasponsible for extensive devalopmental 
work bain^ accotnpliahed In the area of Infusing career--eduQatlon**oriented eoncepts 
and activities into eurrieulwt units as evidenced by the curriculum p,uldas 
developed and publlshad by BCIP. NED, however, does not have evidence eoneeminR 
the extent to which these units have actually been used in the classrooms of 
Bristol, The curriculum guides and the units contained in them have midergone 
revision and up-*datlng. 

The project does inalntaln eKtenslve and complete records concerning the use 
of coinriuntty resources by the schools. This use K-12 for the past two years is 
summarized below as Table V* It was necessary to conclude the data-fathering 
activities with about a month of school remalnlnR In the IQTS'-Tfi academic year* 
This coupled with an extensive teacher's strike at the beginning of tha year may^ 
in part at least, eKplain the rather dramatic drop In the utilisation of community 
resources In each category between the 1974-^75 and the 1975-76 school years. The 
manner In which NED summarised these data from the BCEP records precluded an 
analysis by level, K^e, 7--85 and 9^12 to determine if the change was across the 
board or concentrated at one or two or the three levels. Nevertheless, the 
number of corfflnmlty contacts provided by the pro.lect for Bristol's students Is 
impressive both years, 

b* Grades 9-12 

The 9-12 program served Bristol's two public high schools and a parochial 
hl^h school* For all practical purposes the public high schools each had a 
fulltime specialist for the September, 1974, through June* 1976, (see Table I). 
The consultant serving the parochial hl^h school was on fulltime assignment for 
the 1974--75 year; but because fo the size of the school and its level of involve^ 
ment In career education this individual was reassigned to serve both the 
parochial high school (approximately 40%) and a group of elementary schools 
during the 1975-76 year, ^ 
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TABLE V 

Comiunlty Resource Utilization 

by Activity by Cluiter 
1974*75 ^and Through May, 1976 
K--12 
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Exploration 

Itli'l^ 4 40 11 14 7 8 7 86 3 7 5 12 54 16 274 



1975-76 



I 7 7 1 7 3 3 30 0 2 6 9 22 5 103 37.6 



Field Trips 

1974-75 2 1 11 0 26 3 1 2 0 7 0 0 34 1 88 

1975^76 0 21 0 30 2 2 801 3 0 70 56 63. 6 

Spiakers 

1974- 75 0 22 16 8 6 8 5 49 3 18 11 15 45 11 217 

1975- 76 2 15 10 7 12 6 10 27 3 13 7 20 51 4 187 86.2 
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A. To provide aach student wj^h opportunities regardless of his ultimate 
eareer goals, to have marketable skills that will enable him to enter 
the labor force should the need or desire arise for hlro to do so; 

AND 

B* To enable each student who desired to iKidertake advanced preparation, 
whether It be In a post-aeeondary technical school, college, 
diversity or business school to be so equipped with the necessary 
prerequisites to understand this advanced trAinlng. 

There Is no evidence available to NED that documents that Objectives A and B 
have been accomplished to any eKtent beyond what Bristol's program provided In the 
pre^proiect era, 'fte BCEPt however, did produce and distribute a '"How to Find a 
Job" booklet during the 1975-76 year* 

C, To provide opportunities for students to participate in a meaningful 
occupational exploration. 

As noted in Table A above ^ during the period September , 1974, through May, 
1976 j there have been Impressive numbers of opportunities for occupational 
exploration provided to Bristol's students throuRh the vehicles of eKploratlon 
days, field trips, and speakers* Indeed each of the specialists serving Bristol's 
senior high school does have an established system for the preparing, the providlns 
and the follow-up of such exploratory eKperiences* 

D* To provide greater encouragement for student enrollment In vocational 
education programs* 

MD 

E, To provide greater encouragement for student enrollment in work 
esqjerience programs, and a wide range of work eKperience* 

AND 

F. To provide intensive guidance and counseling in preparation for 
employment and/or future education* 

NED Is not in possession of evidence that the '-greater encouragement'' 
required to fulfill 9-12 Objectives D and E has been forthcoming nor that the 
"Intensive guidance and counseling" necessary to Objective F has been accomplished 
in any way unique during the project's life* The career education specialists 
assigned to each high school by the project are trained and certified guidance 
personnel and, particularly at the two public schools, they have reported a heavy 
degree of Involvement directly with students. This direct student Involvement by 
the career education specialists may have served In part to fulfill Objectives Dj 
E* and P. As noted in the NED site memoranda dated 10/27/75, page 3 and 12/10/76 , 
page 4, AppendlK A, the conscious decision was made not to feather student data at 
the 9-12 levils. 
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G, To develop career infonnatlon programs to be earrlad out by 
departments within the scope of the curriculum. 

Durlnp. the ISTS-^Jfi school year the project staff provided 9«12 teachers with 
a total of twenty-seven inservlce sessions. Thirteen of these sessions were 
forntally Instructional in nature while the agendas for the remaining fourteen 
sessions Indicate that the Instruction was accomplished within a ''share day*' 
format. The 9-12 inservlce sessions brouf^ht tOBether the teachers of specific 
disciplines and often o£ specific classes with the discipline (1,6.^ Alnebra I, 
Algabra II, Biology, Earth Science, etc,)* As was noted earlier in this report, 
the BCEP staff requested that teachers complete an evaluation form and approKlmate- 
ly 80% of the responding teachers noted BCEP's Inservlce sessions as an above 
average eKperlence In seven major program components such as organisation , presen-- 
tat ion, etc. The BCEP has also produced and updated a 9-12 curriculum guide which 
has been widely distributed within Bristol schools. The ''stage has been set" by 
the BCEP staff for accomplishing 9--12 Objective Q, However, NED does not have 
evidence abailable concerning the extent to which career information programs 
have actually been developed and ^'carried out'' by departments within the scope of 
the curriculum. 



lU To establish a cqntlnulng avenue of communications between school, 
business, industry and cotwiunlty. 

One of the outstanding accomplishments of BCEP has been Its utilisation of 
community resources (see Table V), Although the project staff has noted that 
during the pre-planning phase coordination with business. Industry, labor, and 
education groups was notlcably lacking * during its operational life the project 
did establish fine working relationships with these facets of the Bristol 
cotramnlty (see Appendices B^ C, E, and F). Furthermore^ It was the business. 
Industry, and labor groups that offered the most vocal support for continuing 
BCEP with local funds. It apnears that the avenues of coTmnunications prerequisite 
for accomplishing this objective have been established, ^Jhether these avenues 
are maintained after the project phases out remains to be seen. 



I. To follow-up all drop-outs and graduates and to use such data in the 
planning of future prop:rams* 

BCEP did carry out a follow-up study for tha classes of 1973 and 1974. 
The dataj however, were not or at least only very Incldently used as a baals for 
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plmraing future programs. Therefore, the project discontinued the follow-up 
studies and thm class of 1975 was not surveyed by the project, 
e. Flaeetnent CoTOponent Objectives 



A, 


To locate and isolate siRnlf leant career job opportunities in the 




cotmmnlty which can be offered to eKlstin^ Bristol students | 




AND 


B. 


To offer such job opportunities to said students through a system 




which allows for clear and precise coimimlcatlons between employers* 




students and concerned education officials ^ 








To utilize information retrieval foCTis which permit a TOatching of 




student Interest and abilltlea with iob specif Icatlons | 




mD 


D, 


To develop processes which allow for the rapid identification of 




existing students who would be Interested in using this placement 




service. 




MD 




To provide for the following systems within this placement services 




1* Reporting 




2, Referral 




3* Follow^-up analysis 




4p Program revision 



Prior to the project's eKistence placement services were carried out through 



the uncoordinated efforts of a variety of programs and olasses such as coop 
programs » business practices classes » etc. The project did develop what appeared 
to be a viable system for accomplishing the project's placement objectives. A 
prerequisite for that system to be successful, however, was clty*-wlde coordination 
of the effort and the cooperation of the individuals who had been ^placing students 
from their classes and programs. In order to obtain the cooperation of the 
Individuals traditionally involved In the uncoordinated placement efforts, a central 
office edict would have been required. Such an order was never Issued and the BCEP 
model never became truly operational althouBh the BCEP staff did attempt to initiate 
it and did manage to place seven young peonle into jobs, 

d. Resource Center Objectives 

.The Resource Center Specialist assurad his duties during June, 1974, and 
began to establish the Resource C-nt-ar at that time. The Resource Center Itself 
was located at Bristol Raetem Hlg ool but housed materials appropriate for 
use In K-12 classrooms and by IC-12 t -hers* The Resource Center also placed 
materials Into school libraries and directly into departments and classrooms 
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whenevar It appeared that these procedures would enhance the utilliatlon of mater- 
ials* The records maintained for the utiilzatlon of BCEP provided mater lala at all 
of the various locations are spotty and, therefore, any quantltias referenced in the 
following dlacussion should be considered as underestimates* 



A, To serve as a dependable source of supply for the career education 
specialists and others availing themselves of the services of the 
pro gram* 

Am 

B* To satisfy their needs ^ whether they be for some tangible item al- 
ready in the Center, for something which must be developed especially 
to meet their particular need, or for one of the so-called "people 
resources" which are often the most difficult to produce. 

AND 

Cm To serve as a source of suggestions for both new materials and new 
methods which the career education specialists cannot keep abreast 
of on their own. These suggestions cover both conmercially and 
locally developed career education aids as well as materials and 
ideas borrowed from other career education programs* 

AND 

D, To serve as an on-going educational influence on those Involved In 
the program by providing classroom teachers an understanding of 
what career education can offer them and their students through In- 
service teacher training sessions* These range from workshops de- 
signed specifically to acquaint teachers with the services of the 
Resource Center to those which involve participants in various activ- 
ities which can be taken to the classroom and used to infuse career 
education into the curriculum* 



As reported in detail as Appendix the teachers who have used BCEP services 
at all levels K-12 are overwhelmingly positive concerning both quantity and the 
quality of the materials and resourcas Identified by and/or provided by the project 
for their use. As documented In the project -s final report, June, 1976, the Resource 
Center apparently has fulfilled all four objectives-* ^and more* 

X'Then teachers have used or reviewed materials for use, they have also been re^ 
quested to provide the center with feedback Information concerning the quality of 
and appropriateness for their classrooms of the materials* In spite of repeated 
follow-up efforts by the Resource Center Specialist, the return rate on the evalua- 
tion forme is so low as to preclude their use. However, the data in Appendix E 
Indicate that the materials used by the teachers was generally viewed as being of 
"excellent" quality* Disappointing, however, was the extent to which materials 
available through the center were actually utilised as recorded in the center's 
records* The utilization of these materials Is summarised as Table VI. 
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TABU 


VI 














Utilization of Primary Resources 
Availahle in BCEF Sesource Center 
Septemter, 1975 through May, 1976 
Based on Checkout Records 










CatSKOfy of Materials 


Total No, Total No, 

Fieces Pieces 
Available Utilized 


% 

Itetiis 
Used 0 


1 


2 


3 


4 or 
more 


Maximum 
No. of 
Times 


A, Tapes , Cassettes » 
Film Strips 


290 116 


40.0 174 


64 


16 


11 


25 


12 


B, Books* 


390 178 


45.6 212 


95 


52 


15 


16 


8 


C. Kits & Other 

Instructional 
(biterlals 


49 23 


46.9 26 


9 


5 


1 


8 


28 


*Approxlmately 12% are for teacher use, balance Intended primarily for students. 



The Resource Canter has made a considerable dollar InvestTnent to build an Inven- 
tory of resoureeSt mora than half of whleh are not utilized. Even acknowledging the 
tendeney toward obtaining trnderestlmates of utilization as noted above eouplad with 
the fact that It was possible for either students^ or teachers to use materials in the 
Eesotiree Center without checking them out (the Resourea Center Specialist reports 
that such use was not great) , it appears that BCEP has Invested In substantial anounts 
of uH'^utillzed materials* With the apparent demisa of career aducation spaclallsts 
to work with teachers In the schools t it seams llkaly that these materials will be 
lass apt to be used In the future than has been trua in the past. 

V. PROCEDURES 
a# General 

As has already bean noted ^ BCEP has had its accomplishments but Its aspirations 
both In tents of procedures and outcomes as stated In the initial funding proposal 
^aaeded Its accotnpllstmantSp BCEP^s accompllslunentSi however* have not rasulted In 
an articulated K^12 career education program. Indeed at the 9^12 leval, thara appears 
to be thraa separate programs with connnonalitias but which largely represent the par-- 
sonalities of the speciallsts^sarvlng=a==glven=school,== ^Throughout the 1974^75 and the 
1975^76 years t the project director has used techniques such as having staff shadow 
each other, discussions In staff maatingSs and attamptlng to devalop a project phil- 
osophy which were designed to lead to an articulated program. In NED's opinion, thara 
are two major reasons why the articulated program has not daveloped even with the 
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project dlrsetor's efforts. First, throughout the life of the project, neither the 
central office nor the Board of Education have tnade clear policy conwiltments and 
offered concrete support for the program beyond the Initial permission to submit the 
original proposal. As the project staff itself has noted ^ this has led to some ad- 
mtolstrators permitting the project to operate In their schools rather than being 
truly aupportlve with other administrators not willinR to become involved with the 
project, and has led to the project staff working only with those teachers who would 
"volunteer" to become involved. Although the BCEP staff did furnish the building 
administrators with an orientation to the program, they were never provided the 
opportunity to make similar presentations to the full Board of Educate nor to the 
entire central office staff which may be another IndeK of the lack of real support 
for the project by these key policy and decision makers* In their year-two report 
the former third^party evaluators made nine recomnendations* One of these was, 
"Some statement, both public and within the Bristol Publlq School community , should 
be expressed by the administration. The project Is notable for the lack of this 
visible administrative support." This same thing Is again reflected throughout NED's 
site reports (Appendix A). In NED-s judgement, the second major block for BCEP In 
the development of an articulated program Is the fact that while individual staff 
members did attend training and conference sessions, the amount of common SKperience 
for the staff as a whole was very minimal. At the time each of the specialists was 
hired, they did not have any particular expertise In the area of career education 
nor were they eKpected to have such expertise. They have learned about career educa- 
tion sotnawhat independently and they as Individuals have provided teaching staff 
with well-received Inservlce experiences; but the Inservlc^ experiences that each 
BCEP staff has had have been somewhat unique thereby encouraging the development of 
a fragmented program. It Is strongly urged that in future efforts staff members, 
experienced or Inexperienced concerning career education p undergo an intensive common 
career education Inservlclng before attempting anything as comprehensive as BCEP was 
attempting, 

The original funding proposal called for the Involvement of four elementary, 
three junior high schools, and two senior high schools during the project's first 
year. As Illustrated in Table I this was not accomplished because the initial staf- 
fing of the project was not completed until the end of the first year. That is to 
say, not all positions were filled until Beptember, 1974. During the second year, 
there was an attempt to provide services to seventeen elementary, all junior high, 
and all senior high schools in Bristol both public and parochial. During the proj- 
ect's third year. It was realised that the project staff was attempting too much 
with too few and a reduction In the number of schools served took place after the 
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project director surveyed eaeh of the elementary gohools to determine those schools 
with the highest percentages of teachers Interested In particlpatlnjj. During the 
third year services were provided to eighteen schools Including two public high 
schools and one parochial high school • 

hm K^8 Procedures 

The K-8 procedures defined In the original funding proposal were described under 
four broad headings each of these Is briefly discussed below* 

1- Select Career Awareness Specialist (K-6) and Career Orientation Specialist 

These positions were filled in January, 1974, and in Itorch, 1974, (7-^8). 

This means that it was twp--thlrds of the way through the first year before both 
positions were filled* However t both positions did manage to become Involved with 
the schools to some minimal degree during that first year* 

II* Planning Activities 

Planning activities for career awareness and career orientation programs com= 
menced when the specialists In these areas joined the project staff* As noted else- 
where in this report, K-6 and 7=8 curriculum guides were developed. There Is no evi- 
dence , however, that an overall career awareness curriculum plan was developed by the 
project. Indeed In their final report, the project notes, *'* * * a fleKible abroach 
was used in allowing each school to participate in a career education program in a 
way that would be most effective to It, . . Throughout the life of the project 

there was an advisory committee which consisted of a director of elementary guidance 
and testing^ aupervlBor of eleMntary education, and other key administrative/super- 
visory personnel, A NTO representative was permitted to observe two of the meetings 
between this group and the project director* On the basis of those observations, it 
appears that the group was used as a sounding board for project concerns as opposed to 
being actively Involved In planning sessions with the project* 

III* Inser\flce Tr aining^ of Staff ^ 

Although as noted above the project staff Itself entered their positions with 
no particular assert Ise in career education, during the course of the project they 
were able to provide Bristol's teachers with resource information, selected activi- 
ties, and a good number of well received Inservlce programs. Although these inservlce 
programs have not resulted In an articulated program, this area probably represents 
one of the more successful procedural areas for the project* As a result of these 
Inservlce sessions rather complete curriculum guides were developed. 



-22- 

IV » jroplemgn t at^on 

Iraplementatlon procedures are discussed throuBliout this report in terras of the 
procedures specif led in the original proposal. Most of them appeared to have been 
implemented with varying degrees of success. The key one, however s Impleinentlng a 
continuously articulated program, as has been noted , showed only mlnlwal progress. 
Even within specific buildings^ there is little evidence that an articulated pro- 
gram exists in any of the schools with which a NED representative had contact and 
a NED representative did have contact with all of the schools served during the 
19 75-^ 7 6 academic year. 

c* 9^12 Procedures 

The 9-12 procedures in the original funding proposal were described under five 
major headings each of which is briefly discussed below* 

1, A program will be created where the artlflciar separation between things 
academic arid things vocational are eliminated. 

Under this procedural objective, there were listed six operational objectives. 

Progress has been made toward accompllshlnp the prpcedural objective but " * * • 

the artificial separation between things academic and things vocational ..." 

largely remains. The six operational objectives are 

1* Teachers, counselors » and career counselor will begin to function as a 
.team- ^-^some minimal progress has indeed been made Ir* one of tbn three high 
schools serviced by BCEP in accomplishing this objective. Thai no 
evidence that a team approach has been adopted in either of the other 
schools served by the project. 

2. A re--examination of Rrade 9 subj ect s to devise ways to incorporate the 
cluster idea and allow for career exposure for those who have not Jiad the 
opportunity to participate prior to the establishment of this program" 
this has not been foCTially approached. 

3# Team members, will eKplor^ the clusters that relate to their particular 

robj^^t area of instruction" this objective has been partially met through 
the Inservlce programs provided to the members of specific departments* 
However, the careers-counselor- teacher team has not formally existed. At 
this point-" in- time it can be said defensively that the opportunity has 
been provided to teachers In some subject areas to explore clusters 
that relate to their subject area^ but little more* 

4. Coun s e lor s wl 11 as s imte a r p le In the e elf awarene sst career awar en e s s ^ 
and the decision making aspects of the program— the career education 
specialists assigned to each of the three high schools, as has been noted , 
are experienced guidance personnel and they have Indeed assumed a role 
of working directly with students In many instances on self awareness, 
career awareness, and decision making aspects of the prop,ram(s). The 
counselors of Bristol, or course, to varying extents, traditionally 
have been involved in such activities. That the project* s efforts have 
changed or increased in any way the involvement of Bristol counselors 
in these activities is not known* 
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5, Ths togource Center Spe elall st will assle^t thg_Maro^^^^to^ 

of visual matarlals and In ^up^l^ data where needed" a NED 
vepiresentatlve has observed the Eesouree Center Specialist servrlng this 
ftmation for workshops provided by the other specialists and for presen-- 
tatlons made to coiBmunlty groups by other specialists* The specific 
amount of Involvement or services provided in this capacity, however, 
is not doctnsented. 

6. Counselors p with the asslstmce of the teacher , will plan Resource Center 
eKperiences with the Btudents^ -resource center experiences have been plan- 
ned and carried out for students at Bristol Eastern High School, but such 
experiences have been virtually nonexistent for the students from the 
other two high schools. It appears that the Career Education Specialist t 
not the counselors ^ at Eastern have been responsible for these experiences 
for students. This is easily understandable as the Center itself was 
housed at Eastern and the Secondary Career Education Specialist for 
Eastern was located In the Center. 

II. A Resource Center will be established for K^12 

A Resource Center Specialist was hired in June, 1974 ^ and given the charge to 
develop and coordinate activities for this new center* As discussed in Section IVd 
of this reports this objective appears to have been largely met* The Resource 
Center Specialist has collected career information and materials and has supplied 
staff with those materials. He has assumed responsibility for the coordination of 
labor market Inforaatlon and for conducting follow-=up studies as well as for the 
publication of the BCEP-s newsletter. 

Ill* Pre-planning workshops will be held 

The pre— planning workshops were intended to involve representatives of business^ 

Industry p and education and to provide them an opportunity for input to program 

development Including procedures and activities. This did not happen and therefore 

. the procedural objective was not met. 

IV. A placement counselor will be one of the three career guidance specialists 
hired to implement the final phase of a career education program* The 
placement counselor will be responsible for (I) coordinating the place-' 
ment of existing students » (2) coordinating the placement of drap-'Outs* 

(3) maintaining liaison with students who have been placed on entry Jobs, 

(4) coordinating Infomatlon with the Resource Center, and (5) the 
researching of cornnunlty needs and preparation of information for 
educational and currlcultm revision. 

This procedural objective has not been fulfilled as discussed in Section IVc 

of this report. A placement counselor per se was not hired, but the Project Director 

did attempt to implement the program defined by this objective. The Chamber of 

Contttterce was cooperative, but an unusually high unemployment rate in the Bristol 

area worked against accomplishing this objective* There was an attempt to survey 
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conDniiiity naed§» but community su In the form of responses to that survey 

was laeklng with the noted except Ion of the Chamber of Commerce, These factors 

coupled with the lack of Central Office support already discussed and the reluctance 

of those already involved In the placing of students has led to virtually no 

accompllsfaroent In this area. 

V, ^eas of apeclalisation and job preparation will be eKpanded for grade 
11 and 12 students. 

Bomm eKpansion of the areas of specialization and job preparation for grade 
11 and 12 students has occurred in Bristol concurrent with the project's eKlstence« 
However I as noted during the following discussion of each of the five operational 
objectives specified In the project's original funding prcposal, this eKapnsion 
has not been a direct result of the BCEF having been fimded. 

1. A Distributive Edi T ition Program with anticipated funding provisions of 
the Vocational Education Act will be Initiated In September, 1973. 
This program will be housed in both Bristol Astern and Bristol Central 
High Schools. Students from Bt^ Paul-g Catholic Hi^h School will 
participate" this program has been Initiated but with grant monies separate 
from BCEF 's. 

2. A program for Educable Mentally Retarded students will be reinstituted 
on a full-time basis commencing In September ^ 1973# This program is 
scheduled to coimence on an Interim basis under Vocational Education Act 
provisions^ commencing yebruarv 1» 1973% at Bristol Eastem High School. 
This program will come under the umbrella of the Bristol Career Education 
Progr«n" separate grant monies were not forthcoming and this program, was^not 
instituted « 

3. It is envisioned that within the neKt two years > specialized courses in 
Heaith and Food Services wlir be Introduced to the currlcultnn under 

r provisions of the Vocational Education Act. Initial program outlines are . ^ . . 
now being drafted at this ^ltlng" separate grant monies were not forth'- 
coming and this program was not instituted. 

4. Fresently in operation in the Bristol School System are a Cooperative 

Work EKperience Frogram and an Induatrlal Arts Program^ Also offered are . - 
skills in Data Processing » Business Office Education^ Homemaklng and a 
newly formed Sprlngmaklng ProgracH -'^thefle prograns are currently avail- 
able in Bristol but are not under the auspices of BCEF. The Sprlngmaking 
Frogram is largely a "soft faoney" program designed to provide Bristol -s 
sprlngmaking industry with antry level workers. 

5* Inservlce training will be offered to counselors and teachers partici- 
pating in the p rojec t. Inge rvlctf> work will be done In affiliation with 
an area college where derailed planntog has already taken place _r6lat lye 
to establistoent oj a career education course offering cotfpenclng In 
September p 1973 § and January of 1974. Course cr adit w ill be given to 
those &erapnnel selected for this progr^- "- Although counselors have been 
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free to attend teacher workshops ^ BCEP has not provldad formal Insarvlce 
sesslona specifically for counselore« From January to May, 1974 5 a 
vocational/ technical professor and an industrial arts profaseor from 
Central Connectlcyt Btata College did provide a course for 36 particle 
pants and In September of 1974, the BCEP's first Project Director offered 
a course attended by 36 participants . 

VI. DEMONSTRATION AND DISSmiNATlON ACTIVITIES 

Aa a Title V, Part D funded project BCEP did have obligations in the areas 
of demonstration and dissemination. The project has fulfilled Its responsibilities 
in these areas with a record of accompllstaents* 

During the past two years the project has averaged more than one major news- 
paper Item a week (Appendix F for samples) and radio coverage six times- In 
addition p the BCEP staff have presented their program and career education concepts 
approximately three times per month to groups such as PTAs, State Superintendents ^ 
Chambers of Comerce, service clubs, and regional labor organisations. These 
eKposures have resulted In an unusual community awareness of career education and 
vocal cotmaunity support for BCEP. 

BCEP co-^sponsored with The Capitol Region Education Council a successful 
Decembers 19755 workshop on the evaluation of career education programs for 
Connecticut educators. In addition^ the Project Director's records indicate 
thirty groups of approx^nately two Jjidividuals each have visited BCEP during the 
last two years to observe and learn of their activities. The project has also 
Issued a newsletter which carried reports of happenings in Bristol and served as 
a forum for career-educatlon--related ideas. 

With the assistance of an additional grant from the Office of Career Education ^ 
OE, HEHJ, BCEP's three curriculum guides have been distributed to more than 200 
educators in forty states and the District of Columbia, 
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Mraorandum fori WE RECORD 



cat Mrs, Bonnet , NED 

Mr* Edinondson, BCEP 

Subject I October 22-24, 1975, Date; October 27, 1975 

NED Site Visit 

Reference I Grant No. OEG-73-5301 Fromi Fred Gannon 

I. OVERVIEW 

This initial site visit by New Educational Directions (NED) to the Bristol 
Career Education Project (BCEP) primarily was intended to familiarize NED with 
the BCEP staff and operations and vlce'-versa* During this visit the NED repre- 
sentative observed a BCEP staff meeting, met with each of the BCEP staff individ- 
ually, discussed this year's evaluation with the Director of Elementary Guidance 
and the Bristol Central High School principal, and discussed evaluation needs with 
the BCEP consultants setting the elementary schools and with the consultants serv- 
ing the senior high schools. In addition, the NED representative reviewed project 
records and the IBEX reports for the project's first and second years, 

II, GENERAL DISCUSSION 

At this point in time one of NED*s major concerns centers on identifying stud- 
ent groups which will provide Interpretable student outcome data in an economically 
feasible way* It appears that it may not be possible to obtain such outcome data 
at the Junior and senior high school levels but that It may be possible to obtain 
interpretable data for a SMipling of elementary school students. This matter will 
be a focus of attention as NED and BCEP staff work together on November 6-7. 

The NED representative reviewed the staff's weekly reports* Although these 
reports may serve administrative or public relations functions, NED is concerned 
that they may do a disservice to the staff efforts as a result of their sutranary 
nature and they lack the specificity to be used as a meaningful part of the eval- 
uation. In additionj the record provided by these reports la incomplete since 
they are prepared by the specialists only. Therefore, NED suggests that ALL BCEP 
paraprofessional and professional staff maintain a daily log of activities* Forms 
for such a log are being reviewed and modified by BCEP staff. 

The way in which the staff viws the project's future ranges from a fatalistic 
"This is our last year.'* to an optimistic, "T*Te are needed so something will come 
along." The mode of staff opinion^ however, regarding the future tends toward the 
more fatalistic end of the continuum. It Is interesting to note that even with 
this situation, the staff appears genuinely Interested in accomplishing as much as 
possible during the current school year. There Is an additional factor which Is 
apt to have an increasingly negative Impact on staff performance as the school 
year progresses. This factor is the insecurity of the staff not knowing whether 
or not they will be employed during the 1976-77 year. Positive action on the part 
of the central administration and/or board of education could do much to negate 
this situation. It is respectfully suggested that. If at all possible, all tenured 
project personnel be guaranteed a position for the coming aMdemic year thus remov- 
ing one possible source of difficulty for the project. 
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It appears that only Ineldentsl coordination of each staff member's efforts 
with oth#r staff membars is occurring. This results in seven parallel but to 
soma extent independent efforts rather than a single project-wide effort. Further 
more the specialists tend to feel that they have very little Input concerning the 
development of project policies or project dacls ion-making. A September* 1975, 
meeting during which each staff member was provided an opportunity to describe his 
or her plans and accomplishments was positively reported by several of the special 
ists. The director may wish to provide additional such sharing activities for the 
staff.* He may also wish to make concerted efforts for obtaining staff input for 
overall project planning and decision-making. Establishing good and open lines of 
intra-staff cottmunlcatlons is an area toward which the director will wish to 
devote some effort. 

The Materials Center appears to be well organized and well stocked with use-- 
ful career-education-oriented materials. (*nie NIT) representative did not have an 
opportunity to Inspect any of the satellite centers during this visit.) Record 
keeping for the Materials Center itself appears adequate and it should be possible 
to determine the extent of use of materials which are housed at the Eastern High 
School facility. However ^ because of the satellite centers, these records will 
provide an under-estimate of the project-^wide use of materials. The Materials 
Center director has developed a form to elicit feedback concerning the usefulness 
of materials. NED urges him to begin using this form as soon as possible. 

III. NEXT STEPS 

^ring this site visit samples of forms which * If appropriate, iUi^ht be modi-- 
fled for data-gathering purposes were provided to the BCIP staff for review. Dur- 
ing NlD's November site visits Mr. Gannon will meet with the BCEP staff and togeth' 
er they ^11 flnaliie the design to be used for the 1975-76 year and will identify 
the instrumentation to be used. 

Also to be discussed during the November visit will be possible parent* 
sutdentp teacher, and business/industry surveys. In addition, Mr, Edmondson and 
Mr. Gannon will delineate the areas to be covered in the December Interim report. 



*Subsequent to the release of this site reDort* NED reviewed project records 
which indicate that sharing sessions such as the September staff meeting will 
be a monthly event. In addition, a schedule has been established for a program 
where project staff will shadow each other. These activities should foster a 
greater group cohesiveness and a greater understandings by each staff member of 
the activities of other staff members, 

F.B.G. 
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MemormdOTi fort THE RECO^ 



cc; Mrs. Bonnet^ Wm 

Mr, Edmondson, BCEP 

Subjaat.' November 6-7, 1975, Datei November 17, 1975 

NID Site Visit 

Reference: Grant No. OEG-^73-5301 Fromi Fred Gannon 

I. OVE RVim^ 



The basic purposes of this site visit were to establish guidelines for data- 
gathering techniques to be used at the elementary, iunlor high school ^ and senior 
high school levels, to determine the nature of the December, 1975 p interim report, 
and to define an evaluation desl^ acaeptable to both NED and the BCEP staff. 
Toward these endsp the NED representative met with the career education specialists 
serving each of the levels «id the project director^ During those meetings exist* 
ing InstrwBentatlon was reviewed and questionnaires for comiunlty representatives 
and schooi principals were developed * In addition, Mr. Gannon visited the Edgewood 
School Career Education Activity Center and observed two groups of students as 
they received orientation to the Center. 

II. GENERAL DISCUSSION 

A. December Report 

Mr, Edmondson and Mr. Gannon agreed that the ''December 1975 interim Report" 
will be a brief dociment of 2-4 pages. It will provide a synopsis of BCEP activ- 
ities as related to the project's objectives from Its beginning through mid-- 
November 1975. The only "new" information which will be included in this report 
will be summaries of the two questionnaires which were Jointly developed by NED 
and the BCEP staff and which have been distributed to Bristol principals and to all 
individuals on the BCEP comiunlty resources list. This report will be completed 
and released no later than December 1, 1975. 

B. ^^raluatlon Actlvities~General 

The staff logs which are being maintained by all BCEP staff members will be 
a major source for a description of the project's process. To the data available 
from the logs will be added the observations and Interview Information obtained 
during NED site visits. The staff logs will be suOT^rlzed monthly by NED and, 
where and when appropriate, coments and reconmiendatlons based on the log data 
will be offered. 

In early May, 1976, all teachers with whom the career education specialists 
are working directly will be requested to complete a questionnaire. The focus of 
this questionnaire will be on the quality and the quantity of BGEP's services to 
these teachers. A draft instrument for this purpose Is currently being reviewed 
by the career education specialists and a final fom will be agreed upon during 
NED's next site visit. 

Also in early May, 1976, all Bristol teachers will be asked to respond to a 
brief opinlonnalre designed to assess their knowledge of and attitudes toward 
career education. Data from this opinlonnalre will be tabulated separately for 
the teaehers who have been working directly with the BCEP staff and for all other 
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teachers* A draft oplnlonnalre for this purpose la currently being reviewed by 
thm career education specialists and a final forta will be agreed upon during NED* a 
neict site visit. It is NBD's preference to have this teacher questionnaire com- 
plated during one of the schools' regular faculty meetings , collected by the prin^ 
clpalt and retuinned directly to NED if at «all possible. 

In addition, project records will be utilized to obtain descriptions of field 
trips » shadow eKperiencesp and the utilization of mterlals. During OTD's December 
site visit, we would like to consider the possibility of gettinf feedback from the 
sponsors of field trips and shadowing experiences if such information la not al- 
ready being obtained, 

C* Evaluation Activities—Elementary Schools 

Mr. Doherty^ Mr* Dolce, Edmondson, and Mr, Gannon met on the afternoon of 
November 6 for the purpose of dlacussing this year- a evaluation activities In the 
elementary schools. 

It was agreed that control and experimental classrooms can and will be Iden^ 
tlfledt but the grade levels of those classrooms have yet to be defined* However, 
this decision will be of^de during NED's December site visit and specific classrooms 
to be involved will be identified* If the kindergarten and/or grade one classrooma 
are to be included as experimental and control classrooms project-^developed student 
questionnaires will be uaed at these levels and NED la willing to work with the 
career education specialists and representative classroom teachers In the develop- 
ment of such questionnaires. The Careers Orientation Battery (COB) published by 
NTO is being reviewed by the elementary career education apeciallata for appropri-^ 
ateness to the BCEP objectives in grades 2 through 6* This review will be com- 
pleted by NED's December site visit and at that time a decision will be made as to 
what COB scales are appropriate for use in Bristol and, if necessary* revision to 
those scales deemed appropriate will be made. 

If the decision is made to administer student questionnaires at two grade level 
levels then it will be possible to use five or six experimental and control claaa- 
rooms, if the decision Is made to administer student questionnaires at three grade 
levels then the number of control and experimental classrootas involved will have 
to be reduced accordingly because of the budget limitations. 

Wherever possible to obtain the classroom teachers cooperation It will be 
desirable for the teachers of eKperlmental classrooms to maintain a classroom 
activities record (CAR). Buch a record will be very valuable for Interpreting 
student questionnaire results. However * teachers should not be coherced Into main= 
taining such a record. If a CAP. is not maintained by the experimental teachers 
then either Interviews or questionnaires will obtain a description of 'the career 
education treatments'' in the experimental classrooma* Uaing the interview or 
.questionnaire approach yields a lower quality of InforTnatlon than a well-maintained 
CAR, but will require less effort on the part of the cooperating teachers. 



D, Evaluation ActlvitleS"Junior High Schools 

Mr. Edmondson* Mr. Gannon and Mr* Llopis met on the morning of November 6 to 
discuss this year's evaluation activities in the junior high school. 

It appears that by working with St* Mine's and Stafford Junior High School it 
will be possible to Identify experimental and control groups. In addition, Mr. 
Llopis will attempt to have the CAR maintained In at least two experimental class- 
rooms. The coroQents made under C above are equally appropriate regarding the use 
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of the CAR at thli level. In Febrtifiiry, 1976, a brief (not more than 5 Items) 
questlomiaiTe will be adTnlnlstered to the cooperating teachers at Stafford and St. 
^me Schools to determine the SKtent to which the Stafford teachers are Involved 
or hopefully uninvttlved In career education type activities. The COB Is currently 
being reviewed for appropriateness by Hr. Llopls and It Is anticipated that soma 
scales from the COB will be administered to experimental and control groups at 
the Junior high school level. Revisions which may be required before using the 
COB In Bristol will be made during NlD's December site visit and a firm decision 
will also be imdm concerning the COB scales to be used. The experimental and 
control classrooms at the junior high school level also will be Identified at that 
time. 

E# Bvaluatlon Actlvitles"Senlor Hl^h Schools 

^ring the morning of Novec^er 7^ Mr. Dohertyp Mr. Edmondson, Mr. Gannon, Mr. 
Fhelan, and Ms. Qultm discussed possible evaluation strategies for use at the 
senior high school levels. 

It was agreed that there appears to be no economically feasible way to Identify 
student groups by the amount of exposure they have had to careers-education-- 
related activities at this time. The possibility of having the students themselves 
report this Infomation was considered $ but discarded because NlD's experience has 
been that this approach does not yield useful infotmation. Without being able to 
identify "treatment'' groups » student outcome data becomes unlntarpretable . There-- 
fore I It was agreed that there will be no student questionnaires administered at 
the senior high school level. This is ragretable since a major thrust for BCEF 
has been at that level, but It is NED's judgment that to collect unlnterpretable 
data is not a justifiable use of instructional time or the project's monies, 
Evaiiiatlon of the project at the senior high schools then will focus on teacher 
data and such activities as discussed in B above. 

F. Evaluation Activlties^^Materlals Resource Center 

Evaluation activities as they will relate to the materials resource center 
and Its satellites have not yet been specifically addressed. Although Mr. Gannon 
did a cursory eKamlnatlon for the center's records during his October site visit 
and Mr. Matt is maintaining a low, of his activities. During the December site visit 
visit Mr, Edmondson, Mr. Gannon, and Mr, Matt will wish to address themselves 
specifically to this topic, 

G, Career Placement Service 

The project has developed what appears to be a viable career placement 
service Intneded to ". * . provide a career placement service to terminating 
secondary students (graduating or withdrawing) of the Bristol public and parochial 
high schools." Thusfar minimal use appears to have been made of the service and 
it appears to be competing with other school-based placement efforts. Therefore, 
NED suggests that Mr, Edmondson In concert with the appropriate representative (s) 
of the superintendent's staff make an effort to have all school--based placement 
efforts coordinated through either the BCEP or one of the other eKistlng placement 
services, 

III. GEHER^ SmP^Y 

A great deal was accomplished during this site visit and MED appreciates the 
willingness of every staff member to contribute in a positive way to the project's 



61 



-4- 



evaluatlon. Furth &TmQVB^ NED recognises Chosa contributions as not only positive 
but of a consistantly high quality. 

Understandably, the staff continues to have concerns regarding thalr future 
and NED reiterates the reconmiendatlon resarding tenured personnel offered in our 
October 27 meraorandmn. 

IV, NEXT BTEPS 

The neKt site visit will have to focus on completing the activities noted 
in Section II above* 

With the director's permission, It may be desirable to schedule that visit 
to be three rather than two days lon^* 
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Mrs* Bonnet, NED 
Mr. Edmondson, BCEP 



Subjacts Bm&mAmT 2* 3, 5, 1975, 
NED Site Visit 



Date I Decembar 10, 1975 



Hefeceaaei Grant No. OEG-73-5301 



From' Fred Gannon 



I, ovmm.mi 

The primary task for this site visit was to provide the NED representative 
an opportunity to wdtI^ with the eareer education speciallats serving each lavel 
md the director ©f the Resouree Center to finalize data^^athering proeedures^ 
This was aceompllshed. The Interiin report and the cor^mnlty and principals' 
surveys stwanarles were daliverad* (With Mr* Nolan's and Mr* EdtBOndson*s approval 
a cover Ing letter from NED for tha coDmunlty survey was composed and released to 
the pro,1ect director on December 9,) Mr, Gannon also mat twice with Mr* Nolan 
and Mr, Edmonds on to discuss project ^related matters, Mr* Gannon also observed 
a Board of Education maatlng and a presantatlon made by Mr. Dolce and Mr, Doharty 
to the local labor council* 

II* GENEIUL DISCUSSION 



Mr, Doherty's and Mr* Dolce -s presantatlon to the labor council. In NTO's 
opinion^ was a profassional ona and they did a fine Job of pfasanting an objective 
"picture" of career education in Bristol to this group. Tha slides prepared by 
the Resourca Canter to be used in the presantationp however * appeared to be 
hastily assembled and ware not entirely appropriate to the presentation (i-a.^ five 
circus slides), Parhaps In the future the slides could be selected so that each 
one rapresants a dlffarant career education activity or concept. 

During this site visit NED ravlewed the avaluation forms from tan of the 
project's teacher Insarvice programs. Mr, Gannon also observed tha final forty- 
fiva minutes of ona of the secondary programs* On the basis of tha evaluation 
forms and Mr. Gannon's observation^ the staff is doing a truly outstanding Job of 
providing quality inservlca programs which are approprlata to the teacher's needs* 

Of major concern to NED is a deterioration of staff n^rala which, in part at 
least I can be attrlbutad to what tha staff views as a lack of Board and Central 
Office support for their efforts. During a Decambar 5 maeting between Mr* Nolan, 
Mr, Edmondson^ and Mr. Gannon , Mr, Nolan made some valuable clarifying a tat amen ts 
which he Indicated he would share with the BCEP staff during their Dacambar 10 
meat ing. Noteworthy was the fact that the Central Office will be working with the 
prijact director on davaloplng plans for hard money support of tha project. NED 

i dicatad its wllllngnass to serve as a resource for such Gantral Office and/or 
Board planning sessions. The cost analysis document prepared by tha project staff 
appaars to ba well done and should prove to ba a valuable rasource for such plan- 
ning sessions* Evan more Important was Mr* Nolan's clarification of the "every 
effort will be made to place BCEP staff next year if the project Is phased out" 
statements These positions when made known to the BCEP staff should do much to 
Improva staff morale. 

Staff logs for November were collected and a separate report will be Issued 
concerning tham as soon as thay are processed by NED* 
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The ataff, as a groups contlnuas to axprass a desire for more input into the 
declsion-makltig process and the project director has taken steps through staff 
meetings and personally Is coOTnttted to providing for Increasing amounts of staff 
input in this area. Concern was also expressed by one-thlrd of the staff members 
that necassary clerical services are not available to them when needed. The 
availability of clerical services for the specialists may be a fruitful topic for 
a staff meeting. 

As has been noted in previous NED memoranda ^ a project philosophy and a 
project-wlde approach to career education as compared to seven hard-working staff 
members operating In relative independence would be very desirable considering the 
project's exemplary nature* The project director Is providing leadership towards 
this end, A meeting to address the development of a "project career education 
philosophy'* has already been scheduled. Once developed, the phllolophy will pro- 
vide the framework for necessary project-wide program development. The availabil- 
ity of both a project philosophy and a project program would be plus factors for 
NS) were we in a decision-making position concerning the movement of your efforts 
from project ot program i tatus* 

lii, EVM.UATION ACTIVITIES 

a « General 

TOree forms 7-3, 9-12) of a questionnaire to be administered to all 

Bristol teachers were developed Jointly by BCEP and NED staffs. In order that the 
results may have some potential use for planning, the decision was made to admin- 
ister this questionnaire In January, 1976^ rather than In the spring of 1976, 
Mr, Edmondson will contact all principals to request that five minutes of a regular 
staff meeting be devoted to administering it. After being administered, question- 
naires will be returned directly to the WED offices by the school. 

Three forms (K-6j 7-8, 9-12) of a teacher questionnaire for those teachers 
with whom the staff is working intensely were also jointly developed and will be 
administered during spring, 1976, By Christmas all specialists will provide NED 
with a list of those teachers with whom they are working intensely, (Mr, Dolce 
has already provided such a list.) If the specialists wish to do so, names can 
be added or deleted at a later date. 

All six of these forms will be sent to the project director and the approprl-. 
ate specialists for a final review before they are printed, 

b. Resource Center 

Teachers have not been returning the "Instructional Materials Evaluation 
Form," Therefore, Mr, Matt has developed a greatly abbreviated form of four items 
with all identifying information completed by the Center, The new form should 
require less than thirty seconds of a teachers time to complete. It is to be 
hoped that the rate of return for this new form will be good although even this 
form may require some follow-up action such as a telephone call by the Center to 
obtain returns from some of the teachers. 
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Data to docuMnt the Center's services will be obtained In the following 
araas % 

(1) Personnal services to teachers and epeclalista will be obtained 
from the director -a log* 

(2) Equiptaent availability will be based on a complete invantory to 
be supplied by the director, 

(3) Equipment utilization records will be available only for video 
equiptnent - 

(4) Books, pamphletSi^ taReg^ and film strips. 

a* Center records will indicate what materials went into each 
elementary school , but it is not feasible to maintain records 
of actual use of those materials housed in the elementary 
schools. 

b. Center records will provide a complete picture of materials 
checked out directly from the Center by teachers and/or 
students with the exception of pamphlets which are "give- 
away'' iCMs. (This is true of pamphlets at all sites,) 

c. Materials utilization at the senior high school satellite 
sites (libraries) will be handed as followsi 

* Books — ^Mr. Matt will ask that standard library check-out 
procedures be used. The library records for all Center- 
supplied books will be reviewed in the spring of 1976. 

* Tapes and film stripS"Mr, MAtt will request that each 
library maintain a simple log for these materials. Each 
time a student requests these materials, he/she will be 
asked to enters date, name of materials, grade level, 
and to check the value of the materials for him or her, 

c. Career Exploration Days and Field Trip Services 

Each of the specialists has developed a form and procedure for follow-up 
work with students after a career eKploratlon day or field trip experience* NED 
has requested that feedback also be obtained from the community sponsors of these 
experiences* Ms, Joan Atkinson Is modifying a form from another project and will 
incorporate it with a ' thank you'* letter to be sent out after each experience. 

d* Elementary Schools 

Student outcomes will be assessed at grades 3 and 6 using the Careers 
Orientation Battery (COB) as modified by the elementary specialists. The COB 
will be administered to approximately four experimental and four control classrooms 
at each of these grade levels. 

In addition^ Mr. Dolce, a NED staff member, and a group of kindergarten 
teachers will work together to develop procedures for assessing student outcomes 
at the kindergarten level. 

e* Junior High Schools 

Student outcomes will be assessed at grade 8 using the COB as modified by 
the junior high school specialist. The COB will be administered to approximately 
three experimental and three control classrooms at each of these grade levels, 

Mr. Llopis has also persuaded the experlmantal teachers to maintain a 
''Classroom Activities Record** (CAR) which will be helpful to NED during data 
Intarpretation* 
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f . Senior High Sehoola 

It appaars that there Is no eeonomlcally faaslble way to obtain Interpra- 
table student outeome data at this level. Therefore, the assessmant at this 
level will foeus on services delivered and on feedback from teachers* 

IV. GEHERM. BVmmX 

Once again, the BCEP staff demonstrated their willingness to make positive 
contributions to the assessment process. 

Progress appears to be being made on all fronts by the project staff. The 
staff is to be doubly complimented since this progress Is being made in spite 
of a rapidly deterloratlnR overall staff morale attributable in part to what is 
perceived by the staff themselves as a lack of Board and Central Office support 
for their efforts* It is to be hoped that Mr, Nolan's December 10 meeting with 
the staff will allay these concerns. 

The assessment procedures have "shaped up" to NED' a, and hopefully to the 
staff * s , satisfaction* 

V. mm STEPS 

NID will provide revised draft Instrmients for final staff review within 
the next month » Also forthcoming from NED during that period will be a suiranary 
of the staff's November logs. 

NED's next site visit will be scheduled so that we will be available to work 
with the Central Office staff Is so requested. 
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Memoranda for: THE RECORE 



CCS Mrs. Bonnet J NED 

Mr, Edtnondsou, BCEP 

Subject t January 7-8^ 1976 Datet January 19, 1976 

Site Visit 

References Grant Ho. OEG-73-5301 From: Frert Gannon 

I, QVERVIETJ 

This NED site visit consisted of a day and a half of vlrtuall t non-stop 
meetings* nim tneetlngs that 1 attended and/or partiaipatad In during this visit 
were the Central Office Administrative Staff, the Career Education Planning 
Committee^ the Bristol Chamber of Coimnercai and the Bristol Board of Education* 
In addition, Mr, Doherty, Mr, Edmondson, Mr, Llopls and I met with Mr, Nolan to 
discuss project-related matters and staff reassignmenta. The timing of this 
visit was excellent because a number of events occurred which are key to the BCEP* 
future as discussed below« 

II, GENERAL DISCTJSSION 

Since NED* a December site visit, BCEP has lost the services of Ms, Redmon, 
secretary, and Mr. Llopls, specialist^ through resignation. The project also has 
lost the services of Mr, Dolce, specialist ^ for a period of at least three weeks. 
These circumstances could have resulted in a serious disruption of BCEP services 
to the schools. However, the project administration Imnediately reassigned staff 
to assure that project services would continue and the remaining project staff 
assimed additional duties with apparent good ^rlll. The entire project staff is 
to be complimented on their efforts to provide uninterrupted services* 

The BCEP staff has prepared one of the best cost analyses for their various 
services which NED has seen. This document was presented to the Bristol Central 
Office Administrators and the BCEP Planning Conanittee. Both of these groups 
appeared to concur with NED*s assessment of the cost analysis. This document 
should prove invaluable to these two groups. At this point it should be noted 
that as NED observed these two groups in meeting, it was obvious that all of the 
concerned parties appeared to be supportive of the project's efforts and demon- 
strated genuine concern for moving BCEP from project to program status, 

III, EVALUATION ACTI VITIES 

Teacher oplnlonnaires to be administered to all teachers as soon as possible 
have been reviewed by appropriate BCEP staff and printed copies will be released 
to the project during the week of January 19. Mr, Edmondson will make arrange- 
ments to have these brief foms administered during a teachers' meeting at each 
of the schools. The completed opinionnaires are to be returned directly to NED 
in postage-^pald envelopes provided by the project, NED will process the opinion- 
naires and issue a aunsnary report within ten days after the forms have been 
received from all of the schools. 

NED's next site visit Is scheduled for February 24. During that visit, Mr. 
Dolce and Mr. Gannon will work with a group of kindergarten teachers in an attempt 
to develop procedures and/or instrumentation to assess the impact of career 
education activities at the kindergarten level, NED Is also holding February 4 
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open for BCEP In the event that the prejact director or the central office 
admlniatratlve staff wlshea us to be present for a Board of Education carder 
eduaatlon presentation. 

IV. SU^^Y 

In spite of the resignations of two staff merabers and the loss of another 
from Illness, the project appears to be making admirable progress. NED does 
urge that every effort be made to replace the two open positions at the earliest 
possible moment. 
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MeTOrandiOT fori THE RECOra 



ee^ Mrs. Bonnet p NED 

Mr* Edis6nd3on» ICEP 



info aci Mr* Whrntty^ BCIP 
Mr* Dolee* BCEF 



Suhimctt fmhwmrf 23s 1976 
Sit# VlBlt 



Datei March 4, 1976 



Rafareneei Grant No. OEG*73"5301 



From I Fred Gannon 



OTORVIEW 

The kladsrgartan taaahers of Bristol raprasent one of the groups identified 
by th© BCIP staff whiah has nost effectively Infused aareer education concepts 
Into their classroom progrms* Therefore * the primary purpose of this site visit 
vu ta pr^rlde NID an opportimlty to work with seven representative kindergarten 
teachers for the purpose of ei^lorlag ways In which the Impact of career education 
on kindergarten students might be assessed* It was toward this end that TOst of 
this visit's activity %ma directed* In addition, however , 1 did have an opportunity 
to discuss the project's day«to*-day operations with some of the staff members. 

II. CENERMi DISCTSSION 

a* Kinde rgarten Tea chers' Meeting — The general approach for this session was 
to address as a group the following four questions i 

(1) What eseperlences do kindergarten children Involved In career 
education have that other kindergarten children do not have?i 

(2) How are kindergarten children who participate In a career education 
program different from children who do not participate In a career 
education program?! 

(3) How are those differences expressed In behavior?; and 

(4) How can those differences In behavior be assessed or measured? 

It appeared to be the concensus of the group that the difference between 
career^-educatlon-orlented and non-career-edueatlon'^orlented kindergarten classroom 
is on a quantity dimension rather than on a kind dimension. That la to say, some 
community (Job) and self^awareness activities are components of all kindergarten 
classrooms but these activities receive a great deal more e^hasls in career* 
educatlon-*orlented classrooms* 

This greater exposure appears to result in children who are described as 



The conditions noted above In the teachers' iudgements apparently result in 
chlldrra who 



(*) 



more aware of the feeling aspects of jobs^ 
happier I 

more self^aware^ and 

more tolerant and understanding of each other* 



<*) 
(*) 
<*) 
(*) 



exhibit greater self-coBtrol ^ 
ate freer to express feelings* 

are more Inquisitive and freer to ask questions; and 
relate better Co each other* 
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The next step was to consider ways In which the identified behaviors could be 
assessed. It is unfortunata that within the time available this task was not 
completed to the point where specific procaduras were agreed upon and a workable 
mymtma resulted. However, a nimber of possibilities were Identified and the out* 
coii^s of this discussion are sunuoariEed below« 



Behaviox Category 



I. Self ^awareness 

a. Body parts™*'! know how I am 
made up." 



b . Allkes-^-dif f erences 
How^ ain r unique—some 
physical characteristics 

interests 

tastes 

abilities 



Possible Technlqueg to Assess 



1. draw a man 

2. draw themselves 

3« point to body parts i^ama 

4. put together pu^^le 

1. Intervlaw (I.e., can you skip? Is 
this true of everyone?) 



Declsion--Eiaklng 
independence 
interdependence 
self--directlon 
consequances 



1 * Interview 

2. Structured classroom observation 

3. Teacher eheefclist 



d. Hecognliing Special Relation^ 
ships 
over 
under 
around 
through 



1. Teacher checklist 

2. Structured classroom observation 

3. Have each child or a sampling of 
children complete a sat of tasks 



^press^ Recognizes atid 1, 
Accept the Feelings of Self 2, 
and Others 



Identify emotions In picturas 
Role playing 
^ children 

- dolls 

- puppets 



f. Group Relationships and 
Team Work 



2. 
3, 



Observe children working on a group 
task such as solving a puzzle 
Teacher report Ing 
Teacher checklist 



II. Career Awarenesa^feeling aspects 
of jobs 

a. Knowledges of parents* jobs 



1. Teacher checklist 

2, Student interviews 



Work habits 



1, Teacher checklist 

2, Following directions tasks for students 



C- Knowledge of Jobs touching 1, 
them 2 , 



Teacher checklist 
Student interviews 
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Behavior Category 



Possib le Techniques to Aagegg 



d* Curlosity*-quantlty and 
quality of questions 



1, 



Provide a kit of unique materials and 
observe children's reactions 
Structured classroom observations 
Teacher checklist 



2. 
3, 



In addition^ scores from the Mrtropolltan Readiness Test and the Plntner- 
Cunnlnghffln Scales may be analyEed to assess any dlfferenceg in "academic'' 
performance which may be found between children in career-education^orlented 
classrooms and other classrooms* 

Using the input from the kindergarten teachers * NED will attempt to design 
an assessment approach appropriate for the kindergarten career education objectives* 
OTHO will also provide the BCEP administrator and staff with a cost estimate of 
applying the approach so that a decision can be made concerning the cost effec-^ 
tiv^n^^Rs of data gathering at this level, 

b. Miscellaneous Other Hatters" The second round of teacher questionnaires 
will be administered during the week of May 10* These questionnaires will be 
completed only by teachers with whom the project staff is working directly. The 
completed questionnaires are to be returned to ^TED by the teachers In postage- 
paid envelopes which have been provided* 

The Careers Orientation Battery (COB) will be administered to selected 
classes at grades 3, 6^ and 8 during the week of May 3 and returned to NED for 
processing no later than May 10* 

NED continues to be concerned with staff morale and Instability within the 
project* Since late December^ the project has lost three of Its eight staff 
members with only one of those positions having been replaced* If the project Is 
to be continued, it would seem wise to fill these positions so that the training 
of the new staff can be accomplished while the project is still on federal funding. 
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Memorandum for: THE RECORD 



CCi Mrs. Bonnet^ NED 

Mr, Edmondson, BCEP 

Subjects March 22-23, 1976 Datai March 29, 1976 

Site Visit 

Raferencei Grant No. OEO-73-5301 Fromi Fred Gannon 

QVERVIR 

The primary purpose of this site visit was to provide NED with an oppor- 
tunity to interview the principals of schools in which BCEP is working* In 
addition^ the NED-prepared -'Sinnmary of Teacher Opinionnaires" was distributed 
to the project and Mr* Edmondson and I briefly discussed NED's Iterch 19 
"Evaluation in Kindergarten" Memorandmn* 

It. GENERAL DISCUSSION 

a. Principals^ Interviews 

Interviews with eleven of the seventeen princiapls of schools with 
whom BCEP Is working were accomplished during this site visit. Elementary, 
junior high school, and senior high schoo]. principals were represented In the 
group interviewed* The remaining six principals will be Interviewed during 
NED-s April site visit* During each Interview the principal's response was 
sought to each of four questions. Their reaponsea to each of those questions are 
sufflmiari^ed and briefly discussed below* It should be noted that because the 
approach to the lnter\riews was an infoMal one, the topics were not always covered 
in the same sequence during each interview* 

Ql* ^Jhat impact do you feel the BCEP has had on your school's 
instructional program? 

One elementary principal reported that all of his teachers had Infused career 
education Into their instructional programs while six of them reported that 
from a quarter to two-thirds of their teachers were regularly infusing career 
education into their classroom instructional programs* Three principals suggested 
that the project's greatest Impact had been in the area of changing teachers- 
attitudes by making them more conscious of relating subject matter to its practical 
applications* Two of the elementary principals mentxSned the reduction of field 
trips sponsored by the project as unfortunate and one of these men indicated that 
this action had in effect negated any Impact the project might have made on in^ 
structional practices In his school. 

Q2* BCEP has offered services in three general areas i (a) consulting 
with teachers? (b) providing career-*education-related materials i 
and (c) providing inservice workshops for training teachers* If 
reduced finances forced you to select just one area of services to 
be continued, which one would you feel would be the most valuable 
and provide the best return for the money spent? 
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Six of the principals lfifewviow4 itidlnatad that, if fo^eed to mmUm the choice ^ 
thmy would opt for retaining the consultant funetlons although two of them added 
that they asstuBed that If consultants were available soma Inservlce progr^na 
aould be provided by them. Four of the principals placed the highest priority 
on a continuation of the workshops. (It should be mentioned that ten of the 
eleven principals offered complimentary remarks concerning the BCEP workshopa«) 
One principal noted the providing of materials as the most valuable of the three 
options but Indicated that providing field trips would be more valuable than 
that but added that he viewed career education as appropriate to the junior and 
senior high schools not elementary schools. 

Q3. If project services are continued^ what do you predict will be 
the status of career education in your school a year from now? 

Ten of the eleven principals indicated that they would anticipate a continued 
eKpanslon and/or refinement of career education practices in the classrooms and 
guidance programs of their schools. One principal felt that little was now 
occurring and unless field trip services were reinstated , the situation was 
imlikaly to change. 

Q4, If project services are discontinued^ what do you predict will 
be the status of career education in your school a year hence? 

Three of the principals indicated that with their leadership and through pear 
teaching by their teachers career education would continue to develop and expand 
in their schools albeit at a considerably lesser rate than would be true with 
BCIP supported services. Seven of them indicated that without BCEP support, 
those teachers currently Involved with career education would continue to be in- 
volved but that additional progress would be either minimal or non-eKlatent and 
some regression would be likely. The eleventh principal Indicated that there was 
very little happening in career education and that was unlikely to change. 

Ten of the eleven principals were generally positive toward the project and 
by*and--large complimentary regarding its aervices. I^ree of themj however, did 
mention the discontinuity of seinrices caused by the teachers' strike in 1975, 
the eKtended illness of BCIP staff, and the change of BCEP staff as Irritants. 
They did add, however, that these situations largely represented circmastances 
outside of the control of the project. 

During the interviews two of the principals volunteered the opinion that 
from the beginning it had been their Judgement that BCEP was never anything but 
a three-year project and it was a forgone conclusion that after some public 
•'debate^" it would not be picked up as a local program In any form. If this is 
Indeed true or if for any reason BCEP does not receive some local support, the 
situation will be counter to what has been true nationally for career edueation 
funded programs* A recent National Institute of Edueation sponsored study (1) 
idantlfied ten things usually retained or expanded by school districts after the 
outside funding of career education programs has ceased. Perhaps this Inforaa'- 
tion will be useful to Bristol's decision makers. 



(1) Brlckell, H.M. and Aslanlan, C.B., ''Learning to Live on Hard Money," Policy 
Studies in Education, New York, Paper presented at the Second Career Education 
National Forma, T^ashlngton, DC, March, 1976* 
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!• Cantl^al off led sndorsemM^ o£ ^avoer educ&tion* 

2. ^EER EDUCATION LEXERS AND M IDENTIFIABLE PRO^CT STAFF* 

3. Thm Idea of Infualdn, particularly for easy-to-infus^ stibju«A itkft 
saelal studies, 

4. The Idea of using the coimunlty. 
5« Trips anid speakers. 

6. The praetlce of developing/adapting matarlals locally-— both to get 
naterlals and to get teachers Involved. 

7. Bia practice of putting useful inaterlals Into teacher hands. 

8. Direct assistance to Individual teachers-^a shift rather than a 
continuation or an eKpanslon. 

9. Skills In project management. 

10. A senae^ of LEA leadership In career education. 

b. Kindergarten Asaeasment 

Mr* Edmondson and I discussed Ms. Bonnet's March 19^ 1976 memorandum 
concerning possible approaches for assessing the impact of career-education- 
related activities on the behavior of kindergarten children. It was agreed that 
Ms. Bonnet will more fully develop the simulated guest speaker approach and 
have a fully developed approach prepared for consideration of the BCEP staff 
during NED' s April site visit* At that tlmep a final go/no go decision will be 
made regarding the application of this approach. 

c. COB Insery ice Sessions 

J^ED will prepare a two hour training session designed to familiarise 
teachers with the "Careers Orientation Battery" (COB) and to Instruct them in 
the administration of It* HID will be prepared to present this workshop during 
their April site visit. 

d. Staff Morale 

As has been previously noted, the uncertainty of the project's future 
is serving to decrease staff morale. Coupled with this uncertainty is the wlde^ 
spread rtjmor given credence by newspaper articles that the decision to not fund 
BCEP has long since been made but not shared with the staff. The staff continues 
to provide services to the schools but with a degree of hopelessness concerning 
the future unavoidably but Inadvertantly being conveyed to those whom they are 
serving. NED once again urges that the central administration Inform the staff 
of the project's future at the earliest possible moment, 

III, NEKT STEPS 

During NED's next site visit we will 

(1) complete the principal -s Interviewsi 

(2) provide the COB training sessions^ 

(3) Intawlew all BCEP staff members | and 

(4) finalise plans concerning the assessment at the kindergarten level, 

IV. FINAL WORD 

NED was pleased to note that the open positions of consultant and pro j act 
secretary had been filled with apparently well*qualified individuals. 
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Memorandum fori THE RECORD 



cci Mrs* Bonnet j NED 

Mr. Edmondgonj BCEP 

Subjaeti April 12-13, 1976 
Site Visit 

References i (a) Grant No. OEG-73-5301 
(b) NED's Memorandum "»r 
The Record dated 
Hareh 29, 1976 

I, OVERVIEW 

This site visit was scheduled to provlda NED an opportunity to conclude the 
Intervlewa with principals of schools in which BCEP Is working, NED also Intar- 
vlswad all of the BCEP staff with the exception of one Individual who was attend- 
ing an out-of-'to™ conferance during this NED visit, 

II. GENERAL DISCUSSION 

a> Principals^ Interviews 

Mi additional five prlnclapls were Intarvlewed during this site visit 
bringing the total number of prlnclapls interviewed to sixteen. The interviewing 
approach and the areas covarad during the interviews wra idantlcal to those for 
the earlier Interviews as reported In the March 29 memorandum* 

Ql. tJhat Imnact do you feel the BCEP has had on your school's instructional 
program? 

Four of the five principals indicated that from twenty-five to 100% of thalr 
teachers ware in some way Involved in career^education-ralated act Ivl ties with 
infusion Into the regular Instructional program as the most frequently noted 
approach* toe of the secondary principals indicated that while the prolect was 
providing soma asslstanca to taacharst tha primary emphasis was on providing 
services directly to students* 

02* BCEP has of fared sarvicas in three general areas i (a) consulting with 
teachers^ (b) providing carear-educatlon-related materials^ and (c) 
providing Insarvice workshops for training taachars* If reduced 
finances forced you to select just one area of services to ba contlnuad^ 
which one would you feel would be the most valuable and provide the 
best return for the money spent? 

Three of the five principals indicated that tha consultant sarvicas raprasent 
the facet of the BCEP program which they would give the hlghast priority for 
retaining. Tha other two opted for materials but one of them Indicated that It 
was extramaly dasirable to also have a consultant available to assist teachars 
in using materials effectively* During the discussion of this topic * ona of tha 
principals volunteered the opinion that a loss of funding for tha BCEP would not 
be serious as the BCEP activities at the school had been an appandaga and had not 
substantially bean intagrated Into eithar the school -s instructional program or 
its guidance sarvicas. 



Data I April 20, 1976 
(May 4, 1976) 

From I Fred Gannon 
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Q3. If pifoj#ct mmTrLcmm mm aontlnued, what do you pradiet will be the 
status ©f cmtBrnt aducation in your sehool a year £r©m now? 

All five prinelpals Indleated that with BGEP servleee continued, thay would 
anticipate the continued development and refinement of career education In 
their schools t However * one principal Indicated that BCEP staff should begin 
to work moTm directly with students (not currently a BCEP objective) and two 
of th&m mentioned that they would like to see counselors assume a greater 
leadership role In Bristol's career education efforts. 

Q4. If project services are discontinued, what do you predict will be 
the status of career education in your school a year hence? 

Four of the five principals indicated that without support services career 
education would continue to develop for a time but that its development would 
be fragmented and ulttoately career education as such would fads from the scene • 
tae of these principals" during the discussion of this topic indicated that more 
than minimal support is needed and that career education, " . • * Is Important 
to have and Is J^ortant to fund!'^ The fifth principal Indicated that teacher 
participation was at present "spotty*- and without BCEP, it would be virtually 
non^eKlstent within a year. 

One principal whose school has bean servad by thraa dlfferant BCEP special- 
ists during the past twc^ years volunteered praisa for the continuity of services 
to the school aven with the staff changes. Two other principals noted changes 
of BCIP staff plus circumstances such as the 1975 teachers strike as datr^iental 
to the development of career education in their schools. The most detrimental 
factor mentioned In ona foTO or another by each of tha principals, however. Is 
what one of them labled as "the closing-'out syndroma." The ganarally held 
view of both teachars and prlncipels appears to be that BCEP services will 
not ba available to the schools after June 30, 1976, Whether this is In fact 
the case Is Inimatarlal. Xt la tha assumption on which most of those using the 
project's sarvlcas are operating and as such doas serve to minimize the degree 
of commitment from those users. As one principal expressed it, ''Things could 
really develop If wa were sure It (BCEP) will be around, but It's doubtful." 

b. BCEP Staff Interviaws 

During this visit, I was able to spend approximately an hour privately 
with each of the BCEP profasslonal staff members with the excaptlon of one 
mend^er. who was attandlng an out-of-town conference. Each of these interviews 
covered tha same general areas but as was true for the principals' interviews, 
because the approach was an Infoiinal one* the topics ware not always covered 
in the satne sequence during each Intarvlew. Flva basic areas wera discussed 
during the Intarvlews and each of these is sumaarlzad balow. It must ba noted 
that this reporting reflects how the staff perceives tha various topics *and it 
Is those perceptions, be thay be reality based or not, which do provide a 
basis for actions. 
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1* Intra-staff relaclonships and coffflnunlcatlons — 

ntm BCEP staff Is working in miliau of uncertaltity and coropetitlon which appears 
to be engendering a fair amount of hostility which in turn Is disruptive to the 
overall functioning of the project. At a time when a united front would ha most 
desirable^ there appears to be little group planning and there is little 
Indication of project^lde cooperative efforts. 

2, Program Development—-^ 

The staff continues to expend effort in the schools , but they are working against 
the prevalent teacher's attitude that ''things are over." The staff continues to 
view Itself as too spread out (see point 3 below) and If the progrMi Is continued 
the move to an ongoing program. It should be marked by focusing on a very limited 
nmnber bf schools until an In-depth program Is developed and Infused into the 
Instructional program of that limited number of schools for real impact. 

3, If contlnued"what neKt? — 

As has been noted previously^ the staff as a group Is not optimistic concerning 
BCEP-s future. It is therefore a real tribute to the grotsp that they are iitill 
able to consider plans for the future. Their suggestions regarding BCEP's 
development fall into the two broad categories of program development and adminis-^ 
tratlon, 

a. Hove away from specific activities and ''hand outs'' toward building an 
articulated K^IZ program through a concentration on the Infusion 
approach; 

b. Retrench and develop a full program in a limited number of schools main- 
taining proven services such as the Inservlce program ^ speaker program^ 
and the visiting day program while concentrating on program development | 
and 

c. To NED's knowledge. In the beginning the BCEP itself was not Involved In 
a series of Inservlce experiences. NED views such experiences as 
highly desirable and If the BCEP is to continue, we strongly recomiend 
that the administration provide the project staff itself with a common 
inservlce program. 

In the broad category of administration there are three suggestions. 

a^ In NED*s ^ludgementj program administration and organisation should ba 
more clearly defined In writing with the responsibilities of the 
project director and the central office administration as related to 
BCEP more fully delineated than Is true in the current job descriptions i: 

b. The specialists should be provided with mora detailed written Job 
descriptions which specify their duties and resnonBlbllitles and which 
provide an indication of the objectives each Is expected to accomplish* 
and 

c. A strong supportive statement from the auperlntendent and a clearly 
supportive policy statement from the Board of Education is viewed as 
essential if e fully developed and articulated career education approach 
Is to become a reality In Bristol. 
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A. Closlng^out Activities- — 



Thm staff appears to be resigned to the probability that formal eareer education 
efforts In Bristol are In their last weeks. As one staff member stated. 

The program has been doomed from the start, but we've had some real sueeesaes," 
There t^re^ however two positive suggestions offered by the staff for the 
remaining two months If these are Indeed the final two months of the BCEP, 
These suggestions are 

a. Get Into the record an accurate history of the projeet focusing on both 
the good and bad things that have happened. Such a record, of course, 
will be available In the form of the project's final report which will 
Include Input from all staff members and In NlD's final report. However 
a separate dociment could be very helpful for other projects In Bristol 
and elsewhere and the staff may wish to consider preparing onet and 

b. De-emphaslEe specific activities and work intensively with key teachers 
for the rest of the year. It was suggested that this intensive work 
concentrate on the Infusion process as representing the best chance for 
maintaining career education in Bristol's classroom without project 
support. 

5. Central Administration^ 

At this polnt--in-tlme, the BCEP staff as a group tends not to view the central 
administration positively. They feel that the central office la responsible 
for unnecessary roadblocks and regulations and has lacked consistency In dealing 
with the project staff. Thmy cite the setting of seemingly arbitrary deadlines 
such as an April 1 cut-off date for encumbering moneyp Correctly or incorrectly, 
they ylew the central administration as non- supportive toward the project and 
lacking in openness and honesty In their dealings with the staff. They feel 
that the decision to not fund the project has been made in fact but not shared 
with the staff and have had this viewpoint reinforced through newspaper articles 
and during their dealings with school and cotmunlty people. As noted above, 
whether these perceptions are based in reality or represent unfounded rumor ^ they 
still provide the framework from which the staff members tend to operate* If the 
situation is not reality based, then more open lines of communication are needed 
and if the superintendent could spend some time in open dialogue with the staff. 
It could do much to mitigate the current situation. 

In suimary, the staff continues to function and to perform their duties. In 
terms of their attitudes, however, the uncertainty of the project's future is 
having considerable negative impact for most of them. A definite decision, be 
it to continue or to discontinue the project, is needed to alleviate this 
uncertainty. 
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III. NEXT STEPS 

Mg, Judith Thompspn and Ms, Deborah Bonnet will be working in Bristol April 
28-30. ^ April 285 they will work with those grade 3* 6, and 8 eKperimental 
and control group teachers who vill be admlnla taring the COB^ Careers Orientation 
Battery^ during early May. 

On April 29-30 they will be testing In eight eKperimental and four control 
kindergarten classrooms. X^e ask that two control groups and one experimental 
group be scheduled each half day, UNDER NO CIRCUMSTMCEB are Ms. Thompson and 
Ms. Bonnet to know whether they are dealing with an experimental or a control 
group . 

In additions Ms. TOiompson would like to spend some time with Mr, Matt 
reviewing Resource Center and library records and with Ms. Matt reviewing her 
records • 

Finally J NED will appreciate receiving a list of teachers to whom the second 
round of teacher quest lonnajrea (Forms A, Bj and C) have been distributed. 
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Memorandum for? THE RECORD 



cc I R* Edn^ndson 
NED Staff 

Subject 1 April 28-30 Site Visit Datei May 5, 1976 

Reference 1 Grant No, OEG-73-5301 Frotni Deborah Bonnet 

Judith Thompson 

The purpose of the subject site visit was two-'fold, 

1. Two teacher workshops were held on Wednesday * April 28 at the Southslde 
Elementary School « The groups involved were those third grade (morning session) 
and sl3cth^ seventh^ and eighth grade (afternoon session) teachers asked to 
administer the NED davelopad Caraars Orientation Battery (COB) • The purposes of 
these sessions wera to acquaint the teachers with the COB and answer any questions 
that they had concerning the Instrument or Its administration, 

i 

2. Based on the Bristol Carser Education Project's and several kindergarten 
teachers (see NED Memo • to Mr, Edmondson dated March 19 j 1976) request, twelve 
klndergartan classes were involved in a klndargarten evaluation* It should be 
noted that this particular evaluation was NED's first attempt at any type of 
kindergarten evaluation. The approach utilised was that of using a "simulated 
guest speaker- - CJudle Thompson) with an observer (Debbie Bonnet) , In addition to 
recording infotitiation such as student reactions, questions, etc, we trust that 
all students involved were subject to a good career education experience, 

A separate report for the above kindergarten project will be forthcofnlng. 

Both of us would like to take this opportunity to thank the entire BCEP staff 
for their hospitality. It was a rewarding three days. 



P, S, Bristol's Kindergarteners are terrific — ^*-Kids say the darnest things!'' 
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Memorandim fori THE RECORD 



CQf Ms. Bonnet, NED 

Mr. Edmondson, BCEP 

Subject! May 20-^21, 1976 Datei May 22, 1976 

Site Visit 

Reference I Grant No, 010-73-5301 Fromi Free innon 

The primary purpose of this site visit was to pull togecher information 
from the BCEP files to be used in the third-party final reports Ma. Thompson and 
I did spend the batter part of the two days we ware on site doing thlg. By 
and large » the project records are in usable fom and, as always > Ms. Thompson 
and I found the project staff eooperatlve and very helpful. 

The overall situation at the project and the staff feelings appear basically 
unchanged from those noted in site report dated April 30* 
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APrENDIX B 
Summary of Community Survey 
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BRISTOL CARBTTH IDUCATION PROJECT 
^•pentratinB School Strata Through Career Education** 

Comniuility Siir%^ey 
Interim Summary 

prepared by : 
New Educational Directions, Inc* 
Crawfordsvillej Indiana 47933 
NDvember 29, 1975 

The Bristol Career Education Project staff (BCIP) and New Educational 
Directions 5 Inc. (NED) Jointly developed a questionnaire designed in two parts. 
Part A was in tended to assess the extent to which comFtunity representatives endorse 
various career education objectives . Part B was designed to obtain a rough index 
of the strength of that support by asking one question on the expected outcome of 
those objectives and one question concerning financial support for career education 
services* Part A of the questionnaire identified 24 career education objectives 
which the BCFP staff judged Co be appropriate for their project* Items were not 
limited to those whl^h the staff felt would yields a p^itive response from the 
group surveyed p For #:^^mplej Items concerning valtoS, self-^awareness* and self^ 
respect and which are frequently viewed by segments of the general population as 
areas outside of the schools responsibilities were included in the questionnaire. 

On November 13* 1975, a copy of this questionnaire was released to 280 * 
individuals In the Bristol area who are on the project's resource list, TTlthin 
se\?en working days and without any follow-up inailingSs 43% of the group had returned 
questionnaires to NED. This is an unusually high rate of return for a mall question 
nalre without follow'-up. It is on this Initial return that this Interim report is 
based. It was the Intention of the BCEP and ^TED staffs to do a fellow=up mailing 
in December and after returns from that maillnf were received to Issue a revlilon 
of this report. However, no firm decision has been made concerning the follow-up 
mailing and the consistency of those responses which have been received may argue 
against the cost effectiveness of additional efforts of this nature* 

Of those individuals responding^ the overwhelming ntunber Indicated support for 
the 24 career education objectives presented with three-^quarters or more of the 
respondents agreeing with each of the 24 objectives. 

A BUiMiary of these results is presented as Table I. The magnitude of those 
agreeing with the 24 objectives was somewhat surprising* In the Bristol area at 
leasts there seems to be little doubt that the schools should be involved in 
activities directed at all of these 24 objectives. As a matter of fact, five of 
the respondents took time to criticize the questionnaire as being 'self-serving" and 
biased* One respondent Indicated, ''There Is actually no other way to answer 
these comments but agree/' 

Indeed, there were only three items In Part A with which less than 80% of the 
respondents were In agreemetit. Two of these three items (2 & 17) were concerned 
with what were considered by the questionnaire developers as relatively *'nan- 
controversial" topics, placement services for school leavers and helping ". * • 
elementary school studenta realize that they will one day have jobs of their own," 
The third item (19) was considered as a ppientlally controversial item and the 
respondents seem to Indicate that approximately a quarter of them do not support 
the tenet that schools should, ", * , devi»l;p the concept that people should be 
open to changing their occupation at any po1' t in their life." 
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rhree of th« r^anordant^ Irtdicat^ through comments such as " . . . the 
best career ed is one involvdLnR voiunteers froi? local business and Industry," that 
business and Industry participation Is essential to career education* One other 
individual indicated that ''Since Bristol has a guidance department, 1 feel this 
could be incorporated In their function." Another indicated Chat what generally 
Is called career education is In reality just a natural part of ^'growing up," 

In commentaries relative to the question, Part B, concerning the financial 
aspects of career education, three respondents Indicated that such activities 
should be supported In part or in whole by businesses since they are one of the 
benef IclarieB of a good career education program" one individual indicated that 
it is the parent's responsibility to finance the future of their son or daughterf 
one indicated that addiclonal funds should not be required because " * * * the 
above material can be covered in subjects already offered , . (infusing career 
education into subject matter Is a major strategy for BCEP) * and one respondent 
indicated "these funds should be allocated by the board of education In exactly the 
same manner as for any curriculum/' 

Three of the respondents offered comments for program improvement, *'One fault 
with the career education program stems from idealistic situations for a rewarding 
Job with many hopes and few disappointments stressed, Overconf idence results and 
the Individual is dissilluslonedt " "A CQordlnator of career educaclon should not 
Just dump his atudents 'in thca lap' of an unsuspecting worker and expect the proper 
career education to result* 1 think the career education department should do 
more to educate both students and job worker as to Just what the student is 
expected to learn " counselor should be aware of ju^t what the student is learning/' 
"May I add that I sincerely feel that the typical teacher and school system today 
lacks the ability to effectively perform the items above. Either they must be 
rotated into the business community for practical work experience or the business 
connfrunity should be paid to teach career education to our students* The academic 
environment and its people, professional as they claim to be are not auallfled to 
take on such an endeavor*'* Finally^ one Individual offered this advice^" Do not 
let higher education people get control of all aspects of career work. Most bus!-- 
ness people and tradesmen are to some degree educational rebels or dropouts* \^^at 
we have today is a result of down to earth hands^n people. Give this field to 
educators and they will soon make Fhd's and -ister's degrees necessary to do any 
work in the training area and soon we wilL h^ve people so highly trained that the 
jobs available are of no challenge*" 
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TABLE I 

COT#raNITY SURVEY 



Sunmary of Responses as a Parcant of Total Responaas 

P^emc respond lDg without follow-^up by Novamber 24, 1975 ^ 43% (M ^ 123) 
l^nbar ralaased ^ 280 

Keys P ^ Dlsagraa M ^ No opinion A ^ Agrea O ^ Owlt 

Part A 

Tna following Itras dascrlba eoma of the objectives of what wa call '"caraer 
education*-' With this in mind, please respond to the following statements* 



Schools should make avtiry effort to 



Percent of Raapondeiit 
D N A 0 



la • • • help Intarastad high school studants find 

part^-time jobs or volunteer work# 08 OS 86 ~ 

2* • * * provide a central placOTant service for 

graduates and school leavers . 15 11 73 01 

3* . # - taach students how to find out about 

job openings, 02 ~ 97 01 

4. - * , teach students how to fill out a Job 

application, 02 01 97 

5* * ~ * teach students how to write a resurae, 04 02 94 

6, * • - taa^h students how to conduct themselves 

during a job interview, 04 02 93 

7- « . * keep students up^to^data on labor tnarket 
trends or on those fields which show tha 

greatest opportunities for tha future* 04 07 87 " 

8* # « . show studants ways In which readlnp ^ math, 
and other specific school subjects will be 

essential to them in work. — 02 98 ~ 

9. . • , make studants -iware of the large variety 

of jobs people do* " 08 92 — 

10* * * i help students undarstand that moat jobs 
Involve a large variety of tasks and 

responsibilities* 01 07 85 

11* * * • wake studants aware of the types of Job 

opportunities available in tha Bristol area* 02 05 94 — - 

12* , . • help students learn as much as possible 

about the occupations that interest them* 02 02 96 

So 



13- , . . prov^ldc stud#.nta v;tth the 

opportunity to obaeiny© people sit work 

on irarious jubs. 03 09 96 

14, . * * provldG j^iudenCs with the opT?ortuntty 

to talk to people abouC their iobs* 01 06 9A " 

15, . • . help studorita undarstand their ovm 
valu^'i^ (c**n*5 monpy, lalsura time, job 
rufiponslbllitlns) v;hich ahould be considered 

in chaoslnB rj career. 02 07 92 

16* * . p help students undersCfind thvlr own 
lntere?its and abilities v;hlph shuuld be 

conf^lderad In chooalng a cari^er. 0?. 07 92 " 

17, , , * help elamcnUary students realise that 

they will one day hAve jobs of cbeir o^m, H 1^ 75 01 

18* . . . help students learn to inake ^*ood deelHlons 

on their own. 01 06 92 02 

19. • • . develop Che- concept that people should 
be opnn to changinR their accupntion at any 

point In life. 08 15 76 

20. * . * develop srunentn' avjarenesB of their 

pergonal i^esponsibllities of their actions. 02 O^f 94 

21* . • , develop the attitude that traditionally 
male occupntlons are open to women and 

traditionally femala occupations are open to men* 03 15 81 01 

22. , , . provote the attitude that all work Is 

diftnifl^d and all jobs are respectabla, 04 03 9.1 01 

23. . . * help students develop respect for 

themstilvea and others and tiie work that they dcs. 01 9B 02 

24. . , * develop the student's ability to act as a 

leader and to give instructions gracefully. 04 07 95 02 

Part H 

The above Itenie describe some of the objectives of what we call ' career education* 
With this in mind, please re«Dond to the following statements* 

1, It seems to oe that a person who has participatad 
in a career education p Dgram may be a better 

employee than one who ha^ not. 11 OB 81 01 

2, Tf career edticatlon services are to be continued 
In our schools, funds will be needed for Instruc- 
tional i^aterlals, special tM^nlnp' sessionn for 
our teachers, staff salaries, and program coor- 
dination, I consider such funds devocad to 

career education as a sound Inveatment. 09 lo /7 04 
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BRISTnL CAREETl EDUCATION PROJECT 
"Pent rating School Strata Throup,h Career Education" 

Princinals ' Survey 
Interim Summary 

prepared by^ 
New Educational Directions, Inc. 
Crawfordsville, Indiana 47933 
November 28. 1975 

In order to obtain an Index of how one key group of Bristol school admlnis*- 
trators view the Bristol Career Education Project (BCEP) , a building principals' 
survey wag developed* This eight item instrument was jointly developed by the 
BCEP staff and New Educational DirectionSi Inc, , (NED) in order to assure that the 
items included were appropriate to the BCEP program. The questionnaire was releas- 
ed by the project on November 13, 1975s to the fourteen Bristol building principals 
who are receiving services from the project, T^Jithin six working days, two senior 
high school and eight K-8 or elementary principals had responded (71% response). 
The responses and the connnents of these ten individuals are suTOnarlEed as Table I* 

In general, the responding principals appear to be positive toward the BCEP's 
efforts and nine of the ten of them indicated they would like to see their teadhers 
more involved in career education (item 5) . 

Nine of them indicated that the atnount of time spent by the specialists in 
their schools was sufficient to fulfill the project's objective of familiarizing 
teachers with career education concepts and activities (item 3) , Only seven of 
them, however J felt the amount of time the specialist was available was sufficient 
to fulfill the project's objective of providing career education concepts and 
activities for students (item 4) , 

The options for item 2 were intended to be integrated , separate, and both 
rather than yes, no, and undecided. In production, however ^ the yes, no mode 
which was appropriate for the other seven items was used thereby making the response 
uninterpretabla. Therefore, only the comments are reported for item 2, 

Aithough the principals as a group tend to be positive toward career education 
as a concept, their wlllinnness to commit a portion of their school's budget for 
career education materials and /or services Is not ovewhelming* Even those six 
principals who indicated that they would be willing to so commit a portion of 
school budget, did not do so without qualifying their willingness (see comments, 
item 8). It appears that while the principals endorse the concept. If the BCEP 
is going to move from project status to program status within the Bristol schools » 
it will probably only be accomplished with the financial support of the central 
administration* 
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TABLE I 

BRISTOL CAREER EDUCATION PROJECT 
PRINCIPALS SURVEY 



Sunmary cjf Responses as a Percent of Total Rasponeea 



Percent raspondlng wlthovt follow-up by November 21, 1975 ^ 71% (N ^ 10) 
Key I Y ^ Yes N ^ Nd U ^ Uncertain 0 ^ tolt 



I t em 8 

Have career education 
services been available 
long enough (IH years) 
for you to Judge the 
impact of career education 
on your students and 
teachers? 



Do you view career 
education as a separate 
prograsi or as an Inte^ 
grated part of the eKist- 
Ing curriculum? 

Does the OTiount of time 
spent by the specialist 
In your school f If ill 
the project's objective 
of familiarizing 
TEACHERS with career 
education concepts 
and activities? 



Does the amount of time 
spent by the specialists 
In your school fulfill 
the project *s objective 
©£ providing STUDENTS 
with career education 
concepts and activities? 



20 20 



90 10 



70 20 



10 



Cotmnents 

Since program was modified the 
effrnts on staff are positive 
but affects on students is 
not known* 

This is my second year at this 
school, N 

Quite a significant impact, Y 

Time is not the problem In 

making a judgment, the diffi- 
culty is measuring the sub-- 
jective nature of '-impact,^' 

Tt-s about a 50'-50 proposition 

at this time* 
Integrated 

Separate program (the teachers 
view it this way) 

Would like to see a person avails 
able continually to motivate 
and set up eKperlences for 
students. 

This year 1 day per week. 

Our specialist Is a very 
capable person. 

Just beginning under the new 
system* 

Just for this year not in the 
past. 

The Impact on students is less 
certain. 

Time Is not the problem In mak-* 
ing a Judgment, the difficulty 
is measuring the objective 
nature of "Impact," 

Just begltinlng under the new 
system. 

More time desired. 

Could do more with more time 
available, but 1 full day 
la better than last years 
hour or two weekly. 
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tTould von like to see 
your tearhers involve 
i:;nre care*?r education 
in their Instructional 
nrugr.'^m? 

Has tlu! Caruar EcHication 
ProjecC had a pouitive 
impact on your stuclonts? 



90 



70 



10 



10 



20 



Hny th« Career Rducntion 
Project had a positive 
impact on your tLiacherri? 



BO 



20 



Would you andoraa devotlnn. 
a portion of your achool 
budc»et opeciftcally for 
carvier education materials 
^or services? 



60 



40 



Not durinn Bicentennial year— 
Too many other proiects. 

However, this is coming, with 
more involvement. 



Firsn year (GAB) Is a target 

scliool * 
Too early to tell. 
Thev have been eKposed to many 

Girecr opporCunities . 

Soine are highly oriented to 

Harecsr Ed • 
f^ome yes ^ Seme no 
To about half of the staff. 
It is beninninR to grow. 
It has had an impact on those 

teachers who hnve nade use of 

the program. 
Teachers this year have been 

very responsive* 

Define portion in amount of 

dollars and then I'd be able 
to react. 

My school's budget is very 
anemic for essentials let 
alone other materials or 
services* 

It is best tied in with the 
everyday curriculum* 

Need more budf^et, I believe it 
would be difficult to pur- 
chase career ed materials or 
servicee within the f rameitork 
of monies made available to 
me at this time* 

Yes, but our budget lo very 
limited 

My budget would have to be 

larger than recent years to 
devote a portion of it for 
career ed. 
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BRISTOL CAREER EDUCATION PEOJECT 

A SUT^IARY REPORT 
OF SCHOOL STAFF OFINIONNATIES 

March 19, 1976 

The staffs of the Rristol Career Education Prolect (BCEP) and New Rdiir^f 
Directions^ Inc, (NED) iolntly developed oplnlonnalres for asat^aainR the atti- 
tudes towarda career education held by teachers, counselor's and administrators 
In the BCEP prolect area. Slightly different forms were adtnlniiitered to elemen- 
tary * iunlor high, and senior hlRh school educators during January and February, 
1976, BCF? completed its second year as an operational proRran at that time, A 
total of 377 completad upinlonnalrea wera received from 13 schools, as shown 
below I 



EleTnentarv Schools 




Ht. View 


11 


Edgewood 


22 


Fubbeli 


17 


West Woods 


12 


C.T. O'Connell 


21 


C.A. Bingham 


13 


M,A. Callen 


13 


Southslde 


23 


TOTAL 


132 


Junior Hlsh Schools 




Mei?.orlal 


43 


West Woods 


15 


Northeast 


31 


TOTAL 


89 


Senior Hlf^h Schools 




St. Paul 


hh 


Bristol Central 


57 


Bristol Eastern 


55 


TOTAI. 


156 



Each form contained an iteiti (//21 on Table I) indicating whether the respond^ 
ent had utilised BCEP services and provided the basis for individual assignments 
to groups used In data analyses* *'BCEP users'* were distinEulshed from "non- 
users" on this basis alone and therefore the extent of users' contact with BCEP 
may vary greacly* 



Of those surveyed j 6S% of Glemantary teachers, coimsslore, and adTnlnistrators 
have utilized BCEP aervices: UOT of lunior high school and 6^;. of senior high 
school staff members have done so. 

Responses to each item are shown in Table I by level and BCEP use. Since the 
three fonns are very siFillar , conparisons of attitudes of elementary ^ iunior hip;h 
and senior hip^h school staff can be made on niost Items, as well as comDarisons of 
those who have utilized services to those who have not* 

Total scores were also computed and are presented In Table IT. Only Itens 
which directly address the respondent -s attitudes towards career education were 
added to the total scores* 

The total scores of BCEP users were higher than the total scores of non-^ 
users at each level, and all differences were statistically significant at the 
.05 confidence level. Although the maRnitude of differences i*i not dramatic* BCEP 
does apDear to have had a Tsosltive impact on school personnel with resnect to 
career education. 

Since forms were not Identical at all levels, caution should be taken in 
comparing elementary, junior, and senior high staffs on the basis of total scores. 
Ifoweverj the trend seen in total scores is also borne out in response patterns to 
many of the common items. BCEP senior high school educators are, as a group, 
somewhat more positive towards career education than junior high staffs* This 
result is incunslstent with the rule-of-thumb , "the higher the levelj the more 
resistant to career eriucations which has been noted time and a^ain throughout the 
nation and may reflect BCEP's emphasis at this level. 

The generally positive attitudes of BCEP's secondary school personnel are 
demonstrated well in item 9i "'There Is not enough class time to teach career 
education/' Although this is a widely-held attitude of secondary educators , only 
22% of BCEP high school staff agreed with the statement, as compared to 28% at the 
elementary level and 39% of junior hl^h school staff* This item shows large and 
positive differences between BCEP users and non-users at all levels. 

The BCEP staff has very effectively dismissed the common belief that career 
education is little more than occupational information (item 11) and has conveyed 
the value of talking to workers as a means of learnlnR about the worlH of work 
(item 10) * Concact with BCEP has also implanted awareness of the need to counter- 
act the societal influence of sexual stereotyping which limits the occupational 
choices of women. Indeed, BCPT^ users responded to virtually all items in a more 
positive way than did non-users. 

Progress is certainly belnR made towards instilling positive attitudes 
towards career education, but, as would be expected , there is still room for 
Improvement at all levels as the BCEP moves into its third year of providing 
services to Bristol -s students and teachers. "\ 



TABLE I 

BRISTOL CAREER EDUGATIQH PROJECT 
SaiOOL STAFF SUPVFY 



Reaponses to each oplnlcnsja.lre item are shown as the percentape of perBons in 
aach ^roup, BCE^ users were distinguished from noa-users on the basis of responaae 
to item 21 below^ The nuTnber In each .^^roup is 



Elenentary ^CE^ users 
non^users 
Junior HlRh BCfT^ users 

non^users 
Senior Hiph BCEP users* 

non^users 



90 
42 
36 

33 

96 
60 



0 ^ 



Except where otherwise noted ^ A - aprees D ^ disagrees M ^ no opinion ^ and 
onlt* The ^'desirable'* response to each item is starred. 



2. 



Career Education should first be 


Introduced In- 










a. early elementary school 




d. 


hlRh 


school 








bi late elementary school 




e. 


never 










c* middle school or lunlor high 


















A^ 


B 


C 


D 


E 




0 


Elementary 
















BCEP users 


79 


13 


7 


1 








non— users 


71 


17 


7 


2 






2 


Junior hi£*h school 
















BCEf users 


50 


19 


19 








U 


non-users 




25 


25 


6 






4 


Senior hlBh school 
















BCEP users 


36 


14 


26 


20 






4 


nonius era 


27 


n 
t > 


42 


20 






3 


Properly executed (pre'^plannlng and follow--up 


activities) Ce 


ireer Ed 


UC^l 


trips are well worth the time and 


money 


Spent 


on them. 










A^ 




D 


N 




0 




Elamentary 
















BCTV users 


96 






4 








non-'uaers 


86 




n 


12 








Junior high school 
















BCEP users 


36 




8 


3 




3 




non-users 


77 






19 




4 




Senior hlRh school 
















BCEP users 


89 




1 


B 




n 

i. 




non^users 






n 


1 




3 





CoLiaf^e-bonnd sCudenCs need 


Career Education as much 


as others* 




A* 


D 


M 


0 


Elamentary 










BCIP users 


ion 






— 


non^usera 


fin 
90 


3 


5 




Junior nigh scnoox 










BCEP users 


97 


3 




_ _ 


non=uears 


92 


4 


2 


2 


Senior high school 










BCEP users 


97 


2 


1 




non^users 


95 


2 






Career Education results in 


a tracking of 


students to 


meet mi 


inpowe; 




A 




N 


0 


Elementary 










BCEP users 


26 


40 


29 


6 


nDn^usare 


26 


36 


31 


7 


Junior high school 










BCEP users 


25 


28 


39 


8 


non^uaers 


25 


32 


36 


« 


Senior high school 










BCEP users 


2i 


f*l 


30 


5 


non^users 


IP 


/♦3 


32 


7 


Our society is changing so f 


ast that any C 


areer Education we 


plve s 


will be useless by the time 


they're ready 


for employment. 






A 


D* 


N 


0 


Elementary 










BCEP users 


3 


90 


6 


I 


non-users 


12 


79 


7 


2 


Junior high school 










BCEP users 


6 


^3 


8 


3 


non=uaers 


6 


75 


13 


6 


Senior hiigh school 










BCEP users 






5 


I 


non-users 


3 




5 


0, 



Our school system should try to send as many students to collega as possible, 





A 


D* 


N 


0 


Elementary 










BCEP users 


U 


81 


4 


3 


non-users 


14 


79 


5 


2 


Junior hl^h school 










BCEP uters 


11 


75 


11 


3 


non-users 


2 


85 


8 


6 


Senior hlp,h achool 










BCEP users 


9 


j>n 


9 


1 


non-users 


13 


7R 


7 


2 



A Rood Career Education profTram 


requires 


instructional 


materlali 




and other costly resources. 












A 






0 


Elementary 










BCEP users 


41 




6 


3 




16 








Junior hip.h school 










DCEP users 


50 




3 


6 


non-usars 




45 


11 


6 


Senior high school 










nCEP users 








3 


non^usera 


£17 




15 


G 



0, Career Educs^tion results in students beinn forced to make decisions about their 
future at too early an ape, 

A N 0 

Elementary 

BCEP users 4 90 6 

non-users 12 8B — ~ 

Junior hlp.h school 

BCEP users 3 94 3. 

non-^users 2 37 9 2 

Senior high school 

BCFP users 3 91 ^ 2 

non^users 10 75 xq 5 

9* There is not enough class time to teach Career Educatipn. 

A n* TT 0 

Elemencary 

BCEP users 2B 63 7 2 

non^users 3^ 45 14 2 

Junior high school 

BCEP users 39 50 6 6 

non-users 43 32 21 k 

Senior hip.h school 

BCEP users 22 7 

non^users 35 50 12 3 

10, A student can benefit from talking to a person about his or her iob^ even If 

that particular iob is of little interest to the student. 

A* D N 0 

Elementary 

BCEP users 97 2 1 

non--users R6 10 5 ~ 

Junior high school 

BCEP users B9 B 3 ~ 

non-users 05 6 4 6 

Senior high school 

BCEP users 92 5 3 

non-users 80 C 10 2 
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11., Career Education involves a lot more than laamin^ about iobs* 

A* D M O 

Elementary 

BCEP users 94 2 3 

non^users 71 7 10 12 

Junior high school 

BCEP users 92 3 3 3 

non'-users 75 9 9 6 

Senior high school 

BCEP users 9"^ 3 b 

non=users 73 5 10 12 

12* I feel a particular responsibility to make my female student s aware of the 
variety of opportunities open to them, 

A* D K 0 

Elementary 

BCEP users 63 18 19 

noH'-users 40 14 36 10 

Junior high school 

BCEP u^ers 67 14 17 3 

non-^users 36 23 2B 13 

Senior high school 

BCEP users C^O 15 18 7 

non-users 37 27 28 8 

13, Individual counseling should be available as a part of helping students with 
career planning* 

A^^ D N 0 

Elementary 

BCEP users B9 4 6 I 

non-users 74 14 2 10 

Junior high school 

BCEP users 92 3 ft 

non^users 79 6 6 9 

Senior high school 

BCEP users S3 5 2^ 



I 



non— users 



'7 2 2. 10 
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14. Activities designed to develop students' self awareness usually violate the 
students' privacy, 

A N 0 

Elementary 

BCEP users ^ 3 91 6 

non-users 7 57 24 12 

Junior hlRh schaol 

BCEP users 3 89 6 3 

non^users 9 66 17 S 

15. Family* friends , and chance are such stron»^. influences on a person's career 
choice that what the school does in Career Education will probably have little 
effect on a student's future* 

A n* N 0 

Elementary 

BCEP users 4 fi9 4 2 

non--users 12 71 7 10 
MV.nlor high school 

BCEP users 14 64 19 3 

non-'users 15 66 8 11 

97 



I think that Incliidlnp; Career Education activities in the cuirriculutT^ can Imnrove 
student achievement in the content areas, 

D t: 0 

Elementary 

BECF users 62 13 24 

non-users 10 33 10 

Junior high school 

RCEP users 64 11 17 8 



non-users 
^*en±or hinh school 

BCEP users ,^5 10 2^^ 2 

non--usera 55 11 20 12 

Assisting studcints in dnflning their valuer is In part the school's responsl^ 
bllity. 

A* D N O 

Elementary 

BCEP users 8^ 4 n „ 

non- users 76 5 10 1*^ 

Junior high school 

BCEP users 92 3 — 6 

lion-users 91 " 2 ^ 

Senior hi^h school 

BCEP users 96 2 3 

non-users r.f 2 2 

If 1 had had Career Education as a youngster I may have inade better decisions 
at some points In my life. 

A* D H 0 

Junior high schoDl 

BCFP users 5^. 22 17 3 

non-users 45 30 23 2 

Would you like to become (more) Involved with career education services In the 
future? a, yes b, not sure no 

A^ B C 0 

Junior hl^h school 

BCEP users 36 44 14 6 

non^usars 28 42 23 S 

Career Education is another educational fad and will pass frnn the ^cene, 
a# Yes^ it is unfortunate b, Yes^ it should c. No 

A B C* 0 

Junior high school 

BCEP users 36 3 53 

non-users 26 4 55 15 



21 p For the past 2k years the Bristol Career Education Proiect has been ftiTided by 

the Federal government * Are you aware of the project's activities and services? 
a* YaSj hava used them b- Yesj have not used them 
c. Vaguely 5 have not used them d. No 

A* B C D 0 

EleTnentary 

BCEP users 100 

non--users — 62 21 ~ 17 

Junior high school 

BCEP users 100 

non-users — 49 3B 2 11 

Senior high school 

BCEP users 100 

nDn-users — 45 32 12 12 

22. Has the p ^oject Influenced your classroom practices? 

a* Yes* directly b* Yes, indirectly or incldently c* No 

A* B C 0 

Elementary 

BCEP users 48 41 10 1 

non^users 7 31 ,48 

Junior high school 

BCEP users 20 50 22 

non—usera — 30 55 15 
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TABLE II 
Total averane scores 

Nean scores are eKpressed as the percent of ' desirable'' resT»onses to items 
reflecting attitudes towards career education^ 

Elementary forTn 'i tarns 1-17, seen In Table I were scored. 

Junior hl^h form* 19 iteris were scored^-^numbars 1-1^ and 20^ 

Senior high form: items 1-13, 16, and 1? jere Included in the score, for a 
total of 15, 

Group N ^^san Range t 

Total Elementary 132 76 6»100 3.45 

BCEP users 90 80 -. 3S--inp 



non--users 



42 68 ^ 6^100 P<^001 



Total Junior High 89 63 IS-^lOO 2.10 

BCEP users 36 67 50-100 



non--ueers 



non-'Users 



53 61 16"inO P<^05 

Total Senior Hl^h 156 71 27-100 3.14 

BCEP users 96 74 27- 93 . 

60 66 27-100 P^^Ji 
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APPENDIX E 
A Suimnary Report 
Of Taacher Ouestionnaires 
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RRISTOL CAREER nDUCATION PROJECT 



A SU^?^ARY REPORT 
OF TEACHER nUESTlONmiPEB 

June, 1976 



Tlie staffs of the Bristol Career HducaClon Project (BCEP) and New Educational 
Directions, Inc* (NED) Jointly developed questionnaires to aasasa tha amount and 
quality of assistance received from BCEP as reported by participating teachers. The 
instructional otaff who were requested to coTnplete these questionnaires were selected 
by BCEP staff niembers as representing teachers with whom they had worked excenslvely 
during the past 2h years. The fact that the teachers were hand-picked by BCEP staff 
should be considered when drawing conclusions about the overall effectiveness of 
BCEP In the school district since teachers not actively Involved with the project 
were not included in this sampling* 

Three different forms of the questionnaires were administered to elementary ^ 
junior hlr.hi and senior high school teachers during March j 1976* Of the 120 ques- 
tionnaires distributed to the variGus teachers * a total of 71 usable forms were 
returned to NED* It should be noted that these questionnaires were returned directly 
to NED in postafee-^paid envelopes, and the BCEP staff was not provided an opportunity 
to see the completed questionnaires* The percent of return from each group of 
teachers Is reported below in Table I* 



TABLE I 

PERCENT OF TEACHER RESPONSE TO 0FERTI0N^7AIRE 

Form—GrQup Mumber Sent Percent Received 

A*-- Elementary 35 57^ 

B"Junlor high 7 43 

C~SeniDr high 78 62*^ 

Total 120 59 

* One elementary teacher completed Form B (junior high school) 
Instead of Form A (elementary school) * The questionnaire 
had to be dropped from the sample* 

**Some hip,h school teachers completed Form B Instead of Form C 
(senior high school)* Since, howeverp only one item differed 
on the two forms, the six duplicate items were combined for 
this report and were reported for Form C* 
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Since only 57Z, 437^, and 62% of the aleraentary, junior high, and senior hl^h 
school teachars, rasp^ctlvely , returned the questionnaires to NED^ caution must be 
exercised when interpreting the results. The '*misslnp 41%" of the total number 
received could, but not necessarily would » substantially change the reported response 
pactems, 

FOrai Af ELEMENTARY SCHOOL TEACHERS' OUESTIOmAIRE (TABLE II) 

The overwhelming majority of responding teachers^ jLndlcated K^P was providing 
"just enough*' assistance In the various areas (70% /#5/ to 95% l#H) , The quality 
of these services was also rated quite hish (55% IJf^/ to 85% /^M/ indicated excellent). 

All of the respondinp elementary teachers who indicated for item i^l (Suggestinn 
specific techniques you can use to carry out career education in your department, 
school, and/or classroom*) that they received just the right amount of assistance 
also tended to rate the quality of this assistance as excellent* One teacher com-- 
mented that the quality was only fair in this area because the "eKperience of avail-^ 
able staff was not in Early Childhood Education*" This sanie teacher also stated 
which workshops proved most beneficial to her and why, "Teacher education workshops 
that were run by teachers were one of the best received proiects which BCEP has 
undertaken* Having one teacher tell and show another 'I did this, it was successful , 
here's how 1 did It' Is usually much more successful than suggestions coming from 
outside the classroon*' 

t*Jhlle no one felt the staff did too little'* suggestlnR of specific techniques, 
10% Indicated ''too little" assistance In actually develonlng strategies and materials 
(item #2), One teacher commented, ''The co-ordlnator was very willing to help but 
was spread between too many schools." 

The help provided by the BCEI' staff in identifying and providing materials such 
as films and filmstrips (items #3 & 4) was Indicated as belnR of the rlRht amount 
and of fairly high quality* This was the only area where one teacher felt the pro-- 
ject provided too many materials. One teacher comiented on the limited quantity 
available i ' Eunding of materials for elementary in general and primary specifically 
was not proportionate to the amount of children serviced* I think more materials 
of a pertnanent nature could have been purchased for this level—films, filmstrips ^ 
etc,'' 

Identification of resources such as guest speakers and career exploration day 
sponsors (item Ir5) is where the ^\1ust enough" response decreased* The quality of 
this service was also slightly lower than on other Items, One teacher indicated 
that a reason why Identifying of resources was limited was because the BCE? staff 
member was not at the school enough. 

Many of the teachers took time to write additional conments about career educa^ 
tlon generally and BCEP specifically* A representation of these elementary teachers' 
comments follows. 

The only sad note to be echoed may be the swan song for such 
a necessary and relevant progra^ru The city's failure to 
recognize the value of Career Education to young people is 
the only problem, 

* * , * The proiect at times lacked continuity which made it 
an *'ify" project at times. If we knew what schools we (would) 
be servicing or if we knew how much money we'll be allotting 
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for next year p,a^@ onm the feelltig that thip tjm.m not a pro- 
ject (that) was ioinp, to offer these ^pacific services for the 
3 years of the project. Because of limited staffing and 
material funding at tny level 1 feel the success of the pro- 
ject at this level depended on the Interest and initiative of 
the teachers Involved* The workshops were a positive force 
In awakening this interest, 

I have especially enjoyed workshops provided by career ed, on 
both affective and career education* • , • 

Career Id Is vital to students in this day and aRe when so 
many have so little contact with their parents* Many have 
no idea what their parents do for a living* 

* * . . Through It (RCEP) j my primary children have j^rown to 
be more aware of themselves * and the feelings of others. 
Dolnp self— awareness^ has certainly helped many children over-- 
come their adverse feelings. I am vary happy with the results 
of the program — anything that works Is great! I 

My experience and that of my pupils has been very worthwhile. 
The BCEP has provided us with many opportunities that we would 
have not had without this progr^l 

FORM JUNIOR HIGH SCHOOL TEACHERS' QUESTIONNAIRE (TABLE III) 

Only three of the seven junior high school teachers who were sent a questionnaire 
returned it to NED* With such a small number, drawlnp, any defensible conclusions 
Is virtually Impossible, 

Two items s however * showed a response pattern different from the other four 
items on the questionnaire. The amount of assistance in identifying materials and 
resources (Item was indicated as "too little'' by one teacher, and two teachers 
responded "too little'^ to clarifying the relationship between career education 
concepts and present subject curricula (item #6)* 

One teacher consents on BCEP, *'I hate the thought of not having Career Ed 
resources next year* I hope something can be dona to maintain this area of education. 

FORM Ci SENIOR HIGH SCHOOL TEACHERS' QUESTIONT^AIRE (TABLE IV) 

^e percent of teachers responding that BCEP has been^ pr^v^ding "jus^ enough*^ 
assistance remained fairly constant for items #1-6 (Bl% /JtU S ^/ to 88% 
There were, however * approKlmately 10% of^ the Machers who felt they did not receive 
enough assistance from the project (8% £#4 S ^/ to 13% £1H & £7). The quality of 
the services provided by BCEP appears to be somewhere between ''excellent" and 
"fair," Three teachers even commented that a rating should have br^n provided 
between these two points such as ''good." 

Item #1, suggesting specific techniques you can use to carry out career educa=- 
tlon in your departinent^ school, and/or classroom, received the lowest quality 
rating of the first six Items, One teacher wishes the BCEP staff had suRRested 
more activities rather than getting most of the Ideas from other teachers. 'Host 



auggastlons vere drawn from faculty rather than CaTaer people thcmaGlveSj though a 
booklet was developed for each discipliiie and cHBLcibiif ed, However, most of the 
responding teachers did indicate havlnp. received enoup.h ^r^I stance. They liked the 
liste of job opportunitlea In their field and the help in developlnR career units. 

The majority of the teachers cotrroented verv favorably to the ainount and qimllty 
of assistance in the areas of idencifyinR and providing materials and resources 
(itams . The consents rep.ardlng these areas eKpresa why the teachers rated 

these items hiph. 

(item /M) Given many possibilities and freedoin to select and 
used the ones desired and fitted to a particular class. 

Several film strip series that were useful in classroom were 
purchased for the program. Also several field trips had the 
transportation paid for by Career Ed* 

Shadowing program for class, field trips, AV material , value 
. worksheets* 

(item /rS, excellent) *Best part of prop.ram helped tne in 
classroom, 

We have had excellent cooperation as far as the Career pro- 
gram providing transportation and making, those arrangements 
for us. Our career director has wisely left some of the 
contacts with field trip sights to the teacher requesting 
the trip. It simplifies setting dates and times. 

Some teacherso however, did eKpress a lack of assistance in the areas of 
materials and resources. One teacher comments ^ *^No suggestions ever came. The 
only arrangements ever made through Career Ed was calling a bus company after 1 
made all of the field trip arrangements. Career Ed person Is seldom accessible.' 
toother teacher made similar cQm.ments* 'lie has not made himself available. There 
was no follow-up on suggestions given to him. Consequently, I am my own 'resource' 
person, . • * ' 

Nine of the high school teachers were Inadvertently given the wrong form to 
complete so item #7 is based only on the 39 teachers returning Form C, It appears 
this area received the least attention of those covered on the questionnaire because 
It had the lowest "just enough" and ''excellent ratings and the Ulghest ''too little" 
rating. One teacher indicated that they worked with separate career units rather 
than trying to relate and infuse career education concepts and activities into the 
regular content area objectives, 

A representation of the additional comments by high school teachers follows. 

Excellent career specialist in our Building—consultant's name-^-- 
went out of her way to help the classroom teacher—was always 
available»-had Interesting & useful Ideas—did the job inn%+^ 
^fy students benefitted from this program—and isn't that what 
it is all about I 

Students were introduced to the Career education resource area 
and helped whenever possible by the career education people. 

Career Ed has made my subject area more relevdnt to my students. 
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BCEP is the best program for exposing students to the world of 
work in the school systein. 

Career education is a great idea* Should be started In lower 
grades C6th-7th) , maybe even lower. Has been helpful to me 
and my students. 

• * . . the materials and resources available in the Foreign 
Language Field are rather llinlted. 



COMCLUSIOH 

The responding teachers in all three groups appear generally to satisfied 
with the amount and quality of assistance they have received by the BCEP staff* 
They feel the project has been an asset to the students and the comiunlty as well 
as to themselves* 
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TAEI.F. II 

BRISTOL CAREER EDUCATION PROJECT 
FORM. A: ELRI^MTARY SCHnOL TRACHBRS' OUESTlO^mAIRE 

Responses Expressed In Percent 
<N ^ 20) 







^ount of 




Ouallty of 






Assistance 




Assistance 










^xceiXenu 


can usa to cairy out career e^uca^ 


95 


just enough 


25 


fair 


tloti in your dsTJartmantj school. 




too little 




poor 




D 


not app±icaDie 


D 


not applicable 


Assisting you in cievfiloping your 




too wuch 




excellent 


career education strategies and 


m 


lust enough 


25 


fair 


raaterials* 


10 


roo little 




poor 




iU 


not applicable 


in 


not applicable 


Idantifying tnaterlala (e*^,^ f iln.^ . 




too much 


70 


eKcellent 


ate*) useful to you* 


90 


just anouRh 


25 


fair 




5 


too llttla 




poor 




5 


not applicable 


3 


not applicable 


_ 

Providing riatarials useful to you. 


3 


too much 




excellent 






lUsi^ Biiouf^n 




fair" 




10 


too llttla 




poor 






not applicable 




not applicable 


IdantlfyinR resources (e.^^., Ruest 




too much 


55 


aKcellent 


speakers, career exploration day 


70 


just enough 


20 


fair 


sponsors, etc) useful to you* 


5 


too little 




poor 




25 


not applicable 


25 


net applicable 


Providing resources useful to you* 




too TTiUCh 




excellent 




ns 


just enough 


10 


fair 




5 


too little 




poor 




10 


not applicable 


10 


not applicable 
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TABLE 111 
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4. 



BRISTOL CAREER EDUCATION PROJECT 
FORH Bi JUNIOR HIGH SCHOOL TEACHERS* OUESTIONT^AIRK 
Responses EKpressad in Percent 
(N ^ 3) 



Clarifying the objectives and 
phllosnphy of career education. 



Suggesting specific techniques you 
can use to carry out career educa= 
tion In your departtnent^ school , 
and/or clasaroom* 

Assisting you in developing your 
career education stratep^ies and 
materials • 



Identifying materials and .resources 
(fllinss nuest speakers, etc.) 
useful to you. 



Provldinp; materials and Tesources 
useful to you* 



ClarlfyinB the relationship between 
career education concepts and 
present subject curricula* 



100 



67 



33 



100 



67 
33 



100 



33 
67 



Amount of 




Ouallty of 


Assistance 




Assistance 


too much 






just enough 


33 


fair 


too little 




poor 


not applicable 




IT « 't^ 3 1 ^ ^a^^T a 
IIQU a |J}J J. H7H n 1 e 


too inucn 




excellent 


just enoup.h 


33 


fair 


too little 




poor 


not applicable 


J J 


not appiicaDj-^ 


too Fiuch 


D / 


excellent 


just enough 


33 


fair 


too little 




poor 


not applicable 




not applicable 


too much 


33 


excellent 


just enough 


J J 


rair 


too little 


1 1 


poor 


not applicable 




not applicable 


too niuch 


33 


excellent 


just enough 


67 


fair 


too llftle 




poor 


not applicable 




not applicable 


too much 


33 


excellent 


just enough 




fair 


too little 


33 


poor 


not applicable 




not applicable 


omit 


33 


omit 
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2. 



3. 



TABLE IV 

BRISTOL C^IR EDUCATIO^T PROJECT 
¥ORM Ci SENIOR HIGH SCHOOL TEACFERS* qimBTTraNATHE 
Rasponses Expressed in Percent 
(N ^ 48) 



Suggest inp specific tachniques you 
can use to carry out career educa^ 
tion in your departments school, 
and /or classroom. 



Aasieting you in developing your 
career education strategies and 
material^,. 



Identifying matariala (e.g* 
etc.) useful to you. 



films i 



ProvldinB matarials usaful to you. 



Identifying resources (e.g.* guest 
spaakara, caraer eKploratien day 
sponsors, etc) useful to you- 



6- Providing resources useful to ycu. 



7* Clarifying the relationship between 
career education activities and 
content area objectives. 
(N ^ 39) 





Amount of 




Quality of 




Assistance 




Assistance 




too much 


56 


excel lent 


S3 


just enough 




lair 


13 


too little 


/ 


poor 


2 


not applicable 




not appllGabla 


2 


omit 


4 


omit 


L 


too much 


OP 




83 


just enough 




£3Xr 


13 


too little 


£ 

p 


poor 




not applicable 




not applicable 


2 


omit 


»^ 


omit 


™" 


too much 


7 1 


eKcellent 


88 


Just enough 




caxr 


10 


too little 


0 


poor 


2 


not applicable 


2 


not applicable 




omit 




omit 




too much 


65 


excellent 


81 


Just enough 




rair 


8 


too little 


4 


poor 


8 


not applicable 


8 


not applicable 


2 


omit 




omit 




too much 


73 


excellent 


83 


Just enough 




cair 


8 


too little 




poor 


6 


not applicable 




not appj.xcaDxe 


2 


omit 


6 


omit 


2 


too much 


60 


eKcellent 


Bl 


Just enough 


29 


fair 


10 


too little 


4 


poor 


4 


not applicable 


2 


not applicable 


2 


omit 


4 


omit 




too much 


54 


excellent 


67 


Just enough 


21 


fair 


15 


too little 


5 


poor 


15 


not applicable 


15 


not applicable 


3 


omit 


5 


omit 
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M^IMm Ur#i^ hi 

V firm's ikfw ^i^^ 

tatitifl ud ;tw tte 
vdedteled idtt^toni Mufed to 

Hi noted' thtf te mi 
Wart Woo^ Si^ei m 



PittifSf cilied^ BMdi 

^prisied bopa that ^ 
1^ pnersm wm imtoii. 



i 



was juest . ,spMkir . jfc'jUw^ ^ q, the preductt^wba^ 



Softitfoem^V indieatod jihat 
trends^ Inv^fcducaUon' havej 
chanpd^ to^tiht^^ ^ctmil-^tlm^ 

career edueaiion; In the future 



lobs r^hieh haven been. 

%v€ftttd*'yet ^^ ^ ^^^^ V 
**ln the yeir IW). ow §1% ^ 
- "000 typ^ ef^ 



s v«iv*.v-^««v««w*.-^.** -.^.™^ ^ m me year i 

^ moreandmprajoDsmiWiBtn? V y^rs a^av, 30,' 

; wili riot , r^ulre 'a ^llcgi^! fote ftUr.W^' 

eduoatldn*. / but tachpieal 6^os£t&!^i*.@^ I 



, training 

; In rei^rting on^a neatly 
i held. Vocational JidiiDation 
^ mteting held , itv Hai^ord, 
' attended by repr^entatives of 
both . education and 
manufacturers to discuss the^ 
training of young persoi^ in 
\ the ftold of voeational 
education, he stated thati 
'*Voung persons need 
tmpfovcnient in basie skills 
t because those, presentlsr uusmubs-n 
coniing from tl^blic schools *nommittee. 
^we inappropriately trained/ 
in computational ^ills and 
instnjmerit reading ikUls.'* 
, There was also oorram for 
studenti who wtre pided^ 
. toward college onty to drop out 
^ also for stud&ita not 
/ receiving informatiTO about 
manu^cturing career. This 
lack of guidance has a 
tendency to develop youig 
persons with poor altitudes, he 
said. Sonstroem also offered 
th^e observations: V 
There appears to be a great 
need to inform pupils, i^ehers 
and parents of the career Job 
opportunities available in 
manufacturing. 

Great concern was 
expressed for ad joint 
cooperative effort by 
educators and manufacturers 
in revising and updating 
vocational curricula. 

It was further pointed out 
that great benefits are derived 
from work experience 
' programs where students 
spend lime in the plant 
: learning skills and a ^Ideruse 



^^labli^ as 
must, thereifm^ OTne 



ui with extensive, pll^/to| 
develop the. na^f^tyy 
curriculum^if ^r sdfOQte tot ' 
wfli prepare our youth for 
those 30.000 Jobs itbat ^ill bei 
available in 1980." 

Sonstt^ert'*' gfifvef ^ w^M^ 
presid€nt of ^ the -^Bristol* 
Chamber of ConatWcA^u* 
cteirman of tha phiipberSj, 
Business - Induiiry-EducaUCfT; 
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i^Ir^uts? In Various Fiids 



iiplrietoc^ , Tbf proM/Mfdiflglo idvliea to lo thrcu^i W 

;pccJBi^^^sn -Environment 'profesiiftj Edmondson* iliD givci tducallcii ofte ; . . 

tpWirt ' ricreatien, ' minuf irtarifli, ^ top Bristol yeu^ woi^ H the ear^ id ifm 



.^MidM&.iPiHe^df ^ditrlbtni^^ la mm 

f-ifljfiJlnaoi 4^ -mlpin.^ public lifvicis and '-tough 12 m.^kM 



iflildl." vtra^rtatloii , - ^ ^ 



' ^^^^ rtirt andare^ 



Mes^ \mt^ Mottm^ 

^8er?fi ' ai^ thg^'iniploye. 

itodii&iiilowfd. '^v^ ^ 

alloii ti) get' nm ^ 
hand M^^b iiformation i 
. ■;CQnceniln| £ -^irietjf of ; : 
careffi^ Tbi' pFDpm Is ■ 
; piiticttl|ffetHictivr jnU 
'.'pnifMMrigl&itiiiei^ls'i 
.'ItepmiramfipIofsthiGiii 

■■^iQeirini,?^ photopiphy, 
.tei^hlngi. broidcisting. 

tmm\ ^ • ■ 
'^'Culyfecilvi a first view 



■ metiviti atudints 

, . '^i^i chaosi im the 
folttmii|. jgb catfgorlfs: 
AgrHoslneps^and' 




1^1 



.lOTtary for Atton^ OitIm L Furey,- explains ber jgb' to^udints Cheryl. 
KolpiffJ(l)aDdKati^Zozikoi^. , ^ / ■ ' ^ 

. , ^WolPr^Phot^l^ Hauls' iprii^r 




EDITORI NOTi: Thli li the 
si^'h in a «)Fiis of profiles on 
ranf CBfflmiisioniri natid on 
Brli?3ri nini ^ mefflbir Board gf 
Educafign, 

ByBKiPLcMONNim . 

Newiy- appointed Brard of 
Educaiion Commiiiloner 
GfTild J Greger fl^te no 
bones about his current 
coniuming educitiohal 
interist = iaving the school . 
systim'S' career education 
program, 

Federal money, which for 
te yean has funded th$ 
career education program 
enlirely, runs out June M so 
Ginger hai been slumping for 
financial support from the 
Board of Finance and his 
school board colleagues to pick 
upthoexpenseainllielM^ 
fiscal year. 

'Tve been ipinding mp^ of 
my time in this areCGr^er 
readily admits, 'taiKit is 
of Bucn vital cpncDmduelolhe 
budget;* The finance board 
Thursday gave the schwl 
board |13Jm,i42 or 90 per cent 
of iti budget requeit, vet that 
still leaves $323,312 in 
requested progrania. without 
fundi, The career ducation 
program was targets far 
■ approxiniately of M ■ 
money so its status is still up in 
the air. 

Gwger persists, thsugi. ^'I 
firmly believe in the program 
because I feel it is a defimte 
trend in education. It is 
Wlnitely here to stay in one 
fom or another.'' 

The 38 -year oldgiiduateof 
Jennings Sci^ljnstol Higi 
School (1955) "and the 
Univariity of Connecticut 
\W\ is generally student 
ortinted in bis ichMl board 
punuits.^ ; 

in the past I feel ^e 




GERALDJ.GREGER 

students have been 
shortchanged," Gregor sa\'s, 
"for whatever reisons 
budiet, ne|ptiations and other 
things, la like to put more 
enphasii on what*i available 
for the studenti and woric 
toward an improvement of the 
general educational, 
atmosphere between teachers, 
students, supervisors, 
adminislratori and the Board 
of Education. 

"Too often mvim is at 
od^ with each other itBtead of 
rooperating toward the same 
objectives,,' he expkins, 

Greger is not entirely new to 
public life. In 1976 he filled out 
a term on the ^mtie 
Town Committee and is 
preentlya vice chairman and 
director of the United Way 
fund drive, Greger Is alio a 
vice president and director of 
the Bristol Chaniber of 
Commerce and acli as 
chalrmin of the Mm^, 
industry and education 
committee. 



Greger is Secretary - 
Treasurer of Phelan. Greger 
and Campbell, lnc=. Insurance 
and real eatate agents, and , 
holds the rank of Major in the i 
U.S, Army Ileser\'es, He also 
served on active duty from 1960 
to 1963 in Germany at ilieranlf 
of 1st Lieutenant. 

Though he knows "what 
board menibers are asked to 
absorb is monumeniaL" 
Greger **actively sought^' a 
school bo^rd post ffom &or 
Henr>' J. Wojlusik. i wanted 
to participate rather than 
observe." he eaid, 
ackncwlydi^ing he "oppressed 
an Interest four years ago" in 
sen^ingonl he board. 

He find^^ lie school system, 
at this early point in his temi. 
"encouraging/' particularly 
its "receptiveiiess to the new 
board. We arevilally and 
'sincerely interested In 
education and we are getting 
our teeth into things like Title 
iX and the deterioration of 
buildings. The membefs are 
finding out things for 
themselves/' 

Greger himself ser\B on the ; 
Ithletics and activities, j 
executive, finance, grievance, ' 
negotiation and personnel - 
committees of the school 
board. 

Greger resides at 52 
Oakwood Circle with his * 
theformerKatrinkaCraw.and 1 
their four children: Michael, 1 
15* a sophomore at Eastern I 
High School: Jeffr^, 14, an ^ 
eighth grader at Memonal 
Boulevard School; Buz.™, ' 
10, a fifth grader at Jenninp ' 
School; and Peter, %. m 
kmdergarten at Jenninp,The 
Gregeri attend, the First 
Coiipgational Church. 
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A* INTRODUCTION mv OVERVIEW 

On October 14, 1975, Naw Educational Dlractlone, Inc. (NED) was informed 
that on the basis of a coropetitlve blddlnp, procedure,, it had been retained to 
serve as the third^party evaluator for the Bristol Career Rducatlon Project 
(BCEP), "Penetrating School Strata Through Career Education," during its third 
year as a Faderally-fundad project. On October 22, 1975, a NED representative 
made the first site visit to the project. Since that tlrae, a NED person has 
spent a total of five person days on site working directly with project staff* 
Those f Iva days have been devoted primarily to idantlfylng an evaluation design 
and to developing and/or Identifying Instrumentation accaptable to both the 
project staff and to NED* An eKtremely cooperative staff has made axcellent 
contributions in both of these areas, NED has also observed the operations 
(process evaluation) of the project during site visits and has recorded these 
observations with the project director through two memoranda dated October 27, 
1975, and Novembar 17, 1975. 

On the basis of NED's observations and the data available from the evaluation 
reports of the former third-party evaluator, it appears that the project has 
advanced toward accomplishing its original goals, that a viable caraer education 
program Is emerging in a number of Bristol's public and parochial schools, and 
that emerging program Is traceable directly to the efforts o£ the B CEP staff. 
The BCEP is apparently having a direct and posltiva influence on tha attitudes 
of teachers and on the development of Bristol's young people. In addition, the 



results of a questionnaire which was iointly devaloped by BCEP and NED indicates 
strong concurrenca with the project's objectives by key coTranunity representatlvas- 
This aame survey also Indicatus gtronp, support for the program from this Rroup 
and the local UAW, Bristol Chamber of CoMnercei and other cominunlty agencies are 
on record as endorslnR the BCEP's efforts. 

B. GENERAL DISCUSSION 

The BCEP can be viewed as serving four basic audiencea. These audiences 
are students * teachers, community * and Bristol school administrative and super- 
visory personnel. The project as it relates to each of these audiences will be 
discussed briefly. A fifth Rroup, the project staff, will also be discussed* 

1* Services to Sfrtfdent s: Project records indicate that during the 1974-75 
academic year the BCEP provided Bristol's young people with opportunities to 
participate In 273 exploration day and 87 field '.t^lp experiences designed to 
foster a greater understanding of themselves as they relate to the world outside 
of the classroom and/or how the classroom relates to that world* During the 
same period, In response to teacher requests the project scheduled 216 guest 
speakers for the classrooms of Bristol. These services plus extensive inservlce 
and consulting services for Bristol teachers and the providing of appropriate 
materials presumably have resulted in improved educational experlencas for 
Bristol's young people* Indeed, by the end of the project -s second year, the 
third-party evaluator reported that, "The results of the 'Career Maturity 
Inventory* Indicate that Bristol students are much more mature about their career 
choices and future options than are students nationally*'- 

Student growth In the areas covered by the project's objectives will be 
assessed In the spring of 1976 for grades 1-8 using a control group design 
wherever possible* This should provide a defensible base for judging the impact 
career education can have on student performance. 

The prolect has Initiated a system for aiding school leavers In finding 
employment* As yet, the system is only minimally operational and is not coor- 
dinated with other placement efforts within the school or cocnrUnlty* 

2, Services to Teachers ^ A 9-12 Curriculum Guide was developed by the 
project and had been widely distributed to Bristol's teachers by the end of the 
X974-75 year. Already during the 1975-76 year additional units have been jointly 
developed by BCEP staff and classroom teachers for grades 1-6, Inservlce activ- 
ities for teachers at each grade level (1-6) have been scheduled In cooperating 
schools and these half -day sessions have already commenced. The project also 
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makes quantities of carear--education^orlented materials avallabla to teachers 
K-12 through the Resource Center and its satellites- 

During the project's first two years a full-time career education specialist 
was available to each of Bristol's senior hlp.h schools j parades 7-8 were served 
by two full-- time specialists, but one specialist was servlnR all grades 1-6. For 
the third year, two decisions were made which were very well advised in NED 'a 
judgment. First, eight elementary schools were identified where more than 80% 
of the faculty were willing to make a concrete eotmltment to career education 
and the project decided to focus its elementary school efforts on those eight 
schools. Second » staff were reassigned so that each of the target elementary 
schools could receive specialist services one full day a week. Each specialist 
has provided each elementary school being served with a "sign up" procedure to 
encourage maximum utilisation of the specialist by the school's staffs. 

At the end of the second year, based on a ''Teachers' Practices Survey, " the 
third-party evaluator stated* **The results of the instrument indicate that' 

(1) Teachers understand Career Education; 

(2) Teachers would not like to see Career Education taught as a separate 
concept^ 

(3) The Career Education specialists and other staff are highly visible and 
active in their schools'. 

(4) Career infusion has occurred in some schools, but not in others." 

3* Bristol Community f The Board of Education acts as the coimnunity's 
appointed representatives and are the policy makers for the schools. To NBD's 
knowledge, this group has yet to make a policy statement concerning the place 
of career education in Bristol education, ^Tithout such a statement, full 
coTmnunlty endorsement cannot be considered as having been achieved. 

On November 13 g 1975, however, a questionnaire which had been Jolntiy 
developed by BCEP and NED was released to the 280 Individuals in the Bristol 
area who are on the project's resource list. As a group, these individuals 
evidenced their support of the project's efforts In three ways, 

(1) Tl^ithin seven working days and without any follow-up mailings, 43% 
of the group had returned the questionnaires to NED; 

(2) Approximately 15% of those responding took the time to write extensive 
cofimients on the questionnaire form and/or unsolicited letters of 
support for the project's efforts; and 

(3) Of those Individuals responding, the overwhelming number Indicated 
support for career education objectives. Threes-quarters or more of the 
respondents agree with every one of the twenty-four career education 
objectives. Approximately 77% of the respondents also indicated 

that they would consider devoting funds for career education support 
services as a sound Investment, (See Attachment A for a detailed 
Interim simmary of the responses to this questionnaire,) 

lis 



It d^s mppmst that there Is a nucleus of support for career education in 
tha cotnmunlty with this BMup- 

4* Bristol School Administrative and Supe rvisory Personnel i At the end 
of the project's second year, the third-party report indicated * -'Some statement * 
both public and within the Bristol Public School coiranunityj should be eKpressed 
by the administration* The Project -^is^ notable for the lack of this visible 
adminiatratlve support/' As was ihdieated relevant to the Board of Education, 
without such a statement the project cannot be considered an -'unqualified suc- 
cess," 

The NED representative has, however s had an opportunity to speak at some 
length with one senior high school principal, one elementary school principal, 
and a central offi^a supewisor during recent site visits* In all three cases, 
on the basis of this admittedly limited and probably biased sampling, these 
Individuals ^ere extremely supportive of the project's efforts and laudatory 
regarding its se^^ices. 

A brief questionnaire was distributed to the fourteen building principals 
with whom the project is working closely. After only sIk working days, and 
without any follow-up work, 71% ( ^ 10) of those principals had responded* Of 
those responding, 60% indicated that they would be wlillng to devote a portion of 
their school budget for career education materials and/or services. Three of 
the four other principals indicated that budgets were too limited already and the 
fourth indicated that portion would have to be defined as a dollar ^ount before 
he could respond, (See Attaclwient B for a detailed interim sunmiary of responses 
to this questionnaire.) 

The project appears to be building a base of administrative support at the 
level where Its services are most concentrated. Evidence is not yet available 
to NEP^ however* which indicates admlnistrati^ri^, support for the project's 
efforts at all levels nor by all adminlstrar.O£vi at any level. 

5, Project Staff s The pro j act staff appear to be a group of hard-working 
individuals, each of whOTO has a unique set of strengths to contribute to the 
development of career education In the Bristol sshools. These individual 
strengths should be used each to complement the Qther within the project's frame- 
work. The project administrator has recognized the desirability of developing a 
teamwork approach for the project and in September of 1975 took stepi to encour- 
age such teamwork. Specifically, he established a schedule for staff members 
to shadow each other and scheduled a staff meeting each month for the staff to 
share their plans and accomplishments with each other. These provide excellent 



opportmiltla* fox the staff to obtain the wideratandlnw^ «hleb a« a prerequisite 
for the team approach. Needed next, however, are some specific plana from the 
project staff concerning, how a Bristol Career Education Program which will 
reflect all of their unique contrlbutlcnfl will evolve from their Individual 
efforts. 

The project staff are now keeplns a time Ior of their activities. These 
records will provide a more detailed deacrlptlon of specific activities toward 
which their energies are being directed. 

III. INTERIM SUMMARY 

At this point In time, the prolect appears to be making admirable progresa 
toward its stated goals as It builds on Its strengths. From the Indicators 
available, It la serving all of, hut receives varying degrees of support fre'n, 
its major audiences. 
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Careers Orientation Battery (COB) 
Bristol Edition 
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BRISTOL C^EER 



Description of the 
Careers Oriantatlon Battery (COB) 

Form 3 

Fart Items Scale Naine Career Education Oblectlve 

I 24 Technology The student will understand the Inter- 

relatednesg of various jobs# 

II 21 Self Esteem The student will develop a positive attl- 

. tude toward hlTO/heraelf , 

III 16 Attitudes toward The student will develop desirable work 

Work attitudes* 

IV 2B World of Work Students will he aware of the requlrenients 

for and nature of various iobs* 

Form 6 

I 22 TechnoloBy Students will understand the influence of 

technology on American society* 

lla* 21 Self Esteetn The student will develop a positive atti- 

tude toward him/herself. 

lib 19 Attitude toward School activities will be perceived as 

School satisfying and reliivant to a student -a 

personal needs, 

III 28 Attitudes toward Students will develop desirable work 

Work at 1 1 tudes . 

IV 15 Declslon^Maklng Students will develop career decision-^ 

Skills making skills* 

V 33 World of Work Students will be aware of the requirements 

for and nature of various jobs. 



*Part II Includes items from both the self esteem and attitudes toward school 
scales. 
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Form 8 



Part Items Scale Vmim 



Caraer Education 



ectlva 



II 



IP 



30 



Attitude toward 
School 



Attitude toward 
Work 



School activities will be perceived as 
satisfylnp, and relevant to a student's 
personal needs. 

Students will develop desirable work atti- 
tudes i 



III 1 5 Decislon-Maklne 

Skills 

IV 44 ^^erld of V^ork 



Students will develop career decision- 
making skills , 

Students will be aware of the requirements 
for and nature of various jobs* 



123 



Prepared ty-. mi EDUCATIONAL DIRECTIONS, 

Inc. (vrv,) 

Box 3m 

Crawf ordsvllla , Indiana 47933 

CAnmns op.l^;^^n'ATTO^'' BATTF.ny (cob) 

Fnrm 3 
- experimental sdltlon - 

Name:__ "^^'V Plrl 

School: _ Teacher's Mame ; . 



PA'?T I 

Directions: Your teacher will read the follo^ffinf^ nnestlons aloud 
while you read them to yourself. This mornlnp, ^^ary woke uw, hrush- 
ed her teeth, washed her face, ROt dressed, made her bed, ate bread- 
fast, and rode the bus to school. Put a checlr. mark (w^ neKt to ALL 
of the workers who helped m.aVe these thlnp,s possible. 



1. 


Bus driver— 




. narapa Tnechanlc 


2. 


Proaary store clerk 




7 , Plumber 


3. 


Aesambly Una worker 




8. BiFTK maker 


4. 


Truck driver 




9 , Seans trass 


5. 


CheTnlst 




10 , Insurance a*^ent 


Iinaplne 
to ALL 


that you have a wooaen nencll. Put a chack tr^ark (s/) next 
of the workers ^^^ho ware naeassar^^ to s^ke the rencil. 


11. 


Forester 




15 . Daslf^ner 


12. 


Carpenter 




16. Saw mill hanrt 


13. 


Miner 




17. Famer 


lA. 


Limber jack 






Put a check marh (sjO naKt to 
run. 


ALL oi 


f the t^Torkers who helti your school 




Pblltician 


21. 


TTrlter ^ Princl^a] 




Tax collector 


22. 


Salesman 


20, 


Mallwan 


23. 


dollepa nroflasBor 
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PA^?T II 



Directions i Your taacher will read each of the followinp; auestlons 
aloud «7htie you read the^n to vourself . For aach question, please 
draw a circle araunrt the answer that is BEST FOR YOU. 



I 



RA^^hF^i Dp you lll:e to receive mKV^.nnivB ^ifts? 
(Yes) Ho 



If you lihft to receive eKt^enslve ^ifts, you would circle YFP, This 
Is NOT a tasti but nlaase. try to be as honest as you can* If you 
have any questions, please raise your hand and the teacher will help 
you* 



1* Do you forpet most of T^jhat vou learn.? 
Yes 'To 



2. Do your classtPateB usually nay attention to what you say? 
Yes No 



3. Would you rathsr look sorneona else? 
Yes no 



4. 


Would you ral 


;her be soTneone else? 






Yes no 






5. 


Ho you often 


wish yoti didn't hava to <?rot.T up? 






Yes Mo 







6. Do you p-et unset if you are not chosen to be a nroun leader? 
Yes Ho 



7. ^o you like to be alone sometimes ? 
Yes '^To 



S. Do vou feel bad ^^hen neonle it-u":h at your nistal'^s? 
Yes ^.o 



9. 


Are there some thinp.s 
Yes ^To 


you do better t^sn mos 


t of your friends? 




10. 


n^roTmuns oft^^n tall 
Yfts Wo 


% with you? 






11* 


Do you f^enerally like 
Yes Ho 


the T7By you lonh? 
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Part II cont. 



12, 


Do most children have more friends than 
Yes Mo 


you? 


13. 


Do vou expect to be a succbss In life? 
Yes" No 




lA. 


Do you express your anp,er? 
Yes ^To 




15. 


Bo YOU like to do thlners that are hard f 
Yes !to 


for you? 




16 


T^o moqt of 'vour claasTnatPS llVp vou? 




17. 


Ho you evsr cry? 
Vbs No 


— - -- - - - - 


XO * 


Do you bslleve that If at first you don' 
trv somethiTi;^ else? 
Yes T7o 


t succeed J you should 


19. 


Po you think rnost oecnla admire vqu? 
Yes ^lo 




20. 


T>o you look Sorr^ard to R^rowlriF up? 
Yes no 




21. 


Do pro^mups often listen to your Ideas? 
Y<is Ho 






PA^T III 




Do 


you aF,reB or dlsapiree ▼.rith the following 


stateTnRnts? 


1. 


Yoti may chanp:e jobs many tl^^es during your ilfetlTne. 
Apirmm Disagree 



2. A person who has Tfork.ed for a cornany for movn than years 
should never by fired * 
Yes Mo 



3, studsnt is a worl^er. 
A,^ree Disagree 
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Part 111 cont. 



4, 


A wtfa is always Buecessful if her husband has a ?,aod job. 


■ - 


5. 


I looh foTOard to havln*^ a regular lob \^h<^n T prow up, 
Ai^re# Disap:reft 






A boss Bhould coTni^llTneTit T^^or-ars who comm to woi:k on time 
da^^^ and ohey all the comnan^^ ritle?. 


every 


7, 


A boss should eompltnent tTorhers who do extra <TOod tTOrk. 
Anrf^.a Dlsa^ren 




n. 


^Paoole should ^Kpect to enioy their .lobs. 
Arraa "^Isa^ree 






If you try hard enough, yoii can jiava AHY T^-.lnd of job you want , | 
Arrsa Disan^ree 


10. 


The only reason to worV Is to fK^t paid. 
A^rrea risan^ree 




11, 


A housewife Is a worl^ar, 
Apraa Disagree 




13. 


A boss should -^Ire workers who don't do a pooA iob, 
Aprea T^lsa^iree 




13. 


Fvaryona should want to do sowe hind of work. 
A^,ree t^isapirea 


- - - - 


14. 


Both man and women can have inters fit ln?r. lobs, 
A.n;rea ^isa^jree 




15. 


T)lffarent iobs make different people hanpy. 
Apree nis aRrea 




16, 


A nerson's tncome tells you how succassfnl ha or she is. 
/?^rea ntsar^ree 
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nireetions: Your teacher will rftad each of the follo^yin^ miestlons 
aloud while you read them to yourself* For each qtwstion, T>leasB 
draw a circle around the answer you think Is the heat answer. 



SfCWL^t ^^ere does a broadcaster work? 
a, A supermarket 

A radio station 
c, A p:arape 



A broadcaster works In a radio station, so (h) Is circled. This is 
HOT a test, but please try to do as well as ynu can. 



1, 


Tn^,o 


does ^TOT iisiially wear a uniform? 






a. 


A waitress 






b. 


A stewardess 






c. 


A secretary 




2. 


tJho 


works in an office? 






a. 


A file clerk 






b. 


A dispatcher clerk 






c. 


A check-out clerk 












3. 


Do all enFlneers drive trains? 






a. 


Yes 


* 




b. 


No 




4, 


mo 


works at nlfht XOHT often? 






a« 


A nhysical therapist 






b. 


A public health nnrse 






c* 


Aji orderly 






5. 


TJho 


does NOT have to know about insects? 






a. 


A forest ranper 






b. 


A 5^arbafi;e collector 






c. 


An exteriTilnator 




6. 


Who 


works with adults? 






a. 


A teacher 






b. 


A librarian 






c. 


Both a and b 




7. 


Can 


a boy become a nurse? 








Yes 






h. 


No 
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F rt IV cont. 



8, ITho spends the ^lOST tims alons? 

a. A lathe operator 

b, A truck driver 
□ • J^Ti accountant 



^'Tho has to hava a pleasant voice? 

a, A news broadcaster 

b, A newspaper reporter 

c, A news analyst 



10* Do THoet actresses ^ake a lot of money? 

a. Yes 

b. No 



11. ^-Itio works In a hotel? 
a* A bell hop 
b^ A surveyor 
Both a and b 



12, T'Tho spends the ^^ORl tltne outdoors? 

a. A horticulturist 

b. A botanist 
c* A, nurserytnan 



13. 


t-Tho has to piQ to school the lon,^ast? 
a* An architect 

b. An Interior desiptier 

c, A commercial artist 






14* Cnn a pirl become a doctor? 

a. Yes 

b. No 




15* 


If you like to draw, what would be a sood Job for you? 

a. A photof.rapher 

b, A fashion designer 
c* A potter 






16* 


T^^o is MOST likely to work in a factory? 
a* A keypunch operator 
b. An optician 
c p A welder 




17* 


inio helps sick people the MOpT? 
a* An K-ray technician 

b, A health inspector 

c. A druf^store clerk. 
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Part I^^ cont. 



IS, noes an assembly line worker worl: in i 


1 factory? 


a. Yms 




h . Vo 





19. 




hftlns btilld houses? 






a. 


An insurance ap-ant 






b. 


Axi electrician 






c , 


A real estate a^.ent 






20, 


imo 


spends the ?tORT titns talking to people? 






a. 


A bus driver 






b. 


A ear sal<^stnan 








A. p;as station attendant 






21. 




has to F,o to collepe? 






a. 


An astronaut 








A race car driver 








An auto Tniechanlc 




22. 




uses math in thslr jobs? 






a. 


Scientists and banh tftllers 






h. 


Cooks and painters 








Poth a and b 






23, 




wltes alot of reports in their work? 






a. 


A pollceTDan 






h. 


A booV^'eeper 






c. 


A mall carrier 




24, 


TTho 


is probably away from home th^ most? 






a. 


A detective 






b. 


A Tnarlne 






c . 


A^ airline dispatcher 




25. 


TThlch iobs SHOULD wotnan do? , 






a« 


a teacher or a stewardess 






b. 


A lawyer or an engineer 








Both a and b 






26. 




has to be most friendly? 






a. 


A receptionist 






b. 


A secretary 








A telephone operator 
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Part IV cont. 



27. ^'ho has thm ^^OST danrerous job? 

a. A security puard 

b. An alrJ Im pilot 

c. k coal miner 



28. 




Q . 



The WT^F^S ORIENTATION BATTH^v yr^^ preriarad by 
Wew ^Educational T^lrections, Inc., Cra^Tfordsvtlie , 
Indlaiia under contract TTlth the Careers ^ei^ourcft 
Project, Hiantin^burF,, Indiana (Grant Ho* 
73-S315--Part T) of Public Law 90-576.) This 
form has been modl'^led for use In the Penetratlnp, 
School Ptrata Through Career Fducation Project, 
Bristol, Connecticut (f^rant ?To. OF^-73--S3^i-- 
Part D of PuMtc Law 90^576.) 
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pMpafed byt Nl^ EDUCATIONAL DIBECTKMJSj 
307 

Graw£ordgvllle, IN 47933 

c^CTRs otacmtATim BATmct (cob) 

Form 6 

Dtoscelms^ Fleaaa aaah of ^hs follow^g quest Ions aare£ullj« to the 

separate an^rer sheets draw a clrole around the let tar of the 
mswer you think Is the best Do NOT nark on this booklet « 

j " . " — """^ — ^ — 

BM^lMi Which is the largest automobile muufaaturer in the 
United Statea? 
m* Ford Motor ^mpBny 
b« American Itotora 
o. General Hotors Corporation 
d« Chrysler terporation 



General l^tors la the largest autoTOblle mmufacturer so "C" has 
been clreled on your separate answer sheet « This Is NOT a test 
but please do as well as jou dan. toswer all questions as honestly 
as possible « 



PMT 1 

Teetaiology is new appllQations of knowledge^ which usually tn^ea workers depend 
upon each other « 

1. It takes less time to build an automobile today than it did when the first 
autpDObiies were built. Which ONI of the follwing Is the main reason for 
the Incraased speed in car production? 

a. People work faster today than before* 

b. Itany cars are produced on assembly lines. 
a« ttore people rant cars today thm before. 



2. Teehnoiogical change In the con^uter Indust^ has resulted In 

a. More workers needing retraining, 

b. Higher prices of computer equlpMnt. 

c. Fewer jobs in the co^utar industry. 

Tha'follbwlng statements name some ahanges that have occurred in the Merlcan 
Society since 1900. Milch chwges have been influenced by teclmology? 

3* People go grocery shopping less often. 

' a. ^is change has been influenced by technology, 
b. This change has NOT been influenced by technology. 

.4« Host people go to school longer. 

: a* This change has been tofluenced by technology, 
b* This change has NOT been influenced by technology. 



5* BMpiie '1^^ wre frea t^^^, 

m« This obmge has been Imflumieed by teehnolo^« 
- " b* " This ohanga has NOT been influenced by taehaology« 

Mbn mmsa mvk outsids the home, 

a. This change has be^ tofluenaed by teehnoloj^. 

b* This ehange has NOT been Influeneed by tectmalogy. 

7. i0m# kinds of ralmals eu no longer be found alive today # 
. a. This ohange has hmm& Influenced by teahnology, 

b. This ohange has NOT been influended by tectmology. 

8. There are more large oosqianies. 

a# This change has bam tofluenced by technology. 

b. This change has NOT been Influenced by teclmolQgy, 

fis&agine that you have a wooden pencil. Which of the following workers were 
necessary to laake the pencil t 



9. 


Forester 


a. 


Yes 


b. 


No 


10. 


Carpenter ^ 


a. 


Yes 


b* 


No 


11. 


mner 


a. 


Yes 


b. 


No 


12; 


Xnfflber jack 


a. 


Yes 


b. 


' No 


13* 


Dasl^er 


a. 


Yes 


b. 


No 


14. 


Saw mill hud 


a. 


Yes 


b. 


No 


15. 


Fairer 


a. 


Yea 


b. 


No 


f^ch of Che follovlng workers 


help 


your 


schf 


16. 


Mayor 


a. 


Yes 


b. 


No 


17* 


Tas collector 


a. 


Yes 


b. 


No 


18. 




a. 


Yes 


b. 


No 


19. 


Writer 


a. 


Yes 


b. 


No 


ao. 


Salesman 


a. 


Yes 


b. 


No 


21. 


College professor 


a. 


Yes 


b. 


No 


22. 


Principal 


a« 


Yes 


b. 


No 



CONTINUl ON TO FJAT II 
F^T II 

There are no correct or incorrect anwers to quest ions in Part II • Please answer 
honestly* 

1^ Do you forget most of what you learn? a* Yes b. No 

2. Do you feel left out at school? a- Yea b. No 

3. Do your classnates usually pay attention to what 

you say? a. Yes b. No 

4* Would you rather look like someone else? a. Yes b. No 

3m Do you use what you learn at school when you 

^are at h^e? s. Yes b. No 

6* Is recess the best part of school? «• Yes b. No 

7* Do you think TOst of the things you learn in 

school are really important? a* Yes b. No 



SfiSI'' ■■: ' Bart -11 Gont, 





8,^ 




a» 


Yea 




No 






aa^Sp do you usually aak ha^ to axplaln It? 


a# 


Yes 


b* 


No 




lol 


Do you often wLmh you didn't have to grow up? 


a* 


Yes 


b. 


No 




11. 


Do ^nti liQ^et l"f von aife Tiot ehosen to a 

grottp laadar? 


a* 


Yes 


b* 


No 




12. 


Do you Ilka to be alona somatimas? 


a. 


Yes 


b* 


No 




13. 


Do ^u fesl bad whan paopla laugh at your mistakes? 


a« 


Yes 


b. 


No 




14. 


tea thara soma things you do battar thm most of 
your frlands? 


ap 


Yes 


b* 


No 




IS. 


Do you Ilka to ird,ss sohool? 


a. 


Yas 


b. 


No 




16. 


Do grownups oftan talk with you? 


a. 


Yas 


b. 


No 




17. 


Do you ganaraliy Ilka the way you look? 


a* 


Yes 


b. 


No 




' 18. 


Xs It Important to you to learn to apaak wll? 


a* 


Yes 


b. 


No 




19. 


Do you wish you didn't haira to go to aohool? 


a. 


Yas 


b. 


No 




20. 


Do you often raad at hom^ when ^u don't have to? 


a« 


Yes 


b. 


No 




21. 


Da most chlldran hi^va mora f rlands thmii you? 


a* 


Yes 


b. 


No 




22, 


D0 you expao^ to a auccasfi In Ufa? 


a. 


Yes 


b* 


No 




23. 


Do you u^^'^^ii:/ iael uttu^^^^py at sahool? 


a« 


Yes 


b. 


No 




24. 


Do ymi m^pvmBB your angar? 


a. 


Yea 


b. 


No 




25. 


Do y It Ivk© t0 do things that are hard for you? 


a» 


Yes 


b. 


No 




26. 


Do r^'/. of vour classmatea like you? 


Am 


Yea 


b. 


No 


Hi* ■: 'jt - . 


27. 


Do you think learning about history la a waste of 
time? 


a. 


Yes 


b* 


No 




28. 


Does It bother you to anawer quae t Ions In class? 


a* 


Yes 


b. 


No 


•7 y' " ■/ 


29. 


Do you hate to do r v^r homework? 


a. 


Yes 


b. 


No 




30. 


Will you have to u^m 4iath iriian you are out of school? 


a. 


Yes 


b. 


No 




31. 


Do you evar cry? 


a. 


Yes 


b* 


No 




32. 


Do you bellaire that rlf at first you dqn't succeed , 
you should try someth:Uig else? 


Sp 


Yes 


b. 


No 




33- 


Do you oftan daydream in alass? 


a. 


Yes 


b. 


No 




34. 


Do you think moat people admire you? 


a. 


Yes 


b. 


No 




35. 


Do you like to sULp sehocil? 


a. 


Yes 


b. 


No 










Yes 


b. 


No 




37. 


Does sctvNvl mike you feel dimb? 


a. 


Yes 


b* 


No 




38. 


Do look tfor^rd to your lutura? 


a# 


Yes 


b. 


No 






Do you ^wnlly like school? 


a. 


Yes 


b. 


No 




40. 


Do gyr^fij* 4i often listen to your ideas? 


a. 


Yes 


b. 


No 






CONTIRDE ON ^ 0 ?AM III 
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P^T 111 



ysu af^ma or disagree with the fdllowJUig stat^amCs? 

/ " . ! 

.1. A person should ha prepared to ehange oceupatlDne several ttaes during his 
or her lifetime, 
a. Agre^ 
h?: Disagree 

2# A wrker who's besn with a eompany for a long tlse should never be fired, even 
V If his performance decreases because the eompany owes him for years of Forvlca 
and should keep him on mitll retirement, 
a. Agree 
b • Disagree 

3# A housewife is a worker, 
a. Agree 
b» Disagree 

4. A student is a worker, 
a. Agree 
b* Disagree 

5m A wife Is always successful if her husband has a good job. 
a* Agree 
b# Dlsagraa 

6. I look forward to having a career. 

a. Agree 

b. Dlsagraa 

7* Minority workers should be paid more than others because these groups have 
bean taken unfair advantage of for so uny years. 

a. Agree 

b, Dlsagraa 

8« It. is the employer's rasponslbility to complljnent an employee ^o comes to 
work on time avery day and obeys all the company rules. 
a# Agree 

; b. Disagree ^ 

9* It is the employer's responsibility to compliment an employee who does 
ekdeptibnally good work* 
a* Agree 
b. Dlsagraa 

iO. . Faople should net aspect to enjoy their Jobs. As long as thay'ra making a 
living doing something worthwhile , they should be satisfied, 

a. Agree 

: b. Disagrea 

11« With enough ambition^ anyone can do any kind of work ha or she wants. 
--a.~ Agree 

b. Disagree 
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Part III cont, 

12* ^plajmas clLlldifM should be paid mora thmn othars becauae they need 

more wotLBy to support their families, 
a. Agree 
b# Disagree 

13 • There is no reason for people to work unless they get paid for It. 

a. Agree 

b. Disagree 

14. It la the boss's responsibility to the company to fire anployees who don't do 
good mrk. 

a. Agree v 

b. Disagree 

15* If an employee does his or her job well, he or she definitely rhould be 
prraoted to a higher Iwel position. 

a. Agree 

b. Disagree 

16* A person's Ineome tells you how suoaessful he or she Is. 
a. Agree 
b* Disagree 

17. It is society's responsibility to provide everyone who want^^ r^r!%e - 
some money with a job they know how to do. 

a. Agree 

b. Disagree 

18* fftiether they get paid for It or notj people should do some kind of work 
because it makes them feel worthwhile, 
a* Agree 
b» Disagree 



Does this USUM.LY happen when a person does DUALITY TOBKT The worker . . * , 

19t gets less work done In a day. 

a. Yes 

b. No 

20. is disliked by fellow workers. 

a. Yes 

b. No 

21* uses time well, 
; a. Yes 
b. No 

22* has a better chance for a raise, 
a. Yes 
b* No 

23* gets longer paid vacations, 
a. Yes 

^ 




Part III eont . 

24.j.. ia worm ©atisflfid sdth his ev har job. 

.^.4^^-:>.a^:w.-.;-, ^ Yes ;. 




' puts less effort into his or her work* 



Yes 
No 



^^ii^^^m'^yi- 'tskmm shorter lunch breaks « 



b. No 




talks to other workers only about business setters « 

a. Yea 

b. ; Ho 

gains self respeat. 
a» Yes 
b. No 

COOTIOTJE ON TO PART IV 
P^T IV 



For eaeh of the follo^ng pairs » ohoose the it«o you think is more important to 
consider in ahoosing a future occupation* 



a. Your sex 

b* Your grades ^ 

a* TOiathar your parents can afford to pay for a college education, 

b* Whether you i^rk wall in groups. 

a« The kind of people ju like to work with. 

b. ^Thathar you want to be fm^us for your acaempllshmants. 



Whether you could find cartaln kinds of Jobs near your hometown. 
Aether you would rather work for a big organisation, a small onSj or 
for yourself . 

How much money you want to make* 

How much you would enioy doing different Jobs. 

Khat your parents would Ilka you to do. 

How you faal about going to college or other training school after high 
school. 




What your friends plan to do after high school. 
How much TOnay you waf*^ to make* 

Your sfcills^^how well you do certain things. 

Your aptitudes-- how quickly you learn certain kinds of things. 

The feeling of worth dolnjj different kinds of Jobs would give you. 
The an^unt of responsibility you would have in various Jobs. 



=3 



a* The^mgesyou would naks whem you Hit ad. 

b* The chanoss for g^ttteg promoted to a hlghar l^rigl position. 




Th€ soalal position of worksra in varioua jobs. 
The aiMunt of lalsuTe timm you want to have. 

Whather you want to gat narrlad eventually, 
iniethar you would rather work Indoors or outdoors. 



past week» 

^^^$^^-^^i£m Irom nowl ■= • ■ 



hava you thought about what you want to be doing 10 




b* 



fes 
No 



mm- 
mm'-:: 

IS;- ' 



1. 



f 

2. 



3. 



are 


40? 




a« 


lAisn 


you 


b. 


mien 


you 


c. 


Tlhen 


you 


d. 


mien 


you 



la It is^prtant for a person your age to think about the kind of job ha or 
she nay nmt after finishing sahool? 
a, fas 
b* No 

IThen should you tnaka a FIN^ deelslon about what your aareer will be whan you 



40. 



CONTINUE ON TO PMT V 

VThlch of tha following has to know the MOST about maps? 

a. Sailor 

b* Truck driver 

c# Topographer 

d. Pilot 

e * Photolnterpreter 

mileh of these is the LEAST help to sick people? 

a. Fharaaclst 

b. Ecologlst 
c# Order iy 
d« Distlolan 

e. Psyahlatriat 

Who is usually college* trained? 
>^a. Fireman 

b. Computer prograinDier 

c. Saleraan 

d . ^ Dlse j ockey 

e. Computer operator 




Whlch^ of ttiese has liEAST to do with eaastruatlng houia 

b* Mason 

Interier daeoM^er 
d* Electriclaa 
e v a and c 




-Vhiah. job/, usually pays ths MOST? 

. Vlea-prssldsnt of a large corporation 
'^; 'hii^< of ths United States 

Vice-president of a state university 
* Supraoa Court Justice 



Vho RAHHLY imrks at nl^ 

'l^l'T^^: a. > .Policeman 

ll«P#|iet#^^^ operator 
I^MlfdSV^^^ 

^iAh'^'^^r^^^Xlot the above often work nights. 



^j^p^SlWio/w take the MOST Bath courses? 
|^4^^^^'a^-^/l^ eriglnear 



,bl- ^. /jto^uter prograimer 
'c^ -*V]^e©untant 
Statistician 



^ ^Industrial engineer 



lOib^^ usually has to go to school the LONGEBt? 
a. .-^Legal secretary 
b* ./Attorney 

School teacher 
d. Navy officer 










15. 






^§ 






16, 






few 




fc- ■ 


17. 


■■ 

LIS/ 










18. 


tff^ijvv- ■ • ■ ■ • ■■ 




mk -s . 


19. 




20. 






A'i^-}^-:;-:- : ■ ■ ■ 





' Part V cont. 

What da f orestars study? 
a* Conputsr s^^ilatlon 
b. Zoology 

d, b md e 

e. a, b, md c 

Mioaa job 1§ probably the LEAST dangerous? 

a* Tolicmmn 

b* Construct ion wrkar 

m . Safeiir 1 ty guard 

d. Coal miner 

If you like to draw more than anything else^ which Muld be the WORST jab 

for you? 

a« J^aftTOmn 

b« In tar lor deeorator 

a. Optomatrlat 

d* Archlteat 

e. Sat deslgnar 

Which Job COULD a high achool gtudant do while going to school? 

a. Theater usher 

b« Sales clerk 

c» Pap« deliyerar 

d. Library assistant 

e. All of the above 



Who 

a« 
b. 
c« 
d. 
e» 



i lot of time alone? 

Truck driyer ^ 

Lathe operator 

Accountant 

Fork lift operator 

Airline pilot 



Who would be L^ST likely to live in a smll town? 

a* Used car saleanan 

b« Electrician 

c m Airline pilot 

d* N^^paper reporter 

Who to be able to speak well? 

a« Sales clerk 

hm Barber 

c» Folic^nan 

d# Clergyman 

e. All of the above 

l^ho is LEAST likely to study a foreign lanBuage? 
a. Flight attendant 
b* Doctor 

c. Lawyer 

d. CpI.A. agent 

e. ^bassador 
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' ■ V cent, 

•&^Xilf.^y*,21.^^' who graduate frem colleg« caa always find a Job. 
w . ; .False 



How much education Is usually maeded to get these Jobs? 



221' ; "^lephone salsspei^soQ 

^@gi;;g^-.r:.'^:=r?-^ High- sctool- di^lOTia less ^' 

Up to three years of school after high school 
p|^::JJ;-K;.):i-""^ ^ ;t^^four-year college degree 

than f our yeMS of college 



23. Salesperson In a department store 
_ a# High achoql dlplona or less 

: ^ b- Vp to threi yeari of school after high school 

c. A four^year college degree 

d. ^ferethra^ our years of college 



24. Adninlstratl^ assistant 

a. High school diploma or less 
h* Dp to three years of school after high school 
;_c# A four^year college degree 
d.>fere than four years of college 



25. rile clerk 

a* High school diploma or less 
b. Up to thraa years of school after high school 
r^^i- c. A four^year college degree 

d. More than four years of college 



26. Lavyar . 

a. High school diploma or less 

b. Up to three years of school after high school 

c. A four-year college degree 



d. More than four years of college 



27. teacher ~ 

a# High school diploma or less 
b* Up to three years of school after high school 
c. A four-year college degree 



More than four years of collage 
Jte ; ; 28. Plumber 

il^^'- ' . a* High school diploma or less 

^f^S:. : h» Up to three years of school after high school 

T-^v* c. A four^year college degree 

: - d, Ktore than four years of college 

V 29. Mechanical engineer 

a. High school diploma or less 

b. Up to three years of school after high school 
:• Cp A four-year college degree 

d. More than four years of collage 




Nurse 

a# High school dlplom or Imss 

b. Up to chras yean of sehool aftar high sehool 

ev^ A four-year collaga degree 

d« More than four years of college 

Hotel manager 

a* High school diploma or less 

b. Up to threa years of school after high sehool 

c* A £our**year college degree 

d. More than four years of college 



F6rester 

a* High school diploma or less 
b. 
c# 
d. 



Up to three years of school after high school 
A f our^year college degree 
More than four years of college 



optometrist 

a« High schoel diploma or less 

b» Up to three years of school after high school 

c* A f our-year college degree 

d# More thm four years of college 



If-:-- 



Wt 
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Prepared byi NEW EDUCATIONAL DIRECTIONS 
* Xne. (NED) 
Box 307 

Crawf ordavllle , IN 47933 

CAREERS ORimiTATION BATTEOT (COB) 
Form 8 
aKparimental edition 

DiraQtlonai Please read each of the following questions carefully. On the 
separata answar sheac^ draw a clrele around tha letter of the 
answer you think is the best answer. Do NOT mark on this booklet. 



Bi^WhEi Tfliieh is the largesc automoblla tnanufacturer In 
tha United States? 
a. Ford Motor Company 
b« American Motors 
c, Ganaral Motors Corporation 
d* Chrysler Corporation 



General Motors is the largest automobile nanufacturer so "C" has 
been circled on your separata answar sheet* This Is NOT a test 
but plaase do as well as you can* Answar all questions as 
honestly as possibla. 

PART I 



There are no correct or Incorrect answers to questions in Part I» Plaasa 
answer honestly* 



1, 


Do you feel left out at school? 


a. 


Yes 


b. 


No 




Do you use what you laam at school when you are 
at home? 


a. 


Yes 


b* 


No 


3* 


Is lunch the bast part of school? 


a« 


Yes 


b* 


No 


4* 


Do you think most of the things you learn in school 
ara really important? 


a. 


Yas 


b. 


No 


S, 


If you don't understand somathing your teacher 
saySy do you usually ask her to explain it? 


a* 


Yes 


b. 


No 


6. 


Do you like to miss school? 


a* 


Yes 


b. 


No 


7. 


is it important to you to learn to speak well? 


a- 


Yes 


b. 


No 


8. 


Do you wish you didn't have to go to school? 


a* 


Yes 


b. 


No 


9. 


Do you often read at home when ^ on't have to? 


a* 


Yes 


b* 


No 


10. 


Do you usually feel unhappy at sc, 1? 


a. 


Yes 


b* 


No 


11* 


Do you think learning about history is a waste 
of time? 


a* 


Yes 


b* 


No 


12* 


Does It bother you to answer questions in class? 


a. 


Yes 


b. 


No 


13. 


Do you hate to do your homework? 


a. 


Yes 


b. 


No 
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Part I conti 



14. 


Will you have to usa math when you are out of 
school? 


a. 


Yes 


b. 


No 


IS, 


Do you often daydream In claes? 


a« 


Yes 


b. 


No 


16« 


Do you like to' skip sehool? 


a« 


Yes 


b. 


No 


17. 


Do you raise your hand In class vary often? 


a. 


Yea 


b. 


No 


18. 


Does school sake you feel untoportant? 


a« 


Yes 


b. 


No 


19. 


Do you usually like school? 


a* 


Yes 


^ b. 


No 



1 



CONTINUE ON TO PART II 



PART II 



Do you agree or disagree with the following statements? 

1* A person should be prepared to change occupations several times during hie 
or her lifetime* 
a « Agree 
b* Disagree 

2. A person* s Job lsn*t all that Important because most of the really meaningful 
things In life are done off the job, 

a. Agree 

b. Disagree 

3. A xiorker whols«.been with a company for a long time. should never be fired ^ 
even If his performance decreases because the company owes him for years 
of service and should keep hiM on until retirement. 

a. Agree 

b. Disagree 

4. A housewife is a worker, 

a. Agree 

b , Disagree 

5p a student la a worker. 

a . Agree 

b. Disagree 

6* A wife la always successful If her husband has a good job, 
a- Agree 
b. Disagree 

7, I look forward to having a regular job. 
a • Agree 

b. Disagree 

8. Black employees should be paid more than others because thla group has 
been discriminated against for so many years. 

a. Agree 

b. Disagree 



ERLC 



Part II cont. 



It Is the employer's responsibility to compliment a worker who comes to work 
on time every day and obeys all the company rules* 

a. Agree 

b. Disagree 

It is the employer 'a responsibility to compliment a worker who does except Ion- 
ally good work. 

a. Agree 

b« Disagree 

People should not expect to enjoy their jobs. As long as they're making a 
living doing something worthwhile , they should be satisfied - 
a* Agree 

b. Disagree 

With enough ambition, anyone can do any kind of work he or she wants* 
a* Agree 
b# Disagree 

Workers with children should be paid more than others because they need more 
money to support their families, 
a « Agree 
b. Disagree 

There Is no reason for people to work unless they get paid for it* 
a* Agree 
b- Disagree 

It Is the bosses responsibility to the company to fire employees who don't do 
good work, 
a* Agree 
b* . Disagree 

If a worker does his or her job well^ he or she definitely should be promoted 
to a higher level position* 

a . Agree 

b* Disagree 

A person's Income tells you how successful he or she Is, 
a* Agree 
b« Disagree 

It le society -s responsibility to provide everyone who wants to make some 
money with a job they know how to do. 
a* Agree 

b. Disagree 

tJhether they get paid for it or not, people should do some kind of construc- 
tive work because it Is their duty as a member of the society* 
a* Agree 
b* Disagree 

Whether they get paid for it or not, people should do some kind of 
constructive work because it makes them feel worthwhile* 
a. Agree 
b* Disagree 



Part II eont* 

Does this USUALLY happen when a person does qU^ITY WOKK? The worker . . * . 

21. gets less work done In a day. 

a. Yes 
h. No 

22. Is disliked by fellow workers* 

Yes 

b. No 

23. works efflelently, 

a. Yes 

b. No 

24. has a batter chance for a raise. 

a. Yes 

b. No 

25. gets longer paid vacations* 

a. Yes 

b. No 

26. Is more satisfied with his or her job* 

a. Yes 

b. No 

27 • puts less effort Into his or her work, 

a. Yes 

b. No 

28* takes shorter luf-ch breaks. 

a. Yes 
b* No 

29* talks to other workers only about business matters* 
a* Yes 

b. No 

30. gains self respect, 

a. Yes 
b* No 

CONTINUE ON TO FMT III 
PART III 

For each of the following pairs, choose the Item you think is more important to 
consider in choosing a future occupation. 

1. a* Your sex 

b. Your grades 

2. a. ^mether your parents can afford to pay for a college education, 
b. Whether you work well in groups. 
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Part HI cone. 



3. a. The kind of people you like to work with. 

b, Whether you want to be fmnous for your accomplishments* 

4. a* Miether you could find certain kinds of jobs near your hometown* 

b. Whether you would rather work for a big orp^anl^atlon, a small one, or 
for your self - 

5* a. Row rauch money you want to make* 

h* How much you would enjoy doinp different jobs, 

6* a« What your parents would like you to do. 

b. How you feel about going to college or other tralnlnjg school after 
high echool- 

7. a« What your friends plan to do after high school* 
b. How much monay you want to make. 

8. a. Your skills"how well you do certain things. 

b. Your aptltudes"how quickly you learn certain kinds of thJbgs. 

9- a* The feeling of accomplishment dolnp different kinds of jobs would give 
you* 

b. The amount of responsibility you would have in various Jobs* 

10* a. The wages you would make when you were hired. ' 
b# The chances for getting promoted to a higher level position, 

11* a* .The social position of workers in various jobs- 
b. The amount of leisure time you want to have, 

12. a. TOether you want to get married eventually* 

b* VThether you would rather work indoors or outdoors* 

13* During the Dast weekj have you thought about what you want to be doing 
10 years from now? 
a* Yes 
b. No 

14. When should you make a FINAL decision about what your occupation will be 
when you are 40? 
a* When you begin high school, 
b- When you graduate from high school, 
c* t-Jhen you are in your twenties* 
d- t^en you are 40- 

15* Is it important for a person your age to think about the kind of job he or 
she may want after finishing school? 
a* Yes 
b. No 

CONTITOE DM TO PMT IV 
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vmt IV 



Whleh of the following has to know the MOST about oiaps? 

a. Sailor 

b. Truck driver 

c. Topographer 

d. Pilot 

©• Photolnterpreter 

Whleh of these is the LEAST help to sick people? 
a* FhaCTiacist 

b. Eeologiet 

c. Orderly 

d. Dietician 
Payehiatrlst 

t^hat jobs SHOULD women do? 

a* Teacher* nurae, or stewardess 

b. Trucker, meehanlc, or carpenter 
c* Doctor J lawyer J or acientlst 

d, of the above 

Who la usually college-trained? 
a* Fireman 

b» Computar prograraner 

c . Salesinan 

d* Disc Jockey 

e* Computer operator 

PJho would probably NOT hire a nurse? 
a* Armed Forces 
b* Pediatrician 
c. Large factory 
d* School board 

e. Psychologist 

T^ho travels the LEAST? 
a- Commercial pilot 
b* Airline stewardess 

Air traffic controller 

d* Airline navigator 

Irtio is a salesperson? 

a. Real Estate Broker 

b. Insurance agent 
Travel agent 

dm Hone of the above 
e« a^ b, and c 

Do most actressas make a lot of money? 

a. Yes 

b. No 

Iirtiieh of these has LEAST to do with constructing houses? 
a* Bricklayer 

b. Electrician 

c. Interior decorator 

d. Plumber 



Part IV cent. 



10, Whleh jobs SHOULD men do? 

&m Life guards uehar, teacher 

bp Interior decorator t nurse, secretary 

Cp Mechanic, engineer p pilot 

d. a and c 

a. Any of the above 

11, Who RARELY works at night? 

a. Policeman 
b » Comedian 

c. Telephone operator 
d# Electrician 

e. All of the above often work nlfifhts* 

12, ^Jhose job is probably the LEAST dangeroua? 
a* Policeman 

b. Conatructlon worker 

c. Security guard 

d. Coal miner 

13, If you like to draw more than anything else, which would be the WORST job 
for you? 

a* Draft eman 

b* Interior decorator 

c* Optometrist 

d# Architect 

€* Set designer 

14* ^^?hlch job COULD a high school student do while going to school? 

a. Theater usher 

b. Sales clerk 

c# Paper deliverer 
d* Library assistant 
e* All of the above 

15* ^'Jho spends a lot of time alone? 
a* Truck driver 

La the_operat or _ _ _ 

c. Accountant 

dp Fork lift operator 
e* Airline pilot 

16, Who would be LEAST likely to work In a small town? 

a. Used car salesman 

b. Electrician 

c. Airline pilot 

d* Newspaper reporter 

17. Who MB to be able to conmunicate well? 
a* Sales clerk 

b. Barber 
c* Policeman 

d . Clergyman 

e* All of the above 
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18* Who is LEAST likely to study a forelRn language? 

a. Flight attendant 

b. Doctor 
c • Lawyer 

d, C.I. A. agent 
e« ^bassador 

19* People who graduata from college can always find a job. 
a. True 
b* Falee 



Imagine that you have a wooden pencil, 
necessary to make the pencil? 



Kliich of the following workers were 



20/ 


Forester 


a. 


Yes 


b. 


No 


21. 


Carpenter 


a. 


Yea 


b. 


No 


22. 


Miner 


a. 


Yes 


b. 


No 


23. 


Lumber jack 


a. 


Yes 


b. 


No 


24. 


Designer 


a. 


Yes 


b. 


No 


25. 


Saw mill hand 


a. 


Yes 


b. 


No 


26, 


Farmer 


a. 


Yes 


b. 


No 


Which of the following 


workers 


help 


your 


sch 


27. 


Politician 


a. 


Yes 


b. 


No 


28. 


Tax collector 


a. 


Yes 


b. 


No 


29. 


Mallnian 


a. 


Yes 


b. 


No 


30. 


Writer 


a. 


Yes 


b. 


No 


31. 


Salesman 




Yes 


b. 


No 


32. 


College professor 


a« 


Yes 


b. 


No 



For each job name the interest in the second column thnt is MOST 
for the worker to have. 



ortant 



33. Weather forecaster 

34. Carpenter 

35. Payroll clerk 

36. _ Fire fighter 

37 . Fashion model 

38. Bales manager 

39. Farmer 

40. Newspaper columnist 

41. To\m mayor 

42. Actuary 

43. Physical therapist 
44* Sociologist 



a. 
b. 
c. 



Helping others. 

FiKpresslng your feelings and Ideas* 
Discovering new explanations of how 
Chlngs work. 

Organising a group of people to get 
a job done. 

Seeing the actual results of your work. 
Accurately organising detailed Infor-- 
mat ion. 



The CAREERS OBIENTATION BATTERY was prepared by 
New Educational Directions, Inc., Crawfordsvllle, 
Indiana under contract with the Careers Resource 
Project, Huntlngburg, Indiana (Grant No. 
5312—Part D of Public Law 90-576.) This form has 
been modified for use In the Penetrating School Strata 
Throu^^h Career Education Project, Bristol, Connecticut 
(Grar .: No. OEG-73-5301"Part D of Public Law 90-576.) 
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BRISTOL CAREER EnUCATION PROJECT 
"Penetrating School Strata Through Career Education' 

Kindergarten Study 
SuOTnary Report 

prepared by: 
New Educational Directions , Tnc, 
Cravfordsville, Indiana A7913 
May 1976 

Although elementary career education prograins are often quite intensive at 
the klndargarten levels efforts to evaluate the Impact of career education 
rarely Include klnderRarteners. One reason for this eKcluslon is that most 
evaluation strategies utilize paper^and^pencll teetinp of some type which is an 
unreliable measurement technique for very younp, children. 

Nevertheless, the Bristol Career Education Project (BCEP) staff and kinder- 
garten teachers have perceived positive Influences of career education for five 
year-olds, and requested NED to make an effort to document these effects. This 
report describes NED's first attempt at systematically invest igatinf* the effects 
of career education on the bahavior of kindergarten students* 

Background 

The following excerpt from a March 19 report submitted by NED to BCEP 
shows the origins of the experimental desi^^. NED proposed several evaluation 
strategies and the BCEP staff chose the simulated guest speaker design for im- 
plementation . 

In a February meeting of Mr, Gannon , three BCEP staffs and 
seven BCEP kindergarten teachers , the behavioral consequences of 
career education which these teachers have observed in their child- 
ren were identified. Following are possible strategies for assessinR 
some of these effects* 

Each of these approaches Involves comparisons of children in 
career education classrooms to those in more traditional classes 
and thus requires the cooperation of at least one kindergarten 
teacher not involved in career education activities. All approaches 
require careful control of the experimental setting, including the 
use of the same investigator (s) for all groups. Since judgemental 
decisions will be made by the investigators p they must be unbiased 
and should be unfamiliar to all the children included in the study, 
investigators who are unaware until the conclusion of the data 
collection and scoring of which classes are "career education" 
and which are ""control" would be needed* 

Outcomes' *Career education children are more aware of the 
feeling aspects of Jobs* 
^Career education children are more inquisitive and 
free to ask questions* 
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Evaluation Approach i Simulated m^st speaker 

Investiftator 1 enters the classroom and Is Introduced by the teacher, lie 

or she sayst ^'Fls kids! I cmne to talk to you about my job* I Bm a 

(an occupation unfamiliar to the children) , tJhat would you like to know about 
iny TOrk?'^ 

The visitor nay explain the job briefly before onenln?^ the discussion, but 
should give the same ^'speech'^ In all classes in the study. The discussion should 
be allowed to flow naturally thereafter. 



ITethod s 

Ms. Judle Thompson, !T,D's Director of Administrations was chosen as the 
guest speaker and >ts. Deborah Bonnet, also of NED, as the observor. Neither 
Ms. Thompson nor Hs. Bonnet had previously visited Bristol ^ nor were they aware 
of which teachers had been involved in PCIP activities. The BCIP staff and 
teachers were asked to avoid any conments Indicating a particular teacher s 
participation in the BCEP prograin before, during, or after their classroom visits* ^ 

The BCEP staff arranged for twelve classroom visits on April 29 and 30, 
and dlstrlbutad the letter explaining the purpose of the visit to participating 
teachers (see attachment A) . Four of these teachers have not been Involved 
with BCEP nor received any proiect ser\^ices, the remaining eight have imple- 
mented career education throuBhout the school year with the aid of BCEP services. 
The kindergarten career education activities focused on Increaslnp, self aware^ 
ness, the feellnft aspects of Jobs, and increaslnp, tolerance and understanding ^ 
of each other # ^ 

On the basis of the input from the seven Bristol Kindergarten teachers, 
and after consul tluR with a kindergarten teacher in Crawfordsville, Indiana, 
NED developed a puest speaker presentation which was somewhat more structured 
than orlBlnally had been planned* Rnapshots of Ms* Thompson performing various 
job tasks were mounted on cardboarrl for use as visual aids, Ms, Thompson's 
presentation was deslpned to focus on career-educatlon^related points such as ^ 
the relationship between her job and those of other workers and aspects of her % 
job she particularly likes. The orii^lnal plan to bejiin with a speech, then to 
call for questions was revised so that children could ask questions or make 
consnents at any point during the nresentatlon. Several questions were also 
asked of the students, Includln^j Could a man do my iob? ^^Hiy or why not, ' 
"Did Koim to school help me in my 1ob? How?" 'Tmat are some thlnps you 
would like about my .1ob?'' ''Is there anythlnp you would 'nt like about my job? 

Upon enterinR the classroom, the teacher Introduced the visitors and 
assumed an Inconspicuous position with the observer. The chlldern sat on the 
floor around the speaker who sat In a low chair. Durlns the presentation, the 
speaker encouraRed any questions or coimnents relevant to the discussion. Irrele- 
vant lines of conversation (e,P,,, ''^-^e have two telephones at our house") were 
politely discouraged. 

At one point during the presentation, children who believed a man could do 
the speakers's job were asked to stand. At another point, children who believed 
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that going to school help the speaker in her job were asked to stand* Although 

these activities appeared to control restlessness. It became clear that children's 

respotises could not be considered independent of one another and no analysis 
was performed on "answers^ to these question. 

Data were collected for twenty tnlnutes after the children were settled and 
the presentation began. Using a stopwatch and the data collection forn in 
Attachment B, the observer recorded the number of children not attending to the 
discussion at 4--minute intervals. The original plan to count the number of 
children participating in the discussion was changed when it was learned that 
kindergarten children tend to respond en masse, and that 100^ participation is 
virtually assured. Each session was also recorded on cassette tape for later 
analysis, 

The analysis plan also underwent revision in light of data collection 
experiences. No distinction was made between person and product-oriented 
questions 4 and children's answers to the speaker's questions were analyzed. 
The following analyses were performed by classroom units. The number of ques-- 
tions asked about the speaker's Job, the number of reasons the children would 
and would not like the job* the number of ways school helps in the Jobs and 
the proportion of children appearing to attend to the discussion at 2, 6, 10, 
14s and IB minutes after the beginning of the presentation. Only after tapes 
were transcribed and all analyses were performed on Individual classes were 
the NED staff told which teachers have been involved in the BCEP program. 

Results 

One comparison class was exceptionally responsive to the presentation,^ 
although the other three were clearly less responsive than most career educa- 
tion classes. The reason for this Is unkno^jn, but It is possible that the 
teacher has Included career education approaches in her instruction without 
realising It. The socioeconomic status of the nelRhborhood is comparable to 
that of the other schools included in the study. Furthermore ^ no differences 
were noted among various classrooms which could be attributed to socioeconomic 
status, Since this single classroom in some cases affected the results greatly^ 
the class will be referred to as CA, and differences between comparison and 
career education classes will be discussed both with CA included and excluded. 

The number of job-related questions asked by children in career education 
classes ranged from 1 to 9^ with 5,n as the average. In the comparison classes , 
the number of questions ranged from 0 to 14 ^ with an average of 4,5, Even 
including CA, the greater inqulsltlveness In a guest sneaker situation of child^ 
ren with career education experience could be Inferred, !^T^en CA Is eliminated, 
the average number of questions In the comparison classes was only 1*25^ as 
compared to 5,0 in the experimental classes* 

Rome of the questions qualifying as relevant were* '^Thy don't you like 
running machines?' "^Thy don't you quit? ' "How long do*- you work? ^'Do you 
work at night?' "Do you have to help people?'* ' Do you help people get jobs?' 
**Do you get a vacation? ' ' Do you go outside?" "How much money do you get 
for about a week?'' 'l-Jhat kind of building do you work in? "^o you talk to 
other people about careers?'' ' Do you work hard?*' '^^Tiy don't you watch the 
typewriter man fix it so you can learn how?" 

15; 



After the speaker had described her job, she asked the children at large 
whethar thay would like her job 5 than asked individuals why thay felt that way* 
Career education classes ^ave from 0 to 6 reasons for liking the job (avarage ^ 
3.5) and from 0 to 5 reasons for disliking the job (average ^ 1.B3). Comparison 
classes gave from 0 to 2 positive reasons (average ^ 1,25) and from 0 to 2 
negative reasons (average ^ ,5), Tha suparior performance of career education 
classes on this question may be attributable to self-awareness activities* 
childran who are aware of their llkas and dislikes can better predict their 
reactions to a given work situation* 

Examples of things children would like about the job ara : 

'I'd like to run the printing machine/* 

''To talk on the telephone.'^ 

'You get to ride on airplanes* ' 

"Because I like people*'' 

'"To get some money.'' 

''I*d like to go away a lot/' 

''Interviewing people/" 

"It would keep me busy, 

"You gat a day off/' 

"You get to type/' 

"It's fun/' 

Soma responses to tha question^ ' T-That wouldn't you like about ray job?" 

' I woulcin't like typewriters*" 

"The machine makes you get all crurnmy/' 

"Going to the Post office every day/' 

'Cause you have to write stuff/' 

"You work too hard/' 

"Because you have to work at night sometimes/' 
"I wouldn't like to go on airplanes," 
"Too many things to do/' 

"Because I don't like to po from place to place, I just like to stay home/" 

1 5 :> 
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''Your job's too long,*' 

*'You hava to talk too much,'' 

"I don't like that job—it's too hard* I'm going to ba a fireman/^ 

asked how polng to school helps Ms* Thompson In her job^ career educa- 
tlon classas gave froin 1 to 4 ways (average ^ 2,14) and comparison classes fvow 
0 to 7 ways (average ^ 2,75), t^en CA is discounted , the avera**a number of 
reasons was 1,33 per class. 

Some of these reasons were ■ 

"You learned to read,- 

''You laarnad to count .'^ 

"You learnad to study,* 

''You learned to write checks,'* 

"You learned to type," 

"You learned to eat right,'' 

"You learned how to get the pencil and naper and stuff like that.' 
"You learned to try and get a Job, ' 
"You learned how to follow directions,' 

Finally, the attentlveness of caraer education classas was found to b* 
greater than that of comparison classes. The percentage of children in each 
class who appeared to be attendlnp to the discussion was computed at each Interval 
then these percentages were averaged for each group. 

Percent of Group Attending 

Time In Minutes 

1 6 10 14 IB 

Career Education 99% 96^ 96% 79% 55% 

Comparison 95% 89% 76% 59% 75% 

In suowarys there is tentative evidence that career education experiences 
at the kendergarten level have affected children in the following ways ^ 

A GREATER INTEREST IN JOBS, MORE OPENNESS mm ADULTS, 
AND/OR A BETTER UNDERSTAmiNG OF THE NATURE OF JOBS AS SEEN IN 
THE GREATER TENDENCY TO ASK JOB-RELATED QUESTIONS OF A WRKER AND 
A.^1 INCREASED ATTENTTVENESS TO A GUEST SPEAKER, 

i5() 
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2* INCREASED ABILITY TO PROJECT THl>tSELVES INTO WORK ROLE, 
AS SEEN IN THE REASONS FOR LIKING OR DISLIKING THE JOB* 

3. INCREASED AWARENESS OF THE RELATIONSHIPS OF IN-SCHnOL 
LEARNING TO WORK SITUATIONS, 

Finally, many children made humorous or intarestliift carear-ralated coiranents 
which could not ba analyzed obj actively, A faw are presentad below and Identi- 
fiad by group: 

T'Then agked^ "T-Thy don't you think a man could do my job?*' 
"Bacauae a man doas better things than a girl does*' (ca-boy) 
'Bacausa wa can fix things better-' (ce-boy) 

■If his wife couldn't do the jobi he would have to* Thay'd have to get 
a babysitter*' (comparison) 

'■Causa it's your Jot,'^ (ca) 

'It's a Bin's job. Men work somewhere else." (comparison) 
"Men can't type" (ce) 

'There wouldn't be enough men to do your Job*" (ce Rirl) 

You would have to ask your boss If a man could hava your job.-' (ce) 

'Because men do their own jobs and women do thalr own jobs,' (comparison) 

"A man could do your job because It doesn't make no difference,'^ (ca) 

T^l^an asked s ' If a worker in the company wanted to go somewhere far away^ what 
could I do to help them?'' 

"You could gat them a sleeping ba^,' (comparison) 

'^That's not an airplane! That's a whisper jet I and jets don't come to 
Bristol.*' (comparison) 

"My poppy had to ^o to school and he's old," (comparison) 

'^I would like to work for you^ because you need help. You have too much 
to do." (comparison 

"My monmiy got laid off 'cause I didn't want a babysitter anymore," (ce) 

"T^en I grow up, I'm going to do what my daddy (moimny) does*' (At least 
one in each class*) 



8 



157 

o 

ERIC 



NEW EDUCATIONAL DIRECTIONS 

^^pBowker Sannon and Associates Education Projects 

BOX 307 CRAWFORDSVILLE, INDIANA 47933 (317) 362-8877 

April 16, 1976 



Dear 

The Bristol Career Education Project has arranged for ua to visit your 

kindargarten elaes on at . The purpose of this visit will 

be to study the affects of a career education program on chdldrcn*s respon-- 
siveness to gusst spaakare« 

Judie Thompson will act as guest speaker, talking about her job as 
NED's director of administration* Debbie Bonnet will sit behind the children * 
taking notes and operating a tape recorder « 

tJhen we arrive In your classroom ^ please Introduce us to the children, 
explaining that Miss ^ompson la going to talk to them about her Job and 
Mrs. Bonnat Is Just going to watch* 

Tha discussion will be recorded so we can analyze the kinds of questions 
children ask. Notes recorded during the session will Indicate the number 
of children participating in the discussion and the number attandinp: to It* 

will collect data for twanty minutes , but we can stay a few minutes 
longer if the discussion is going well and the children are not restless. 

Neither of us knows whether you have been using career education* We 
want to be objective for the "eKperiment so please don't tell us- 

Of course g you'll want to tell the children about our visit in advance. 
Prepare for the visit in your usual way, with only activities you would 
normally use in preparation for a guest speaker* T^lle we're there, pleasa 
try not to Influence tha conversation. 

Thank you for agreeing to participate in this study. We look forward 
to meeting you and your children. 

Sincerely yours, 
Deborah G, Bonnat 
Judith Thompson 
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Datet 



Sljnulated Guest Speaker Data 
School i_ 



Number of chlldran present : 
Tape numbers 



Number not attending i 
2 min« 6 min* 



10 min* 



14 mln* 



10 min- 



Participants t 



fKjestlons 



Could a man do this job? Yes^ 
Did school help me? Yes^ 
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Memoranda fori BOB EDHONDSON 



H^'- Subjscci SOTonary of Staff Logs Datei April 5, 1976 



fe/ tefevemcai Grant No. OECH73-5301 From; Deborah G, Bonnet 

;f Attached ±m a table sumarlzlnp the pareent of time spent by BCEP staff 

V TOembars in various activity categories during the period of October, 1975^ to 

' ' February^ 1976, 



The larBest proportion of recorded time has been devoted to consultation, 
which is appropriate for a project in its third year. Workshops and adminis- 
trative tasks have also Involved tnajor protlons of staff tlTne* 

However, the staff logs received by NED are extremely incomplete due to a 
variety of factors * including BCEP staff turnover. This can be seen in the 
large variation of total logged hours from month to month. Since available 
data is incomplete* NED hesitates to draw conclusive Itj^licatlons from the logs* 
and does not presently plan a more Indepth malysis than that presented here* 

Due to the difficulties encountered in maintaining staff logs, HED recoOTaends 
that their use be discontinued at this time. 




Siamary of BCEP Staff Logs 
The ptreentage of total logged hours by activity category and month 



Activity Category 


Oct. 


Nov, 


Dec. 


Jan. 


Feb. 


A. Travel 


10.1 


7.4 


5.0 


6.9 


6.9 


B. Secretarial 


4.3 


2.8 


2.4 


9.5 


8.2 


C. Administration 


14.5 


20.8 


24.7 


19.9 


9.5 


D. Orientation 


.5 




.3 


1.1 




E. Workshop 


.7 


6.7 


16.6 


3.9 


23.8 


F. Consultation 


20.5 


19.7 


14.7 


19.0" 


26.0 


G, Observatloa 


5.5 


2.9 


1.1 


1.3 


1.9 


K, Iteterials Development 


9.9 


7.4 


5.5 


7.1 


3.5 


I. Student Activity 


2.9 


4.2 


1.5 


6.8 


5.7 


J. Caiminity Involvement 




2.3 




2.8 


1.6 


K. Parent Involvement 




.4 


.1 


.3 




L. Professlooal Self-Development 


2.4 


8.7 


3.9 


1.0 


3.2 


M, Staff Meeting 


24.1 


8.9 


16.8 


12.1 


.8 


H. Staff Rapport 




1.2 


1.2 


1.3 


2.7 


0. Other 


4.6 


6.7 


6.4 


6.9 


6.1 


Total hours logged 


103.79 


836.60 


368.92 


389.93 


253.93 
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ConGluilons, topllGatlons and Recommentetlons g 



Am oaja seen by Part IV of thlB report, the project had a 
niMtther of vrnTy positive res^ts^ on the public noii*publio 
flohools of Brlstole ^ojeot activities ^ however^ were not free 
txom some enoumbi^oes, ^e to the orlgiml goal of influenoing 
tbm satire oi^^ioulum within three years, for all schools, the 
saope of the program ms mther large # To put this final 
assessment In perspective, therefore, this section of the report 
provides conclusions, mplioatlons and recommendations according 
to the ori^^aal set of objectives, the project developed 
objectives, atoJ^strative concerns ajidp lastly, the geneml 
impact the project has tod on the districts 

A. Elementary Objectives (K^6 ) 

1, Conolusionsi It can be concluded that substantial effort 
was made by the partioipating elemental Bristol educators 
to develop and adopt methods which fostered a change in the 
aducatloiml process, Eiis change i^s, in fact, demonstrated 
by greater nimbers of students eri^bitii^ an increased 
awareness of self, potential careers ^d community resources 
dur^ig and after the project as compared to before the 
program's be^jmlng* This infomiation vas proeured from 
informal assessments made by concerned teachers, parents and 
a4nJ^stmtors# ^pirical evidence, however, 1ms not 
verified tMs assessment in that the project did not have 
a continuous, research approach to project evaluation 
(see ^rt 7)* If^at was clearly evident, however, \ms the 
fact that schools not jpartlcipatlng in the project did not 
yield a sd^lar set of obse3^?ations from their respective 
teachers, parents and administrators* As far as teachers 
beoomlng more a\mre of Imowlng and using concepts related 
to career education, the bomb basic pattern appears evident. 
In sohools wtore teachers were deeply involved, curriculum 
chEaages were mde§ 
2# toplicationss Kie project at the elementary level may have 
had two erroneous assumptions built ixitQ the original desl^i 
a) That the entire elementary curriculum of a school 
^strict serving lUfOOO students could be totally 
modified within a three year period of tmeq It 
al^t have been more appropriate to have concentrated 
all project efforts In the original set of four K-8 
target sohools for the three year period. This would 
then have allowed the district to have developed a 
more refined set of models* Ku.s, in tmn., wo^d have 
allowed the other non- target schools to adapt career 
education at a pace determned by school officials after 
the project concluded. 
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t) T^t volomtaiy partioipatlon in th© p^odeot by 
teasers administmtdl'e coiald produce a total 
approaoh to oareer and aelf-a^mreneis aGtlvltiee# WMla 
voiimta^ paEtioipation did produce axtensiva amounts 
of ea»er eduoation Material, thSM ms a notable laok 
of eyetofflatlo inoo^oration of these mterials Into 
all elassei. IHartlisr, the partlo^patteg teaohsM 
daveloped suoh aatlvitlas on the bails of oiumiQulm 
req^uiTOments and not on the tenets of Career Develop ante 
Tht^ meant tlmt a systematlo approach to expoBijag 
oWJLdran to the fifteen Career Clusters ms not possible* 
In Bborti most project pupils were e^qposed to, on the 
average I five or sisc clusters* 
3» Eeooimanaationsi fii reviawi^ the alementa]^ objectives, it 
appears evident that a prlroftry ajad intermediate career 
education project should attempt to concentrate its efforts 
within a small, representative group of schools wMch become 
totally comnittad to developing the modal (s) for tha rest of 
the districts 

B* Saconda^ Objectives g 

1* Conolusionsi Ihe Bristol Career Iduoation R^ojeot a^^erienoed 
a large degrea of success In achieving the objectives of the 
hl^ school plmsa* The most notable achievements were In 
developing outstanding career exploration, guld^oe outraaoh 
and conmunlty involvement programs* Just about all hi^ school 
slmdents became Involved in career education activities as a 
result of these efforts. Moreover, this involvement was 
accomplislwd in a systematic vra^y and was well coordinated with 
the regular curriculum. Importantly, the extensive commianity 
Involvement built by tMs. project led the my to major amounts 
of similar involvement in all phases of the educational procaee 
in the district* Further, tMs djivolvement \ms instrumental 
in the succassful effort to develop a system--wlde Department 
of Tocatlonal a^d Career Educations 

Ea^rdlng other aspects of the saconda^ objectives, a smaller 
de^rae of success yms aohlevad. ^tolle it was possible to , 
encourage students to seek vocational imd work eD^arience skill 
tminl^, It ms not possible to place all interested students 
iMto such learning experiences* TMs placement problem was 
staply due to numbers* Over one thousand five himdred students 
showed this Intarast* ^e district serves about five hundred 
in approved vocational programs and we have bean able to send 
another one hundred or so to State operated vocational schools* 
Sbls leaves about i^ne hundred students not served in 
vocational programs* The project, however, did help the 
district and the State Department of Education to focus on 
this problem and as a direct res^t, the State imm agreed to 
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establish a regioml Satellite Yocatioml-TechniQal Sohool 
in Ba^istol which ehoiJ.d ha serving another two himdHed 
students. Thm ^^dmte follow-up study results for two 
years also helped to emphasize this need for mora vocational 
ajid haslo aoademio lnstruotion» Hiis studyt wMle effeotive 
in ^tharlng pertuient oocupatioiml aduoatlon ijiformation, 
did not have erteneive impaot on counselli^ funotions. Ihis 
was due. to time limitations to getting this infonoation 
hidlt Jjito the ^striot's guld^ce objeotlvas* What the etudy 
did allow fort however, me success In preparing hl^ school 
jwilors seniors to apply for positions. A ve^ success- 
ful aspect of ^idanoe outreach pro^sfflmlng was the Job 
Interview procedure instruotion built into ^iglish classes. 
3Purther, the drop-out follow-up stu^ beGame the basis for 
two additloml projects i 

a) A T^'blB VI Special Edux^ation pro^^m 

b) A Title 17 Individualized Alternative Study progmm 

2. Smplioatlons s ^a hl^ de^^e of success of the secondai^ 
phase of the project can be traoad directly to the concen-- 
tratlon of services. Unlike the elemental portioni where 
two staff members were responsible for ov^r five hundred 
teachers f the seconds]^ level was desl@:ied to have one 
specialist for each hl^ school | or one staff member per one 
hundred fifty teachers, IHarther, these career spacialists 
be^ig assipiedi for the most part, to one sohool became 
identified as a staff member of that school. This, no doubt, 
helped foster ^aatar coc^mlcatlons and Interdependence 
between the repilar staff and project personnel* 

3. Eecosmendationss It appears quite appropriate to recomiend 
that a secondary career education project should have a 
hl^ decree of concentmted effort per school. Extensive 
ami positive results can be aohiavad If the career education 
personnel are asslgaed as ^rt of the school staff | a^d, 

where. such personnel are receptlye to the needs of th 

school ^s faculty, A farther requirement woiLLd be that career 
education staff be thorou^ily dedioated to guidance, 
humnlstic education and caraer education principles* 

Placement Program Objectives ; 

1. GoncluslonRs Vtolle an extremely efficient method for assisting 
exlti^ig students to secure a job situation, two factors 
detracted from this program's effeotlvenass* ^e first dealt 
with commanity taiowledge of this service. For many years, 
potential employers railed on Informal oontaoti with a wide 
variety of sct^ol system staff. In short, mny different 
. educators were assistu^ their fciends In the community to 

fjjid appropriate people for jobs prior to the project's 
jjrlmplementatlon* WMle efforts were made to orient the 
oomnmity to the more oentrali^ad placement progmmi much 
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more timm and money wae definitely required to achieve 
ttiese objectives in aji effective nmmer. The eecond major 
diffici^ty affecting tMe ptq^^bm wai the damstic downturn 
of the economy of the Central Oonnectlcut re^on. Prior 
to 1972, Jiiet about 5^ of ^aduating etudente could he 
eajjeoted to find positions after lea'vli^ the sohool eyeteme 
letween 1973 and 1976 tMe numher vmrn cut in half due to the 
severe topact the recession had on the region* Fewer Jobs 
available simply meant fewer placements # 

2. iapllcations s TOuls phase of the projects therefore, was 
initiated with two powerful factors working a^inst success- 
ful Implementation* It is estimated that at least five years 
iuid $Sb 1 000*00 worth of effort oc^d have re*oriented both 
comwnlty employers sohool staff to rely more on a 
oentmllzed placement pro^^^a Further, aja e^^eriJiental 
plaoement ^sictlon can oi^y be fairly tested during relative- 
ly stable economle conditloi^e 

3* ReooDmendatlons i From the above Infoa^ationj it is clearly 
evident that an e^erlmental effort to Institute a central* 
i^ed placement program must have stable economic conditions 
as well as sufficient time and resources to orient the 
various populations to tM.s service* 

Reso^ce Center Ob.lectives 1 

1. Oonclusionsi Next to the secondary phase of the Bristol Career 
Education Project , this phase was the most successful. There 
was more thaji adequate provision in IHmds to ^ equip this center 
to produce quality results for the entire scKool district § 
Teaqhers, throt^h the vast a^ray of in-service training, 
becaine comfortable in using materials and equipment from the 
center to develop the aforementioned variety of career 
education activities # This was father developed by the 
resource center coordinator's efforts to establish Satellite 
Resource Centers in a number of Bristol schools* Also, 
throu^ having resource development aides and good 
oommunication resources , tW.s center became the catalyblc 
agent to have the co^mlty. become deeply Involved in career 
education* Jj^f stort^ tMs phase of the project provided 
extensive support Sanctions Jji order to allow the career 
specialists to work with teachers In de'reloplng pmss-roots 
career education activities e 

2. topllcatlonsi It would appear, as a resi:0.t of th±B phase of 
of tim projects that a thorou^ effort to develop a career 
resource center would be ve3^ beneficial to any career 
education program. To be successfid,, however ^ such a support 
propsam must be able to provide adequate resourcesi in a 
fairly i^ediate response to teacher, student and/or 
aiidjiistrator needs* Further, such a center protebly would 
need a method to acqmlnt these populations with wlmt is 
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amilatle* Suoh devioea may inolud© in-eervica training, 
7i&\m lettSM, ii^oOTation "buHatinSi ©to« 
3« Reoommen^tlons I As a result of havtog euoh sucGees with 
toe Career Resoittoe Oentert it would appear that most 
progaiaa in career education oould 'benefit from a emilar 
effort. However, Bristol's t^erlence ^seems to indicate 
ttot this type of center must be appropriately staffed M.d 
equippeds Iharther, an active, positive effort mist "be made 
to develop utilisation of the center by other, peripherally 
involved educators* 

B« Artm-fnistratlve Conoems i 

1. Oonol"Mionsi Adndnistmtively, tMs total projeot was a 
very large trndertaJring* totensive cooperative efforts had 
to he Instituted between projeot personnel, building 
persomel and alD. other supportive staff* Su^h three vmy 
ooamtmiGations periodioally would break down creating 
some de^ea of misunderstandings Xhis, in tumy 
would lessen the effort within a particular school and/or 
department to implement oareer education* However, to 
schools where the principal ind/or department head took an 
active leadership role, project activity was extensive* ffor 
BicBM^lBf the seventh and ei^th ^^de euCTiouluiii in ^iglish, 
Ifethematice, Science and Social Studies became heavily 
Injhased with career education conoepts at West Woods School* 

principal became a facilitator and coordinator so that 
most teachers all students became involved in developing 

a Model City. Eie core of activity was to Jmve each student 
function within the school Jn a job situation* Tha city had 
an emplo^ent bureau, radio station, store and bank* Script 
ourrenoy was used to pay children for certain "ocoupatione" 
for which they competed* In short, a minl-eociety was 
created and became ve^ suocessJPul* Leading this venture 
was tl^ school principal and the science department head* 

Another atoinistrative concern became staff continuity* 
Several of the project personnel left for other, more 
responsible positions* ThiM led to a depose of bree^down in 
service by the project. Obviously, efforts were made to 
replace such staff as quicliy as possible i and for the most 
part, such attempts were successful. However, two sitmtions, 
' occT^wing at Afferent times and for different reasons, left 
the project short staffed for a considerable period of time* 

Finally, two other concerns affected the program from an 
adrntoistrntive standpoint* As mentioned before, tteee years 
appears to be to short a time span to effectively change the 
total cuMiculimi of a district the size of Bristol* Even 
projects ^mded at the level of the Bristol program muat 
still deal with traditions inherent in the coBamunlty and the 
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e^Dol s^tem. Such traditions often work agaiMt ohajig©, 
no natter how important such ohajige may b© viawad by eome 
populationa of tha eohool districts Fitttheri the aven 
fundtoff lavel of projacte having Bmlti-yaar life ean eerva 
as a detriment to the evantral pick»-up of prnject fimotions 
after thig start-up period is over, ThlM Bristol projeot 
cost about $130,000o00 a year to eonduota TOmt figwffa 
represents mora thMi one mil ^ taxes. Ihe tamptation to 
"chop" suoh a support program from the regular sohool budget 
at the and of Pederal funding becomes ve^ greats It M^t 
be a mora appropriate method to fund stoilar projects in a 
"sliding'' fashions In tMs mMner, the start-up costs at 
the begiTmlTig would be totally redeml fimds. After tlw 
flMt year, Federal ftmds would drop amiually with a 
eommensuMita rlsa of local fundings Doing this over a five 
year period would thus allow a more comfortable period for 
project implementation ajid woid^d also pea^t the local 
distriot to assume ^ annually ^ an tooreasingly mora responsible 
fi]£WOial roles . 

toplioatlonsi As todioated above, project admii^strative 
aotivity could Imve been toproved upon. It appears that 
Jmoreased proff^m life with an amended ^mding pattern 
would have been extremely helpfi^ to Implement such a massive 
effort, Further, projeot aotivity appears to be most 
effaotiva where there is extensive middle management oommit-- 
mant to the goals of the proprajn. ThLs can be further enhanced 
by havJjig oonraui^ cations ae direct as possible. It wo^d 
also appear that extensive in-service training of principals 
and department heads, prior to the initiation of project 
aotivity, co\J-d help to reduca potential diffioid^ty. toci- 
dantally, it has been our e^erienoe with title 17 operations 
that whan these two populations are responsibla for funded 
pro-ams, the project does run more smootlLLy and have a more 
Remediate upaot on students. 

ReoorEmendations s As a result of Bristol's Career Education 
Woff^^, it appears tlaat future projects would fare better 
ifs 

a) ^ojeet fun^ng life be extended from three to five years 

b) Project fundJjig be based on a sliding formula rather 
than a fiill funding pattern. Such a formula could be 
scheduled as follows; 

First Year m lOC^ VS(M ftmds 

Second Year m 80^ US^ f^ds 20^ Local funds 

mrd Year = 6^ USOT fmids Local ftrnds 

Fourth Year - UO^ USOE funds 60^ Local f\mds 

Fifth Year m 2^ USOE funds 8^ Local funds 

Sixth Year m ^ USCffi funds 10^ Local ^nds 

o) Da«service traiimig, re^rdJjig program involvement for 
princl^ls and department heads, would be the initial 
^mctlon of projects. 



d) Thorou^f diraat oonminications be mde a major 
responsibility of progeot dlMctoMo 

General Impact of Bristol 's Career Education Pro.ieot g 

1, OenGlusloMi In final revlaw, it appaars that the three 
year Oarsar Education ^ogram in Briitol has brou^t soma 
major oban^s in the ouraiculuma Ihttthar^ it has Inserted 
practical I world of work oonoapts into of fcha fliatriot's 
classrooms • To be surei some teachers found it mora useful 
thaji others f and, as a result t soma students reoaivad 

a greater benefit thaji others during the rather short project 
period* But tlmt appears to be the nature of most change 
efforts I Mid, therefore,^ Is^ not a refleotion on the concepts 
of career aduoation par sa# Vteat Is noteworthy, is the fact 
that the projaot did have a major iinjs.ct on this school 
system* One prtoe sKifflple of this Influence ma the creation 
of a clty^wlda Dapartmant for Vocational and Oaraer Education* 
^e district 1ms bud^tad more thaji $50,000.00 to allow for 
this department's ftmctionE durwig 1976^X977^ OoiAoidantly, 
Bristol's efforts serrod as a working modal for other 
Conneoticut districts bjoA as one of several devices to assist 
-toe State Department of Education to Jjoplement both a Master 
Plan for Vooational Md Career Education aa,d P.L* 71*^22, 
Ihis law stipulates that all school distrlots in the State 
must have goals, objedtives uid a ^lan to develop and offer 
students services In career and vooational education by 
Hovembar, 1977* 3ii short, wMle problems did occur in the 
operation of tMs project, many positive results also occurred* 
Further, in weighing these. It definitely appears that the 
positive aohlevementa ware muoh more numerous and benaficial 
to the district's students than the difficultias* 

2, Implications s It would appear, then, that any effort which 
helps to bring students in touch with the real world they 
will encounter as adi^ts, woiJ,d be baneflclal to 
districts similar to that of Bristol* \Wien such efforts go 
further to provide these students with practical information 
re^^aiJig occupations and the mrlous a^eotatlons therein, 
it can only result in better prepared students | which is, no 
doubt, a major ^al of most Imericaji school systems* 

3» Final Recomnandatlons I In that Bristol did acMava a fairly 
large number of positive benefits in undartakJjig a revision of 
tlie cuCTiciJ.™ toward a career education orientation, this 
project can be considered relatively success^il. TOiarefore, 
It is recommended that other school districts, which are 
leriously considering curriculum revision, thorou^LLy review 
^raar education concepts and techniques* Such changes may 
allow these districts to assist students in becoming better 
prepared oiti^ans* 
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Thm Brletol ^blio School System affima its compliance 
with Title TL and Title K legislation, meaning that it 
doss not discriminate nor penait dleorlmination on the 
basis of TSL0&9 color, rell^on, handioapSi sex, age, or 
natloiml origin. 
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Sa&asle Steraotypiiie In-S©rvice ^^iniiig 

Ito.troduoto3^ Letter RapLwUng CuMiciai™ 
&ijLde Slssemlimtlon 

Gareer Eduoatlon Curalculum Guide, K»S 

OaMsr Eduoatlon GTiCTlGuliiin Q\21Ab^ 7"8 

Career Eduoatlon Curaiculum &ilde, 

Career Eduoatlon Plaoement Servloe Oiilde 

Invitation Letter HeptrdJjig State Iteeter Plaji 

Needs ASBeeemant Survey Form 

Job Desorlption for Adjnlnlstrator for 
Yooational and Career BduQation 

Coffimunlty Resouroe Gid.de 

Career Education T^offoam Giu.de 

Career Education Reeouroe Center Bibllo^^phjr 

TbB Exchange I Thm Bristol Career Iduoation 
News Letter 

Aseorted Brochiares 



^talllte Vocational-Teclmioal School Proga^eua 



Attaohmant A 
Attachment B 

Attaohment CI 
Attachment C2 
Attachment 03 
Attaohmant 3D 
Attachment E 
Attaohmant F 
Attaohmant G 

Attaolment H 
Attaohmant I 
Attachment J 
Attaohmant K 

Attaohment L1 
L2 
L3 
LU 

Attagluient M 
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Attachment A 



roRRICmUM GUIDE 
AND 
BIBLIOGR^HY 

"RadUQing Sex-Hala Stereotyping 
Through Career Iduoation" 

Bristol Career Iducatlon Program 
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CurrlQuluoL Guida i 
"Reducing Sex-rola StCTeotypisg Throuih 
Cufaer Iduaation" 



Project No, 55^WI50069 



QTBnt Ho. G00T502291 



^mmplB^y Project in Vocational Education 
Conducted Under 
Part D of ^blic Law 90-576 



The ci^riculuBi guide reported herein vae deveioped 
pursuant to a grant from the Office of Education, U*S, 
Department of Heaitht Educations and Welfg^a. Points 
of vicv or opinions stated do not represent official 
Office of Education position or policy . 

Clwice N* Stevens 

Project Coordinator 

Bristol Career Iduoation Program 

Brlitolj Connecticut O6OIO . 
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S^V^ I. MSSON PLANS I Page No. 

At Blolo^ , . * * 1-2 

^ B« Clothing !• 

C. Csomiunlty Studies ^ ^ « . • « . . ' 3^6 

D. Distributive Eduoatlon . ^ . « » , 7^8 

B« Snglish ••••>■•«>«•. 9~11 

Wm Foods lis* •••«>« 1^—13 

G* Guldi^ce > ■ 1^ 

I. Pl^siaal lducatlon» ^ l6 

^ • Spaziish 17 

K. Special Sduaation 18^19 

L. SpringnsLklngt 20 

M, Typiag II . . , . • 21-22 

N* Woman in Litaratwe . . . « , , 23-2U 

0* World History , , • 25-26 

II. BIBLIOGRAPHIES I 

Ae BusineSB* «••••■■>•>«■#••■■• 28 

B. Career EduQation- 29 

C, Distributive Education* 30 
Dc ^bglisli 31 

E. Foreign Language, 32 

Fs Guld^lQe* 33-^3^ 

G» Hose Economics- 35 

H. Industrial Arts * » • 3€ 

I« Mathenatiss »«9«*-«>s>9*>>««s 37 

J. P^sioal Eduoation. 38 

K > So iense ft»*c«s99«9»>>>«99** 39 

L» Speoial Education •».»9«99«9«*.« Uo 

M* Women in Literature ..9».9«9«#<*« Ul 

N. World History . . , * , • * * . k2 
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PKErACE 

Th© iela^tioa of a e«*ear, li eignlfieantly affeeted by a person's self- 
eeaaapt* An importaiit aspeet of one's salf-caneept is iesmality. Iwly in 
lif©j people Immjrn behairf^ors whieh mrm appropriate for theli ^speative 
sexes « Since ve are living In a sex-biaeed society ^ people's values , bahav- 
lors^ and oonseqt^nt career aholees we dlehotomised a long sexuaUy detamlned 
linM* An unoonsaious Ideolo^r about the nature of the male and female axleta 
and oonstrlcts the emerging self-:taage of the ehild. Bex-role oondltionlng 
places an artificial constraint on the asplratione of all people In oiar soalety 
and precipitates a pervasive pattern of discrimination* 

Saxim continues to be an integral part of the hidden currlculm in many 
school settings. Students Interaetlng with sex-biased teaohers will Inculcate 
a sex-stereotyped self-concept and value system which %rtll perpetuate career 
selection along sex-biased lines. In order to avoid continued Imposition of 
sexism In the schools^ it is necessary to heighten the awareness under^ 
itMdlng of lbs Influence in school personnel. 

The lesson plans and bibliographies cOTpiled in this booklet were created 
by the people who participated In a series of in-service workshops to heighten 
awareness of sex-role stereotyping and Its relationship to Career Education. 
After developing awareness of sex-stereotyping, participajits desipied and 
laplCT^ted career ^its in their classrooms, These projects represent one 
way that awareness developed during In-service workshops were tr^sferred to 
their students. 

I wish to express special appreciation to Irv Hott for his efforts In 
conducting the workshops and Kathy Quinn for her support in compiling this 
booklet • 

Clarice N. Stevens 

Project Coordinator 

Bristol Caraer Education Program 

Bristol, Connecticut OfiOlO 



QWBT^i Consular and Home Economies 



DE^iOFED BY I Robert Qullty 
^ADEi 10^11 

t^LAT^ TO I Child Development 

GQALi To shw tba parents » relatlonahip with the ahild effeati peraanality devel©pm< 

CAEim EDUCATION OB^CTIVESI 

To disGuaa the waya in whloh a mother might reapond to the child's naada 
To ahov the effaet that harmony in the heme hae on ahild devalc^jment 
To present the effeets of the broken home 

To shov how aex hiaaea a^e reinforced in father* a relationahip with a aon and a 
daughter 

To disiuaa the role ©f the mother with the children 

To dla^usi changes in the mother-ahlld relationship when the mother asa^iea a 
career while the child la ve^ yoimg 

FROCBDUM. 

1* 2^ha Hew Baby 

A. Learna to dry for attention 

1. Criea when hungiy, imaomfortah3^s etc* 

a. Should mother attend to hahy eveiy time he crieal 
h* Should mother only feeds hold, etc.* on achedulet 
11, Fathar^Mother relationship 
Ar Harmony in the hc^e 

1* Child feels seeure if he absorhs loves aeauritys Jobs laughter ftom 
parents 

a. I^om thia the ehlld develops happineeas klndnesas and self confldei 
B, ^e broken home 

1* Child's tendency to love both p wests thva«ed by faet that eaoh paj-eni 
resents the other 

2* Child 'iLjes Ire to be with both parents eiu^J.y Is thwarted by divorce 
court 

a* Does one parent now have more effeet on child than the other? 
III. Father-Child relationship 

A, Father-Son 

1* Father Inatllls maacullne attributes In son 

a. Father becomes symbol of self-sufficiency * aggressiveness, and 
strength 

B, Father^Daughter 

1* Effect of father-daughter relationship is less clear thm father-aon 
a« Father can't teach ''Feminine Graces", but em show pride and approi 
as they develop 
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IV* Mother-Child relationship 

A. Both son and daughter look to their mother first for all their needs 

1. Mother is first to give feelings of being loved aeeura 

2. Mother usually spends more time th^ father vith ohild 

B. Effect of the "modem woman's career avay from ehild 

1. Grandmother, aunt, sister, baby sitter, day aare eenter, CANNOT adeguatelj 
repl€u;e a mother in the emotional life of a child 
a* Detrimental to personality development? 



RESULTS: 1. 

2- 
3. 
k. 
3. 
6. 

FOLLOW-UP: 



Students will be able to identify three ways that mother mi^t respond 
to the need requests of a child. 

Students will be able to naiae five feeling tones that pi^ants co^imlcate 
to a child that help the child to feel secure. 

Students will state two ways that a child sight be effected by a broken 
home . 

Students will be able to list male and femla roles that father tranimitg 
to a son and to a daughter. 

Students will write a paragraph describing the role the mother plays in 
child parenting. 

Students will be able to compwe the role of mother and housewife with 
the role of mother and career woman. 

Students will interview a male and female In order to learn from them how 
they see their role with their children * 
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Cl^T^: Consumer md Home Economics 



SimraCTi Clothing I 
mTMJOTED BY I Kathy ^inn 
GRADli 9 

VSLkT^ TOt Fashions 

COAL: To m^lorm the role playad hy the fashion industry in meeting societal demands 
far alothing 

CARl^ EDUCATION OBJICTIVES: 

To explore the Ceelings people have wearing different kinds of clothing 
To learn hov choice of alothing indicates who a person is 
To exraine clothing cues 

To discuss the image of woman as projected in the fashion industry 
To present career opportunities in the fashion industry 
To exmine gender stereotyping in fashion related work 

raoCEDURE I 
SESSION I 

A. Have the students select a pattern or hring a picture of m article of clothing 
that they would either like to make or purchase 

JJmm the ^ticle of clothing that they have selected to make or huy as the basis 
for writing an I statement* 

I selected because I like 

" (outfit) 

(describe the personal appeal) 

I think I would feel ^ 

when wearing this ^ 

~ (outfit) 

B. Discuss clothing cues 

Have the students bring in one picture of an individual in clothes. 
Look at each picture to detenttine the cues given ^out the following^ 

Life style 

Values 

Attitudes 

^iorities 

How they sppnd their time 
Wiat type of work they do 

C. Wiat clothes cues do students present? V^at values , attitudes ^ etc-i do they 
project? 

D. Wiat image of woman does the fashion indust^ project? 
SffiSION II 

A» Show the filmstripi Jobsi Lots of ^em 

The Fashion Industry 
Butterlck 
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Have thm students observe the variety of Jobs in the fashion industir 

Show the fllmstrip ^aln^ _ 

Have the studerits check off on a list three Jobs the filmBtrip show women doini 

and the Jobs the films trip shows men doing 
Cirole any jobs that you would like to know more about 

Put a cheek beside those Jobs that you feel can be done well by Dth males and 

females » ^ ^ • j 

What types of jobs does the fashion industry suggest are mens Jobs and womenijob; 

RKULTO^ 1. ^e students will be able to describe the difference in how they feel 
when they are dressed casually or formally 

2. Students cm list five job possibilities in the fashion industir 

3. Students will write a paragraph describing the image of woman as portra; 
In fashion magazines 

U. Students will identify three things you keep In mind when purchasing 
clothing 

5, students will be ^le to list three personality charaoteristlcs that ar 
shown by the kind of clothes they wear to school 

FOLLOW-UP ACTIVITY^ ^e students evaluated the two-day experience. 
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CWS^Ki Busiaeai Office and Manufacturing 



SUBJECTS Cennmmity Studies 
DETCWPm BY I Yelma McAuliffe 

MliATED TOf Carter Opportunities in ttothematies 

GOAL I To eacplora math related ciffeera 

C^IER IDUCATION OBJECTIVES i 

To Identify those Jobs in the buiinees and office and manufacturing clueters vhoi 

ent^ requirements is a hi^ school diploma 
To learn how to oomplete income tax foma 
To discuss the items listed on the paycheck stub 
To imderstand the use of tlmecards , 

To examine salaries to see if there B^e differences for male and female hired to 
do the same Job 

To use coranunity resource persons from Social Security, Baployment Office^ and 
IRS to talk about Job opportunities and their responsibilities. 

FEOCEDUREi 

1* Careers available in Btothematics 

A. Computer Operator, Bookkeeper , Bank Teller, etc, 

II* E^^nings - Pa^oll 

A. Salary, hourly rate, piecework (a good opportunity to show sex discrlminatic 

in wages, A mm and womm doing the same Job but given different titles anc 

the man being payed hi^er wages*) 
B* Wmaeards 
C. Deduetions 

1* F,I*C*A. 

2, Withholding tMCes 

3* Hospitalisation 

U* other deductions 

III. InQwe Tmx 

A. foms 

^ lOUO-A fom (a good opporttmity to show discrimination against single peopli 

The above unit will be supplemeated with guest speeders, field trips ^ and film 
strips • 

^est speakers will include people from the Social Security office, Smpla^ent 
©ffteep I.R*S. office* 

Field trips in comaection with this unit will include a trip to Pratt-Whitney it 
Southington. Here students are able to observe employment in mmy fields with pay 
detarained by salaiyi piecework, md timecard* This factory is excellent for field 
trips because they stress education* 

Students will also be involved in a "shadow program" in which they will spend f] 
3 hours to an day observing people in..a profession they think they are interested in 
M a future occupation, 
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RESULTS I 1. The itudents vill a^le to name two jobs in th© businaes and offiGe 
cluster and tTO J ©be la the manufacturing cluster that require math 
la ©rder to auallfV tor the Job, 

2. !toe students vill eomplete the ihort fom of the income tsx* 

3. lie students will leMm how to analyse p^roll deductions. 
U» Ttm studeati vill be able to p\mDh a time card* 

5* Thm students will select one Job md list the salary offered to a male 
and a female who hold the sme position, 

FDUiOW-OTi 1. Students will visit Pratt and Whitney to learn about Job opportunities 
in industry, 

a, students vill shadow a ^ jreon who holds a Job that the student would 
like to have as a future oceupation* 
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1* Reviev of the eiaaents ©f a resiiffie 

2. Students write persoQal resume 
C. Appliaatlon Blaj^ 

1, Students read copiee of applications from local businesses 
a* Disoussion of questions on applications 

3. Students discuss questions regarding sex-role stereotyping identifiei 
on applications. 

: U. Students complete an application blank* 

IV, Interview 

A, Video taping of interviews role-played 

1* A male and female student are interviewed for the same position, 

once by a male Interviewer Md once by a female interviewer. 
2m Students view video tapes Md conment on questions asked of male and 

female applicants. 
3. Students identified appropriate interviewing techniques, 
B* Do Clothes Make the Person? 
A* Magazine pictwes 

1. Students evaluate pictures ragarding appearance 

2. Students discuss appropriateness of attire for various jobs* 
C * Applicant 

A. Students assme role of personnel director and decide who to hire 
on the basis of descriptions of applicants, 

B, Students defend decision regM-dlng who they hired* 



RESULTS I 
1, 



The students heighten awareness of self as they relate to the world of 
work* 

The students can identify sources of employment. ^ 
The students are able to write a letter of application ^ resraie and 
eraplete bh application blank. 
The students develop interviewing skills. 



2. 
3. 



FOUiOW-UP: 



1. Students i^lte thank-you letters to the employers by whcm they were 
interviewed. 
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CLUSTEH 



SUBJECT I Distributive Edueatien 
JOTaOPED BY I Daniel Vlens 

mAmst 11-12 

TO I Elacuring Snployment 
GOALi To develop Job seeking and securing skills* 



CABEER EDUCATION OBJECTrraS: 

To gain knowledge of sonreea to use to look for emplc /ment 
To understand the Job seeking process 

To hel^ten students* awareness of interviewing proeedures 
To heighten students * avis^eness of their values related to eareers * career 
goals and interests 

To develop an under standi^.j of equal opportunity for men and women In obtainini 
and performing on the Job 

PROCEDURE • 

I* Personal Inventory 

A, The Ideal Job 

1. Students write about the Job they think is the best Job in the world. 

B, Interests 

1, Students beoOTe aware of interests by oompletlng sentences 

2, Students differentiate between passing whims, thoughtless behaviors^ 
valued goails^ 

G . Twenty Loves 

1. Students list 20 things they love to do 

a* Lists vere shared , students drew conclusionB regarding what they like 
to dOs aotually are doing and what they wotU,d like to do, 
D# Personal Inventory 

1* Students compiled infomation about themselves which relates to ca^ee] 
E. Job Survival Kit 

1, Students assess the relative value of their attitudes toward values 
and material things necessai^ for Job suoeess, 
F* Are Women Equal? 

1* Students e^^lore feelings regarding wOTen who work 

a* Students oomplete ajad discuss aii attitudlnal mwrrey 

II. Sources of ^ployment 
A* Wauit Ads 

1, Students eut out want ads from the local paper that are sexist, 
a. Glass discuss Mid comparison of ads- 

3, Students cut out waat ads they ^^e capable of pursuing presently* 

III, Letter of AppllQation, Resrae* Application Blank 
A* Letter of Application 

1. Students developed awareness of elements of letter of application 

2. Students write a letter to a business in which they seek employment 
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CLUSTER: All fifteen 
SUBJECT i EngliBh 
.DEVILOPED BY: Dolly Ritchie 
GRADE t 11"12 
RELATED TO: Sexism 

GOAL: To develop an awareness of sexist practices 

CAB^H EDUCATION OBJECTIVES I 

To axamine eexism in language 

To look for sex role stereotyping in primary grade readers 
To wite a non^sexist story 

To observe sex role identifications made by children in a ntarsery school or 
a kindergarten 

To discuss the influence of the media on sex role stereot^ing 

PROCEDURE ■ Activity I 

Find the parallel word 

raMALE , MLE 

mom 

SPINSTER 

OLD MAID 

CHICK 

BROAD 

BABE 

BITCH 

CASTRATING BITCH 
Tm LITTLE WOMAN 
LITTLE OLD LADIES 
GIRL 

QUESTIONS 

Does the parallel word mean the saiae as the word used for females i 

Is the parallel word negative or a put down? 

Does it Qonnote stains? 

Can a parallel word always be foimd? 

Geaaral discussion on how the female students feel when referred to by these terms 
will moat likely ensue. Also, the ideas of how students feel about themselves 
will be disaussed* 
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ACTIVIT Y 11 

Obtain enough primary grade readers for the entire class. Have the students read 
these and have them look for exMiples of sexual stereotyping* Some questions that 
may hm used are t 

Do females appear* as frequently as men? 
Do females work outside of home? 
List the activities of woman and men* 
List the activities of girls and boys. 



Some specific areas to look for will be: 



imagination 
creativity 
dependency 
independent 
fears 
vorry 
emotional 
vain 
elothes 



romance 
activity 
athletics 

intelligence (math 4 science) 
achievement 
employment 
traditional roles 
patronizing 
size of children 

These findings are valuaDle if they are put on the board wder female/male columns, 
A general discussion usually revolves around women's self image ajid how it is in-- 
fluenced by the items we read. After the students have identified a sexist text, 
have them wite their own non-sexist story on a primary level, include pictures 
and text* 



ACTIVITY III 

After the activity of identifying sexism in the text and witing a non-sexist story ^ 
ti trip to a nursery school or kindergarten is valuable* 

Small groups are best* Young children can be disturbed by large groups* 

The students should be prepajfed for the trip. Have a class discussion on what 
they will look for in the children. The ideas that came up are usually focused on 
the following i 

agression relation with friends choice of career (if possi 

choice of toys relation with teacher attitude of teacher 

appearance choice of games t^es of books available 

t^es of toys available 
After the visitation ^ have students report on their findings— both written and 
orally. 



ACTIVITY TV 

Have students examine the media, such as TV, advertisements, magazine mnd news- 
paper articles for stereotypes of both wOTien Qjid men. Have students bring in exam- 
ples of sexism in ads^ etc. wid show them to rest of class* Have each student 
speak on these examples in class ajid a general discussion will occur concerning 
how the media influence our actions * 

To get students started on this assigment, the instructor may want to show students 
the "No Coiment'* pages of Ms. magazine for a model* 
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RESETS: 1. The students will analyze how they feel ahout being a wOTian,. 

2, Students will be able to identify three roles assimed by men and 

three roles assumed by vcnien in our society, 
3* The students will wite a non-sexist story, 
U, Students will bring in one ad that is an exaaple of sexism. 

FOUiOW-UP: Students will wite a pajragraph commenting on the ways that sex role 
stereotypes eLre reinforced by the educational systems. 
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CLUSTER i Cdnsumer and Homemaking 



SUBJlCTi Foods II 

roADEi 10-11-12 

DE^^OPED BY* Dabble Wiecek 

BELATED TO I Food Serviae Careers 

GOALS To davelop an awareness of earaer opportimitias in the Food Serviee 
Industry 

CAREER mUCATiON OBJECTIVES: 

To racd^ize the growth trends of the food sei^iee industry 
To identic Job training opportmiities related to food serviGe 
To analyse personal intereets related to food lerviee careers 
To praient training programs in food lerv'ices that »e available to high 
ffehool students 

PROCEDURES 1, Dlsouss the qualities or skills that the students feel would be 
helpful in a food ser^riee aaraer* The pradomlnanee of males and 
females in speoific Jobs will be disouBsed too, 

2. Career speaker presentations* (Notei An effort would be made 
to engage both a male and a female working in the smie Job to 
talk to the students.) 

dlatioian 
b. rastaurMt oroer 
o# caterer 

d* fast food service eompmy manager 

*Spaakars to include the following in their presentation: descrip' 
tion of Job, retiuired training or experienoes responsibilities of 
the Jobs benafits, wid pros Md oons of the Job, 

3, Exj^se students to availabla Jobs in food serviee by means of a 
field trip, 

a, comiercial bi^ery 
b* fast food restaiirant 
a . restaurant 

d. industrial, sahool, or'^hospital oafeteria 
AUow eaeh student to select one Job in food serviee that may 
interest him/har* Student will look up Job description smd 
qualifications of selaeted Job in the Dictionary of Occupational 
Titles , 

REStn,TSi 1* ^e students will identify FIVE qualities or skills that might 
be needed to ba sueeessful in the Foods Se^ices field* 
2* Students will select one Job that was held by a career presenter 
md compare tha Job responsibilities that were asslpied to the 
maie and female who held the saae position. 
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PO^W-OT ACTIVITIES^ 1, Students will eYaluate their reactions t© speakars. 

2. Students vill eYiauate their field trip experience, 

3. Students will elip "Help Wanted" ads from local 
newspapers for the positions they are researching to 
find I starting siJ^aiy, required experienGe or educa- 
tion, availability of jobs. 

U, Obtain sample application blanks i^om a local food 
service company, 

a. Students to compile a date notebook oontaining 
information needed on employment foras (social 
security number * educational record, references, 
birth date , telephone nimber , etc , ) , 



L 
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CLUSTlRi All Plftaen 



SUBJECT : Guidanca 

DEVELOPED BYi Clarice Stevens 

ORADEi 9 

REIATED TO I Career Coiinseling for Freshmen 

GOAL: To heighten student avarenese of the caree. deeiiion»ma^ing process aiid 
avar^neea of self in relation to prospective career alternatives, 

CAREER EDUCATION OBJECTIVES: 

To provide an opportTOity for freshmen to heighten awareness of work-related 

Interests ^ aptitudes ^ and values. 
To provide an opportunity for freshmen to expirience the decisions-making 

prooesi * 

To provide an opportimity for frestoen to eseplore careers compatible with 

their interests, aptitudes , values, and feelings. 
To provide an opportimity for freshmen to experience self -awareness activities 

and share in a group setting. 
Ta facilitate freshmen in making a tentative career decision. 
To expose frestmen to the Career Education Program and materials available 

in the Career Resource Center* 



PROCEDt^ 1 

a 



Facilitate eight weekly group sessions during which career self- 
awareness activities are experienced Md shared with group members. 
Es^ose freshmen to the Career Reso-ya-ce Center by meeting in the 
Center , 

3* Es^ose students to career clusters imd relate career self-awarenese 
to specific Jobs within the clusters. 
Initiate a tentative career decision, 

5, Discuss career alternatives compatible with interests, attitudes, 
uid values, 

6, List three tentative career alternatives, 

7, ED^ose students to possible future sources of inforaation and activi 
ties. 



EESULTS 1. Freshmen will heighten self -awareness regarding career interests, 
abilities 5 and values. 
2* Students will know where career infomation is available for future 
reference* 

3, Freshmen will be able to identify the cluster to which their career 

interests belong, 
U* JVeshmen will have experienced the decisionmaking process, 

5. J^eshmen will be more aware of their peers, career values, aptitudei 
and interests, 

6, Students will compile a folder containing career inforaation. 

FOUiOW*UP ACTIVITIES 1* Students may pwticipate in the career speaker and 

career exploration programs, 
2, Students may continue independent career research using 
resoia'ces in the Career Resowce Center. 



iUBJlGf; Mathematics (Algebra II, Geometry, Elementary Algebra) 
pE^^OPED BY: Elizabeth Phelan 
aBADEi 10-11 

RELATED TO: Sex Bias in Textbooks 

QOAL* To examine textbooks used in the nlassroom for instances of sex bias 

CAREm EDUCATION OBJECTIVES 

To look for instaneee of sex-bias in textbooks illustrations 
To examiae biographies of mathematiciMS and scientists for examples role 
stereotyping 

To review vord probl^s for examples of work identified male and female 
To Qomplete a questionnaire where students identify roles they see being 
asBimed for males and females 



PROCEDUI^i 1* Examine Math Textbooks for sex-bias in illustrations, word problems 
Wind biographies, 

2, Complete oheeklist identi^ing activities that we male or female, 

WSBULTBi 1. The students will find five illustrations in their textbook and 
describe the activity being performed and tell who is performing 
the activity, 

2* Students will study ten word problems and will list the roles typiea 
assmed by males and females # 

3. Students will be able to naae two mathematicians and two scientists 
who have been identified in their textbooks t They will be able to 
e^lain why more males than females we depicted as mathematiciajis 
and scientists* 

k. The student will discuss the stj^marised results of the checklist - 

FOLLOW-UP I The students will write a paragraph identifying their role as m41es 

or females. 

The students will discuss gender role stereotypical behavior of ^ 
students in math glasses • 
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CLUSTER: All Fifteen 



SlSJECTi Co^Educational Physle&l Education 
DITOLOPED BY- Joann Galati 
GBM)m I 11-12 

GOAL I uTo provide opportimlties for exploring the full range of physical educatioi 
aetlvitles a^d prograjns vhlch can contribute to students ' optimal physical 
persoaal development • 



OBJECTIVES : 



PROCEDUBE : 



ACTIVITIES : 



ffiSULTS: 



3, 

1, 
2, 

3. 
1. 



2, 
3- 



To provide opportunities for girls and boys to develop positive 
attitudes towards their physical selves and their physical 
capabilities , 

To provide opportunities for girls and boys to develop an apprec: 
tion of the value of physical activities as a meajis of maintainli 
life time physical ritness* 

To assist girls and boys in the development of mn appreciation o: 
Qoncepts of usage of leisure time, sociability^ and acceptance o 
boys and girls playing together* 

To expose students to possible careers in physical education witl 
out differentiation by gender. 

Develop courses which will initiate and/cr modify activities so 
that boys and girls may participate on an equal basis. 
Implement a wide variety of activities which students may select 
and participate In according to their needs, interests, and 
capabilities . 

Discuss possible careers in the field of physical education. 



B. 
C. 
D. 
E* 
F. 
G. 



Impl^entation of the following activities for boys and girls 
to participate in co-educatlonal3^: 
A . Yoga 

Self-defense 
Folk dancing 
Contemporary dancing 
Soccer 

Flag Football 
Weight Training 

Discussion of possible careers in the field of physical educatioi 
and their availability to males and females* 

Males and females will select and participate in activities base< 
on their needs, interests, and capabilities irregardlass of thei: 
sex. 

Males and females will be exposed to all activities. 
Males and females will develop a greater degree of appreciation 
for the similarities and differences in their through observatioi 
Mid participation in co-=educational physical activities. 
Students will heighten awaj^eness of careers in pt^rslcal educatioi 
which are non^sex-biased. 
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CLUSTER : 



BISECT : Spanish 
DEVELOPED BY: Donna Russo 
GRADE I 9-12 

BELATED TO: Usefulness of Foreign Languaga in Career Choice 

GOAL: To e^lore career opportunities vhere Spanish caji be used as an adjunct 
skill 

C^^R EDUCATION OBJECTIVES: 

To discuss the usefulness of a foreign language 

To identify Job opportunities in the Bristol Community where Spanish can be 
used 

To discuss the implications of sex--role stereotyping 

To explore the interests and abilities needed by persons who use Spanish on 
the Jnb 

PROCEDURE : 

I, Class discussion of usefulness of foreign languages in career choice 
A, Limitations 

1, Societal 

2* Individual 
B* Opportunity for Choice 
C» Awareness of availability 
D, Abilities 

1, Gender? 

2. Bex -role stereot^ing 

II, Survey distributed to gain information regarding interest, availability 
of second language speaking workers, aiid career choice. 

III, Based on class interests , various speakers from the surro^ding cnnmimity 
who use foreign languages on the Job or whose ability to speak a second 
language was an asset in gaining employment will speak to groups of studen 
based on interests. Questions will be prepared by students regarding use 
of a second langmge on the Job mnd working conditions. 

RESULTS- 1, The students will be able to identify three uses they might have for 
Spanish 

2* The students will be able to name two places in Bristol where the 

employees use Spanish 
3. The students will identify the effects of sex-role stereotyping on 

Jobs 

U, Students will evaluate their interests in the Jobs of the career 
presenters 

FOLLOW-UP- 1, Students will evaluate the project 



19 



CLUSTER: All Fifteen 
SUBJECT- Spaclal Education 
DIVELOPED BY^ Caryl Mclntire 

ffiLATED TO: Work Roles Assigned To Males and Femalas 

GOAL: To explore work roles 

CAREER EDUCATION OBJECTIVES: 

To identify mother's role sJid father's role 

To discuss role reversal hy parents 

To examine Job interests 

To learn job requirements 

To "balk about Job responsibilities 

PROCEDURE t 

Session li DiseussiQn of the home 
A, Roles 

1. Mother's roles Jobs 

2, Father's roles Jobs 

B* A discussion of what would happen if • * . • 

1. Write a story together or take one from a book— play it straigt 

then reverse the roles 
2* Discuss 

a. Why mother has to stay home* 

b* \rhy father has to go to work. 

Q* Roy^ individual parents would work out if roles were reverse 

Session II: YOU 

A, Types of Jobs I would like to get 

B, Disoussion 

1. \fOio usual^ gets this type of Job 
2* Could a male do it 
3# Could a female do it 

1*, 'Wiat does the job entail-detailed listing of work requirements 
5, Do I fit these requirements as a PERSON 
C* Choose 5 Jobs-list in detail work which has to be done on these 
jobs* Make a scrapbook, Wrtie how you would feel about doing 
each of these jobs« 

Session III: Several speakers invited in to discuss in detail requirements for a 

paj*ticular Job—can men do it , can women do it 
Session IV: Trips to several places of emplo^ent 

A. Factory 

B^ Hospital 

C, Cafeteria 

D, List In detail what workers have to do 

E, Discuss whether only one or both sexes could do it 
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RESULTS: 1. Students vill describe the role of mother and the role of father in 
the family imit* 

2. The students vill identify five jobs that interest them. 

3. The etudents vill list the entry requirements for the five jobs, 
U. The student B vill list the Job responsibilities for each Job they 

identified, 

5, Students will look at the five Jobs to see if they can be done equal 
vail by male and females, 

FOLLOW=OTil, The students will make a scrapbook that describes how they feel abou 
the Jobs explored* 

2* The students will take field trips to expand their avweness of Job 
possibilities * 



CLUSTER I Manuf acturine 
SUKTECT I Sprinsmaking 
DEVELOPED BY: Lou Palazzo 
GRADED 10,11*12 
RELATED TO: Jobs in Industry 

GOAL I To e3<plore job possibilities in tha springmaking industry 

CA^CT EDUCATION DETECTIVES: 

To identify Job interests in industry 

To learn what is required to enter specific jobs 

To disouss the skills needed for different Jobs 

To look at what positions are held by males and females in industry 

PROCEDURE: 1. In the classroom the students will list the vaj^ious occupations 

at which people whould be employed in a spring manufacturing plant 

2, The students will then rate the occupations as to difficulty as 
they perceive them. 

3. Using spring industry pay scales , rate the occupations according 
to pay* 

U, Students will pick three types of work in a factory ha would be 
willing to do, 

5* Each student will list qualifications , skills and duties required 
of each occupations he has chosen, using WORK STUDY AND CAREER 
RESOURCE information. 

6* A field trip to a spring manufactia^ing plant will be made by the 
class, 

7, Students can get additional infomation on the responsibilities 

of these occupations by watching and talking to the people perform^ 
ing the Jobs * 

8. Students now have to list specific reasons why the jobs they chose 
could not be performed by an adequately trained person of either 
sex* 

KiSULTS: 1. Students will list five jobs in the springmaking industry 

2* The students will rank the difficulty of the five Jobs as they 
perceive tbem 

3. The students will list the starting salary for ^ach of the five 
Jobs* 

U. For each of the five Jobs the students will list the qualificationi 

Bixd the Jobs responsibilities 
5* The students will identify whether on the tour they observed a 

male or female doing the Jobs they listed* 

FOLLOW-OT: Students listed specific reasons why the Jobs they chose could or 

could not be performed by an adequately trained person of each sex 
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CLUSTER I All Fifteen 



SUBJECT: T^nping II 
SRADE % 10-11 

DEVELOPED BYi Joyce Martin 
ELATED TO: Job Seeking Skills 

GQALi To develop m awareness of sex^role stareotyplng in job seeking 

CABEER EDUCATION OBJECTIVES i 

To examine stereotyping in want ads 

To develop skill in selling oneself in a letter of application 
To look for signs of stereotyping on employer application fonns 
To learn how to wite a resume 

To analyse a video tape for role stereotyping in a job interview 
To experience a Job interview with a eommunity employer 

To beeone familar with appropriate follow-up techniq.ues after the interview 
To discuss job attitudes 

PROCEDI^ : 
I. Wi^at Ad: 

A, Use the Want Ads of a newspaper to find a position that you are Interestec 
in applying for. If you cannot find an ad^ compose an ad for a position 
that would Interest you* Write a short paragraph Indicating WHY you 
chose this position, 

B* Show the filmstrip^ Jobs and Gender and discuss. 

C. Provide the students with one' page of want ads. Have the students review 
the ada describing each position as to whom they see best qualified 

to do the Job eg/male, female , either sex. Make three colmns on the 
board* Head each column with one of the following: Male, Female, Both. 
Have students identify the Jobs as they have placed them in each category 
Discuss the characteristics that appear to typify what is male and what 
is female. Examine WHY this happens. Re-examine the ad for the position 
that you selected. Does your position fit into the categories? If it^ 
does, where would you put it? ^e you still interested in pursuing this 

career? . 

D. Show the filmstrip^ Masculinity and Femininity . Use some of the questioi 
in the ^ide to initiate discussion. 

Bring in Booklet i Sex Female . 

II* Letter of Application: How to sell yourself 

A* Teach the elements that must be included in a good letter of application* 

B. Provide the students with sample letters of application. 

G. Write a letter of application that will be approved by the teacher. 

D. T^e good letter on bond paper, make one carbon, type envelope, fold 
and insert the letter* Stress that the letter will be going to the em- 
ployer who w^ill interview them. 

E. Grading.' the letter will be graded for appearance, correctness, covering 

all the steps in an acceptable letter of application* 
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III. B@e\me 

A* Taaeh the fomat 
Ba Go over samples 
C* Troe a rough draft 

D» Ty^m a final copy with a carbon. Use the same quality of paper as used 
for the application letter. No errors vill be acceptable on resiime or 
letter of application* 

1- Ask persons if you can use them for references, 

IV^ Application Form 

A* Complete a rough draft 

B* Complete an application for a firm that vould employ someone with their 
career interest # 



Intervlev 

A. Use filmstrip: Job In t er v_l ev to introduce the topic and explain way to 
approach the interviev* 

B* Use video tape: A Male and Female student interested in a Job in fashioi 
vill be interviewed for hhe position by a male ^d female employer. Hav« 
the students view the video tape and use the checklist from the J,G* 
Penney Kit to evaluate the interviewer and the interviewee* 



Replay video tape* Note the questions asked by the male and female 
interviewers* Is there a difference in the approach to the interview 
when an employer interviews a male and a female for the same position. 
0* Students will be interviewed by a Bristol area employer* Ikaployer will 
evaluate the students interviewed* Students will fill out an evaluation 
of the interview. 



VI, Thank you letter and Evaluation 

A* Write a thank you letter after the interview 
B. Student evaluation of the total program 

VII- Job attitudes 

A* Use J.C. Penney trajispa^encies 



RESULTS: 1* Btudents will examine a rant ad to determine signs of gender stereo- 
treing • 

2* The students will type a letter of application* 

3* Students will be able to pick out descriptive phrases from applicatic 

forms that indicate stereotyping* 

The students will typm their personal res^es* 
5* The students will be able to list steps in good interview. 

6. The students will be able to identify two Job attitudes that they 
consider Important on the Job* 

7. The students will explain one way to follow-up with an employer once 
the interview has taken place* 



FOLLOW-UP ACTIVITIES I 1* The students will be interviewed by an employer from the 

Bristol Comnimity* 
2. Students will evaluate the experience* 
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CLUSTER^ Public Service, Health, Transportation 



SOTJECTi Women in Literature 
DEVMiOPm BY^ Louise DiMeo 
GRADE I 12 

ELATED TO: Exploration of Traditional and Non -Traditional Careers for Women 

GOAL: To explore eultiiral roles assumed by or iraposed on vomen 

CAREER EDUCATION OaJECTITOS : 

To examine attitudes held by women as depicted in literature and in today's 
eoQiety * 

To discuss the moajiing of masculinity and femininity 
To explore a career interest 

To interview women who hold non^traditional careers 

To provide an opportunity for each student to evaluate her feelings about 
being female 

PROCEDURE^ 1* The students COTpleted a survey describing their present career 
interests and their plans for the future/ 

2. Students who were interested signed up for a Career Exploration 
Day in an area that interested thfem* 

3. The students were presented with a list of waaen in non -traditional 
careers. They ranked in order of preference three persons they 
would like to interview. 

The students were scheduled for interviews* 
5- The students developed a list of questions that they would use 

to interview persons in non --traditional careers* 
6* The specialist and the teacher developed a set of questions that 

would be addressed by career speakers, 
T. Speakers for the co^se were identified, 

8, Students evaluated the traditi^al career exploration day experience 
and the non-traditional elassrOOT career speaker presentation and 
their interviews with wcmen in non-traditional careers, 

9* The students sumnariiied their reactions to course for students in 
another senior English class, 

R^ULTS: 1. The students will be able to identify five waiien in the Bristol 

conmunity who hold non-traditional careers, 
2* The students will be able to discuss two m^^hs about women that 

are currently held by ow present day society* 
3- Students will identify with either a traditional or a non-traditiona 

c^eer for herself mnd will explain why she made this choice, 
U, The students will begin to develop the self-confidence needed to 

cope with the existing prejudicial practices and attitudes employed 

against wOTen* 

5* Students will evaluate their reactions to their career exploration 
assignments , 
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FOLLOW-UP ACTIVITIES; 



The etudentE will Invite a gr©up of geniers to a panel 
presentation where the students in the Wcmon in Literati: 
eo\irses will discuss their attitude tward being female. 

The students will evaluate the effectiveness of the 
semester's study of vomm. 



SICTORT MATERIALS; 



1* 

a. 



FII2>^ : Women in C ^mfflim i e at i on s 

FIIMSTRIPSi Masculinity aad Femininity ^ Guidanee Associates (with tape) 
(available in Career Kesource Center) 



3. BOOKS See Bibliography 

Sex I Female - a booklet by C^nathla Hell ajid lllzabalth Noel 

VIDEO T^E: Women ?I Have Knom created and written by M, Tulis Sessions 



CJmmR SPEAKERS; 



EXPLORATION SITES: 



Joi«*nallst-Jackie Ross»Hartford Courant; Police 
Woman-Barbara Kenney -Bristol Police Dept*; Real 
Estate Agents, Country Maaor^ Psychologist -Doris Heyman- 
Mental Health Clinle; Publia Affairs Manager- Shirley 
O'Shaughnessy-Telephone Company; Travel Agent-togela 
Gionfriddo^ Physieiwi-Dr . Katherlne 111 

Interior Deeorator-Arruth; Medical Techmlcian- 
Brlstol Hospital; Travel Agent Secretary-Globe 
Travel; Broadcaster-WBIB ; Accountwit-Bertrand 
Rouleau; Btenotsf^ist-Clrciiit Court, Lloensed 
Praetical Nurse---Forestville Nursing Center; 0 
Fashion Merchandl sing-Dorothy ' s ; Sooial Worker- 
Bristol Commmiity Organisation; Nm*sery Sehool Director- 
Cubby Laiid Nvu'sery School; Mentally Retarded-Greene 
Hills; Special Education-Ivy toive; Nurse-Forestvllle 
Nursing Center; Newpaper Photographer-Bristol Press; 
Black Belt Kaj-ate 



7 • MCISION-MMING ACTIVITIES ; 



Woman/Mani The Classic Confrontation* 
A Psychology Today O^e. Ccmamlcatlons/ 
Research/Machines Inc., 1971- 
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CLUSTIR; 



SUBJECT: World History 
^VELOPID BY^ Dorothy Mader 
GRADE I 10-11 

RELATED TO^ Industrialization 

GOAL: To show the role of woman diiring the induetrail revolution 

CAREER EDUCATION OBJECTIVES: 

To make students aware that women were essential to the development of an 

Industrialized Society , and that they shared equally the unsanitary SLnc 
dangerous working conditions of the nineteenth century factory or coal 
mine. 

To reeogniae that a cultiural stereotype of woman can influence their view of 
women's work, but that- stereotype may not even be valid for some of their 
women acquaintances today, 

PROCEDURE: 1, Students will study docwnents from The KimiMi Adventure ^ Vol II . , 
(Eisen iwd Fitler, Harcoiurts Brace a^d Vorld) and will discuss 
their emotional responses to descriptions of women, or children, 
exposed to dajigerous working conditions, as opposed to their 
responses when only workins men's exposure is described. They 
vlll be asked what part their T.V, ylewing may play in their 
image of women's role as protected from danger* A brief dis- 
cussion of the t^^es of work their mothers engage in may also 
follow* 

2, Students will read about the Chartist McverH^nt in England and 
the early Union Movement in America* They will draw the con- 
clusion that only men took part in these movements for social 
«id political Justice* Students will then read selected extracts 
from The Making of the Working Class by EP Thompson and be shown 
slides prepared from The Illustrated History of toerlcan Labor , 
in both of which women *s participation in the labor movement is 
documented* They will then be asked to write an essay attacking 
or defending the thesis "women have played no Important part in 
political and social change during the period l800 to 185O," 
Students will meet in two groups, those who have attacked and thos 
who have defended the thesis. They will gather other evidence 
to support their position* They will then debate the issue in 
front of a s^*oy^P of students fran another class. Videotape and 
play back to students for their evaluation of the debate* 
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^SULTBt 1* Students will be alDle to list three contributions made by wCTian 

to the industrial revolution* 
a* Students will be able to explain vhat pajrt T,V* viewing may play 

in their image of women's ro3.a as protected from dagger* 
3. Students will write an essay attacking or defending the thesis. 

"Women have played no important part in the political and soeial 

chwge dicing the period IbOO to I85O." 

FOLjjOW-UP:!, Write a paper on the activities of influential women, or womens 
^oups diwing the period I85O to 1975- 
2, Get student reactions to the whole imit by their responses to a 
question sheet on their perception of attitudial changes in them- 
selves mnd in the class. 
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I 



BUSIITESS 



fe ; / G^piled by I Joyce Martin 



BOOKS 



Baggatt. Exploring Data ProceoslnR. Caraera , Ilew Yorki South-Weetarn Puollsh 



pil; Co., 1975. 

Blaekledge, Blackledge and Kally. The Job You Want ^ How Ta Get It . New Yorki 
South-Wtstern Publiehlng Co,* 1975* 

^ Bgglaads Steven A* Exploring Wholesaling: and Retailing Careeri . New York* 
Soirth-Western Publishing Co, s 1975* 



F^leit Albert C* and Dean Claj^on. Timed Writings About Career s. New Yorks 
South-Western Publiehing Co., Seeond Edition, 1975. 

Gre^g Tests and Awards. '75 - ;76 . New Yorki McCraw-Hill Book GOTpwiy, 1975. 

Kushner and Kelly, How To Find and AtoIy For A Job . New Yorki South-Western 
Publishing Co/, 1975. 

Haelj Rita M. and Robert A. Restau. Exploring Secretarial Careers , New York: 
South- Western Publishing Co*, 1975. 

Restau, Robert A. Exploring^ Clerical Careers , New Yorkt South-Western Publishing 
Co., 1975. 



PERIODICALS 



ThOTas, Edward G. "Perceptions of Business Teaehere and Business Education Majors 
Regarding the Roles of WCTnen"* ClevelMd State University s Cleveland, Ohio, 
1975- 
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DISTR IBUTIV E EDUCATION 



Goapiled byi Dan Vlens 



BOOKS 



Bodies Yvonne Oallegoi, Retail Belling , MaGraw-Hill Book Company^ Gregg Divieion» 
1972. 

Faldteaiip Robert; l^yy^ Leoni Releh, Edward i Basic Retalllnpc and Dlstrllsutlon ^ 2nd 
edition ^ Pitman Putliehlng Corporation, Nev York, 1970. 

Samson t Harlatfid E, , Wingate John W,, Retail MerohMdiglng j South-Wastern ^bllshlng 
Company, 7th edition, 1968. 



;:: BOOI^TS 

Canini, Patrick, Law Know How For Distributive Eduaation ^ Ohio Distributive 
Education Materials Lab, 

Canal * Rbbert^ Tralnlnp^ In Your Comiimlty For Tourism , Ohio State Distrlbutiva 
Eduaation Materiale Lab. 

Doupt Harold 1. Buqqbbbi A Teaohin^ Unit About Jab Applieatlon Forms^ Ohio 
Distributive Iducatlon Materials Lab* 

Hephner, Tom, Industrial Sales Decision ^ MgQ^ln^ , Ohio Distributive Iducatlon 
Materials La¥, 1975* 

Stoma, Charles A, ^ Survival In The World Of Work . Ohio Distributive Education 
Materials Lab, 1975* 



PERIODICALS 

Barkin, Bernard. "Career Worlds Cweers In Selling". Volirae 3, No. 9* GiirriculiOT 
lanovatlon Inc., 1975. (Magazine) 



FILMS ^FILMSTRIPB ^KITS 

**^mto2^ of a Sale". FUjastrip, cassette. Sears Roebuck & Co., Consumer Informatio] 
Series, 1972. 

"Livelihoods". Fl^ast rip-cassette, Houghton, Miff in Coapany, Personal Services, 
Gomunlcation and Media, Recreation and Hospitality . 

"O^e Art of Selling". Sagraves, A, Todd, trmspa^encles , Salrita Inc., 1975* 

"Careers". Parker Brothers* 
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EHOLISH 
Compiled "by; Dolly Ritchie 

* 

BOOIS 

A^rimtpphmamm "I^iistrata". HYi Amerigm Librai^s Ins,* 1958. 

Banetp Msry^ Kathlean. The Saeratarlal Ghatto , Wti MaGraw-Hlll Ba©k Company , 
1972. 

Howe, Ploraace* "Sexiim in Idueation and tha AsplratiQas of Women". Chang^lnfe 
Edueatloa , Vol. 5t No* ISTU. 

Kauf^aan* Sue* Dlaiy of a Mad Housevlfe . WIi B^tam Book 5 1967* 

Sexl^ la Edueatlon ^ ^ma Willard Task Forge oa Education, Mlaaeapoliap Minnesota 
55tlU, 1972* 

Shylflian, Allx Katae* Mmolrs of mi Ex ^From Quean . NY: Bantam Book* 1973- 

Stern t Mar J oris. ad. Ohaii^lng Sexlet Praatlgee In the ClagBrom . Washington * 
D.C. 20005: AFT* AFL-CIO, 197^. 

Spark, Muriel. The Prime of Miss Jean Brodle . NYi DaU* 197^ • 

GAME 

Woman md Man - The Classlo Confrontation - Psychology Today Del-Maj'j Calif orala 
92OII** '~ "'^ '~ 
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roRSEIGN LAMGUAG E 



^iXAplled 'by I Donna Ruiso 



BOOKS 



Kaminar dm Jfejioa^ Barbara, imd Gulllemo Segrada. A^LM Spanish Laval One , Nav 
York I HaraOTrt, Braaa and Jovaniviah, Ine,t Saaond Edition, 1969* 

Kiyainar da Mujiaa^ Barbara * and Gulllarmo Sagrada. A^IM Spmish Laval Two * New 
Xotki Haraourt, Braaa ud World, Inc., Saaond Iditloni 1970. 

Turkp Laurel H., Md Idlth M, Allan. El Esp^ol al dia. Book I , Laxington, Mais*: 
D,C. Haath and Co, , Fowtli Edition, 1973V 

Turk, Laural H. , and Idlth M, Allan* El EspMiol al dla^ Book ^I >-~LaxlngtQa^ Masai 
D*C* Haath and Co* , Foiafth Edition 1973* 

Valatta, Jaan-Pauli and Rahaeea M, Valatta* I^anoh I far Maitary . Laxington, Mass 
D*C* Haath and Co*, 1975* 
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GUIDMCE MATERIAI^ 
C^piled byi Clarice Steveni 



Stacy t Judlthi Bereaud, Susan and Daniali, Joon (Eds,), And Jill Came Tumbling 
After I Saxlgm in Afflerigaji Education . New Yarki Dell , 197^^ 

PUBIJCATIONS OF THE QQ^mMENT 

National Institute of Edueatiant Caj'eer Eduoatian Program* "Guide lines for Assess- 
aeat of Sex Bias md Sex Fairness in Career Interest Inventoriei'* . U,Sp 
Department of NIE^ Washington, D.C. 20208 

National Institute of Education^ Career Interest Program, Diamond, E* (Ed*), 

"Issues of Bex Bias imd Sex Fairness in Career Interest Measwement"* Washingt 
D.C. 20208 

U*S* Office of E ucations "Nonsescist Idueation for Sm'vivali Final Report Sex Rale 
Stereotypes Projeett USOE - 0-72-2507"* U-S* Dept. of m^, July, 1973* 

U.S. Dept. of Labor, "Wcmen wad Work"* Of floe of Information, Publioations and 

Reports* Washington, D.C* 20210 ~. . , 

PERIODICALS 

Bern, Sandra L, wad Daryl J* "Training the Wonwi to Itoow Her Plaoei The Social 
Antecedents of Women in the World of Work"* Division of Pupil Personnel 
Servioes, Pennsylvania Dept. of Iduoatlon, Harrisburg, A 17126 

Broverman, Ing K. , et al., "Sex --Role Stereotypes aid Clinical Judgements of Mental 
Health". Journal of Consulting ^d Cllniaal Psyehology, Vol. 3^, No* 1, 1970 

"Gomsaling Women" Issue, The Counseling PsyoholOMist , U, #1, 1973, Washington, 
D,C. APA 

Gardner, J., "Sexist Caimseling Must Stop", Personnel i^d Guidi^ioe Jota'nal, 1971, 
k9, 705-1^ ' 

Harmon, L.W* , "Sexual Bias in Interest Testing", Journal of Counsellne Psychology , 
1970, 17 f 22832 

Javley, P., "Perception of Male Models of Femininity Related to Career ChoiGe", 
Jouraal of Counseling Psychology , 1972* 19* 308-13 

Pletrofesa, John and Schlossberg, Najicy, "Coimselor Bias and the Female Occupationa 
Bole"* Detroit: College of Education, Wayne State University, 1970. 
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Stettlnst Linda^ AmeSs L^A*, lUiodei, I., Sex Fairness in Career Gulda^Qe % Cambridge, 
i^i Abt AssQeiateSs 1975. 



7iim_ -^FiummiFS - kits 



"Growing Females As Six Beaome One"* Filin %y Julia ReiGhert and Jame'e Klein, 
l&am b/w, 50 min* Nev Films^ P*0. Box 315i Frajikling Lakess N.J. 07^17 



"Identity: Female"* kit trw Idueation Diviiion, Dun, Dsnnelley Publishing Cor- 
poration, 666 Fifth Avenue, New York, N*Y* 10019 

"^uges of Male and Female in llementary Sohool Textbooks"* Slides and audio--tape 
by to* Lenore Weitzman and Diane Ri^M, Reso\a*ee Center on Sex Roles in Eduea^ 
tion. National Foundation for the Improvement of Education, Washington, D*C* 20 
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HOME ECONOt^CS 



Compiled tyt D, WieQak 



AsaSp Louise Batte. Child Care and Davalopment^ Philadelphia i J,B* Lippincett 
Co. s 1970* 

Fleekt Hesriettas PH*D, Introduction to Nutrition , 2nd adit ion* New Yorks 
Macmlilaa COTpi^y, 1971* 

Bughes^ Osee^ and Bannions Marlon* Introdugtory Foods * 5th edition* Naw Yorki 
Macmillan Gompwiys 1970, 

HwloQk, Elixaheth B* Child Davalopment . 5th aditlon. New Yorki MeOraw-Hlll 
Bocdt Ccaaapnys 1972. 

Klemer, Richard H. Marriage and Family Relationshipg * New York? Harper and Rowj 
Publiihera, 1970. 

Landis^ Judson T, and Landis ^ Mary G* Farsonal Adjuitmenta Marriage^, _and Family 
L iving . 5th edition, Englawood Cliffip New Jarsay i Frantlee-Hall, Ine*, 
1970. 

Medvad, &^ra* The World of Food . Lexington ^ Mass,: Oinn wad Co-^ 1973* 

Morr, Mary L-, Mid Irmiters Theodore F, Introductory Foods i A Lahoratory Manual 
of Food Preparation and Evaluation ■ New York^ Maemillan Company, 1970* 

Hikers Audrey Flam, and Brisbmet Holly E* Married Life * Peoria, Illinois i Ghas, 
A. Bennett Co*, Ina., 1970. 

^froelstrup. Arch W, The Cons uraer in American Society' Per a on al and Famil^^^nMCc 
New Yorki MeGraw-Hill Book Co*, 197^. 



FIL^BTBIFS 

"Careers in the Fashion Industry"* Butterlek Fashion Marketing Co.^ l6l Sixth Avec 
New York, N.Y. 

"Careers in the Food Industi^"* Butterlok Fashion M^ketlng Co* $ l6l Sixth Avenue t 
New Yorks N.Y* 
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INSUSTRIAL ARTS 
Cempll^d by I Louis WuXa^zmo 

BOOKS 



Bargt Edvaa'd. Meehmleal having . Mlllvaukeei Bruse Pub* Co, 1966 • 
HoUaln^ Philip. E^gplarlnp lleetriGity Electrenieg . Delmar Pub* 1971 
C»ls©n, ^irvey. Graphia Arte , Bennett Co. 1958. 

teagoot AW^ Heed, Kwwd. Metal Work . N.Y. MaBaight and MaKalght 19l*7. 

FII^TRIPS 

-^Thm Fasalnating World of Work * Maohlnlite". National Caraer Consultants 
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M4TH]MATIGS 

COTpiled by I VaMa McAuliffa^ Elizabeth Phalm 



mom 



Holt# Algebra I * Nev Yarki Holts Rlnahwfts aad WlnstQSs Ine. , 197U* 

Holt. Algebra II ^th K^lgenometry , Nw Yorki Holtj HinehM^, and Winston , 
lac.V i97U. 

Jwgmsan, Donnelly auad Doloiiuii. Modern Sohool ^thematies and Georoatry . Boston 
Hpiaghton^ifflin, 1969. 

Sogers Bertrajid B* Mathmatioi for Industrial Caraers * Nev Yorks McGraw-Hill * 
19T1*. 

Sorgenfi*eyp Wootan and Dolaiani. Modarn Algebra ^d Trigonometry « Bostons 
Hoii^ton^ifflins 1973. 
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FHYSICj^ EDUCATION 



BOOKS 

Hittlroaa ^ Mehard. Yega 28 Day Ixarelga PIm * Warkmaa Publishing Ca-, K-Y-, 
1969 • 

l^rnftttt Constaaoe and Katoa^^ Bernard. Felk Dmoinpe fsr Students Mad Taaohera ^ ^ 
Ifti* C, Brovn Ca. , lawap 1970« 

galf -Defense far Girls and Women . Thar Publishing Ca., Ventura, Calif,, 1969* 

PERIODICAIfl 

*^asan Coaeh-*. Inter^aaomunloatlons , Ina«, Walllngfard, Conn, 
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SCIEICE 



Ccopiled 'by I Eobart Quilty 
BOO^ 

Lawtncep Schafiver^ Poveafi^ Vorhaus, Yoiu' Htalth aad Safety . New Yorks Harco^rb, 
Brace p Jovaaovioli, Ine.* 1969* 

gtosUvoodp Green. Blolofflr * Silver Burdett CempMyi 1971* 

FII^TEIPS - KITS 

•*Car##rs in Health". Kit - Four fltostripi^ eaeh vith eaaiatte tape^ Butteriak 
Publishing^ 161 Sixth Avenue, Nev York, 10013. 



SPglCIAL EDUCATION 

Boom 

Byd#i John^ Robert Smithy and John Travis* I Like Me . Johnstown 5 Pannsylvmlas 
ISsLfmn AssoolataSs 1971. 

Williams^ V. K. Faglng Life , Jolmetowns Penasylvimiai Mafex Aiioeiatees 1970. 

Willlami, V* K* Life Today , Johnstoim, Penniylvania 1 Mafex AeEoeiateSs 1970* 
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mim IN LITERATURE 
Campllad byi Louise DlMeo 

BOOKS 

Bronte » Ch»lotte. Jmm Eyre , NY's Signet Classics, I960. m.,, 
SsmilS, Fatrlok. Atintlg Mame . NYi Popular Ll'braiy, 1955. 

Hardy, Thomas* The Emtwtn of the Native # NY: GhM*lei Soribner's Bone, I965* 

Tbsen, Henrik* A Doll House . 

Hedda Oahler . NY: Bantaya Books, 1958. 

The Wild Duek . 

James, Henry. The Turn ot the Sarev . NYi Segnet Claasles, 1962. 
Ksuffean , Sue * Diary of a Mad Housevife * NY 1 Bimtra Books , 1967 * 
L^le, Alison. The War Betveen The Tates . NYs BajitMi Books, 1973. 
MeCullere, Carson. The Heart Is A Lonely Himter , NYi Bantam Books, 19^0, 
Itttchell, Margaret. Gone With the Wind . NYi ^teomillan, 1936. 

^Oates, Jouoe Cwol. A Garden of E^^hly Delights . Green^oh, CT. , Fawcatt Crest, 
1966. 

Fu'ent t Gail . Sheila Levine Is Dead uad Living in New York . NY 1 Bantam Books , 
1972. 

Plath, Sylvia. The Bell Jar . NYr Bwitam Books, 1971. 

Shav, Bernard. Saint Joan , Baltimore 1 Pengtdn Books, 1951* 

Shulman, Allx Itotes. Memoirs of an Ex -Prom Queen . NYi Bantam Books, 1972. 

Snlth, Betty. A Tree Grc^ In Brookl^ . NYi Hayes mi R^, I968. 

Spark, Muriel. The Prime of Miss Jem Brodle . NYi Dell, I96I. 
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WORLD HISTORy 



Ccnpiled byi Dorothy Mader 



BOOKS 

Eiseat Sitoeyp and Filler , Maurice (Eds.), ^e Hwaa Adventure i Readlngg in World 
HistoCT . N.Y.I H»e&ia»tt Braae, and Worlds 196U^ 

F^i^^p Nellla. BigliihwOTen Enter the Profegslong . Gineinnatlp Ohioi Oolmbia 
University ^eii, 1965. 

Hanseomp James; Hellamans Leani and Poaner, Ren aid (ids.). Voicas ef the Pastt 
Readings in Modern Hlstery . N.Y. i The Maraillan COTpanyp 196T. 

I&aditerp Alleen. Thm IdeaB of the Woman Suffrage Movement i 1880^1920 . Cineinnatii 
Ohio: The Columhla Oalvareity Press p 1965* 

Thcapsonj E. P. The Maklnp; of the English Working Class . N.Y.i Pantheon , Random 
Souse Inc. , 1963* 

VicinuBp Martha (Ed.). Suffer ^d Be Still i WOTen In the Victorian Age . Bloomingtc 
Ind. : Indlwia University Preset I960. 

WaUbank and Scteier. Living World History * Chicago i Scott , ForeCTm and Co., 1961^ 



Mtrror of America. X&m tlMk/white 35 mins. National Audiovisual Center , 
Washin^onp D.C. 2Qk09 

IfelaTrt: The Women* l6smi color 15 mlas. Churchill Films p 662 N. Rohertson Blvd, 
Los togeles, Calif. 90069 
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Attachment B 



Pellow Career Education Practionersi 

The enclosed materials are being seat to you under a_ 
grant a^ded to the Bristol Career Iducation Pro gram by Jhe 
S^ed Utes Office of Career Iduo at ion. f °on|i|t |f 
ttoee career education ourriculum guides(K-6,7&8, and 9-12;, 
SSklelf on the a-istol- Shadow Exploration Program (for 7th 
^1 8th wade stSints), the BristSl Ixploration Day Prop-am 
teades Pi), Sd the Bristol Placement Pro^ami and several 
^Smphleti covering our overall K-12 pro-am, resource center, 
and placement pro-am. 

It is our hope that you will find many useful ideas 
contained in these materials and he able pf « them on to 
vAii-r career education associates m your state or city, we 

a!S most^rious tc receive any information conceding 
viur oM-eer education program that you may be able *o Proyiae 
tS^s! Ihe more information we can collect xn response^ts our 
mailing of these ci^riculum materials the better-both from^ 

point of view and that of the U.S. Office. 

If you can send any information on your program, our 
address iss 

a-iatol Career Education Programs 
237 Wolcott Street 
Bristol^ Connectiout 06010 

attns Mr, R. Idmondson or to*. E. Matt 

Thank you for yoiu- cooperation and, once again, we hope 
that you can put these materials to good use, 

tiix, ely, 



Robert J. Bdmondson, Director 
C^eer Education programs 




Rao iiard J, Matt + 
M.ssemination Pro-am Ooordina-cor 
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May 1976 



TOi Career Education Speoialist 

Career Education Project Directors 
Guidance Personnel 

iROMs Bribtol Public Schools Career Education Center 
P.O* Box 450 
985 Parmngton Avenue 
Bristol, Corniecticut 06010 

Recently you received a packet of three currieulum ^ides 
prepared by the Bristol Public Schools Career Education Center, 
In order to assess the value of the pro^mm "Penetrating School 
Strata Through Career Education", please take a fev minutes from 
yoiff busy schedules to check the follomng statements where 
applicable. 

The curriculum guides were mainly used for ref erence/resource 
purposes in the career education library, 

/^/ The curriculum guides v^ere used on a restricted basis for 
adminiBtrators M.d supervisory personnels 

/ The curriculum guides served as reouurce materials and/or 
were incorporated into the regular curriculum* 

/ ^ Portions of the curriculum guides were reproduced for dis- 
semination to faculty and staff* 

The total document was reproduced and disseminated to the 
faculty sftid staff* 

/^/ Intend to use total guide or portions thereof in the future.-. 

Did not use the curriculum guides. 

Reasons not applicable imacceptable /_/ no reason 

Does your district have an organiaed curriculum guide for 
career education, / ^ Yes /_/ No /^/ In process 

Would you be mlling to sh^^e your curriculum materials 
VHlth other school districts? /^/ Yes /_/ No 

Comment SI 



Thank you for your cooperation. Please return this check-liat 
in the post paid envelope provided. 
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— 

SALESMAN^ \ \ 



'V/, 



COLLEGE £^lXTf Wi THC 
4 YEARS OF COLLES£ 

1. Opcfaiien ot IDM Cs/^^ytc^s 

2, Programming of !5M Ci'^j-i/ers 

^ havG Qr<n of i% 
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OdHAVMf S£ ANALYSTS 3 v^^-* 

©f^ fO^f'^n't. KR3? CD£!?^. V^i' 

I If a-Ri f 3 n^si '2 tt. f 
nify, S*.s^ re« 




Ask for 




HI 



-1>* is 



lafffera* g'c^iifii*'^. vv^»''c^5ffefd 

iofii csniy, Caii Bob ^nrfQif^, V^- 
? /nptavef . 

f©yf ewrn V?i!'"i/ Jii^'?'^/ j r.-^^i^ii'^ i»7 



'I 



t#ir*>e^ fleet* 
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i I 
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Cs'l or Vi 



'dry rrrv^'^.s fsf in t^^^'J pr t^, tall 
S ?ner "p'.^'^'iT^Si Inc. , iiTi>\I 



#' 'ii"i'if.ii^ 13 i&M S3*"ff ^nd 



VfeSri?M Wn t* ^ On j^^^ t't^r 
*^ 6 p _ ^ . 



I! LEARN TO 



'Research 
programmer 

ANALYST 

* 41 iff ^ hlfltier H»H 



InEfyip^^i medics' *"5ur^-Ee. ||AI_g^ ■ m aNAAK'' £nT T R A 1 m i K ' ^^^^ 

fi6n» iiffc S'i$ psrsgnal *«'^*.= ' tsp prKrAf fh jf*-n*f*« ar^ 

Cart ^^jfimi;!, Msnj^y tf^'oyi^ rfi- er.c' " e'S^'^'^^cy, M?fi:rj'=%l n- 

SALES MANAtJuMENT | 



SECRETARY 

mi'b? ivpih f!^7d With filure'r, af*mH 



X-RAY 

CI 



INSTRUCTOR 



mum nf 3 yes^i f wf-^'ic'.f 

tyre r^**".","^ fa Wjrk ^f^t'pi* in n'Pii. Man.iSe.T^ent Iss'n* i^iafy 3'*3 



COURAMT BOX 826^2 



11 f * 



SE^VICfs Mr,M^or;R VMNTi^ MuM 
at'e fo h,^nfi5i» m*Hi f**f» fi'-r^' 



%^LLS ./=P^KQ '^^^^^^^ Cf-J'^-i TU".n S^-«.ir!i s' frU Nq« 



MCUf iT SIMAf HOSPITAL 

Mrs. J. G!a*?9P. Pef55.inil A^'<'l1^Rt 

til ^431, f 444 

An fiMdl ap^'iun.fy FrR^'syef 
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Tteough Career Education 
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Director, Career Education Program 
Bristol Board of Education 

985 Farmington Avenue 
Bristol, Connecticut 06010 
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CAEEBR EDUCATION CEOTER 
BsLmtQlg Conneetiaut 



Ttm -tol^h\^inq is a provielorial' guidfi" for ^the 'Bristol -catQ^ 
tiaoom^^nt OervddQ-Frogran* 

VhLm guide is designed to describe tlia ©bjeat of the 
placement funQtion and inQludas a description of tlie prooass, 
foms, and reporting whieh are all integral parts of a thorough 
placement syst^* 

Revisions and/or ohanges ean and will be made# when neoessary# 
as toe program develops* Input for making suoh change e will 
come from toe following groups: 

1. Carear Education ^idanca ipecialists 

2m Cm^mmr Education Planning Cotmittaa 

3* Career Education Advisory Board . ' 

4« aiployeri 

S« Students effected by this progrmi 

, 6* toy representative from the teaching^ counseling * or 
a^^nistrative rarfcs of the school syst^ and/or 
COTmunity representatives having a direct relation- 
ship with this progrM'.p 
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TASLE OF CQNTEOT5 

% Goal BtM.t,^Mn% 

II StatCTiant ©f Objeativaa for Carear Plaeamont 

HI Statement ©f Proeessss for Career Placement 

XV DeecEiption of Fome used in toe Process 

V Reporting of PunotiQns 



- 2 - 
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To provide a Career Placement Service 
to terryjiating Seaondary etudenta (whether 
fraduating or %d.thdrawing) of the Bristol 
^lAllc and Paroohial High Schools, 



- 3 - 
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STATSmM OF OBireCTITOS 



1 To lOMte and isolate signifieant Career Job oppor* 
'tunities in the eomiunity whieh ean be offered to 
exiting Eristal atudents. 

11 To ©ffiar sueh job ©ppotunities to said students through 
a system which allowa for clear ajid preoise ciommuni-^ 
cations between employers, studGntS/ and concernad 
education offioiala, 

III To utilize information retrieval forms which pamit 
a matqhing of studant interests and abilitiaa v^ith 
job specifications, 

IF To develop processes which allow for the rapid 
idontlfication of eHiting students who would be 
interested in using this placement service. 

V To provide for 'Uie following systems wittin this 
placesnent service i 

a) Reporting 

b) Referral 



c) Follow-up analysis 
Progr^ revision 



- 4 - 
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BThTEmm OF PiACEim^ processes 



The fellowing is a desarlption of how the Career Education 
placement program works throughout the Bristol Sehool Systems 

I Job Rttrieval t tTorking iii oaoperation with the Bristol 
Chafer of Commercs# Career positions are soliaited from 
busiuassas and industry*. These positions must offer 
oareGr possibilities to aKifcing Bristol high sohdol stu-- 
den^^, Sueh jobs are solicited from the aommunity 
. in sndb a way that a prospective employer needs to make 
only one telephone oall (to the Bristol Career Eduea-' 
tion Center) to plaoa a job order. 

In addition to solioiting through the Bristol Chiunber 
of Commerce, attempts have been made to notify employers 
that this service exists f and how to use it, in the local 
news media (TOIS and Bristol Press*) 

11 Mc b Distribution s Upon receipt of a job order, the 

istoi Career Education Center completes a forai indi- 
Ci^ving employer specifications and requirements for each 
pHsition ordered* This form then is distributed to the 
tJ^ee participating high schools* At this point 
tlvi job order is utilised as a guide to deteCTnine the 
b*^3t qualified potential employees- This is done through 
a ii^atching process? students have noted their set 
of qualifications, .training es^eriences, and interest 
areas on a standardised fom. Career Education Specialists 
and toe school's guidance staff can identify those 
students who are well matched for' a particular set of job 
specifications * 



- S - 



230 



Ill student Inforniatian Ratrieval i hB indieatad ibova* 

eaoh student who has a potan-tial interest in amploynant 
is identified* This is done through three methods^ 

1* ^he Senior Survey, conduoted annually, 

to datemina the immediate future plans of 
editing graduates p This form contains a 
section of questions which allows for this 
identifioation process* 

2* Through oral coirsnunioations with graduating and 
withdrawing students. This process is ac- 
complished primarily through student/ 
counselor contacts* Ho\/evar/ the counselor 
is not the only possible referring agent. 

3, Public Service announceinents made by local news 
media agencies. 

Upon identification of iriterested students , each individ 
ual'is requested to fill out two forniss 

1, The Student Placement Forrai %^hich is a device 
for the storage of information concerning 
each student and how the placment function has 
been of service to that individual, 

2^ The Personal Data Sheet i which is basically 
the student's resume. It is from the infor- 
mation provided by the studant on this form that 
permits the matching function to be carried 
out by specialists and/o2f counselors. This 
form accompanies the student when the individual 
has been referred to a possible employer. It 
should be copied by the student befoife going 
out on a referral. The copy must be retained 
by the specialist/counselor tnam in order to 
allov/ for si^sequent matchog and referrals. 
In the sDvent ^of savsral referrals being made . 
all nt oncu^ for ^-teh * student, ^ 
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that individual should be provided with enough copiGl 
of toe Data form to cover the nuntber of intarviawa ho 
will have, 

IV Student Referrals ; Upon matching a job order witii a 
wfell qualified applicant, the speoialist/Gc^Jinaelor 
team then will refer such individuals to toe prospec- 
tive CTiployer* This is done by providing to toe appli- 
oant a copy of his Parsonal Data Form, The individual 
is toen given a completed ileferral Card, Both of 
toeae are to be taken to the prospective employer. 
If one of our referred candidates is hired, the Referral 
Card has instructions to cmr loyers on nottfying the 
Career Education Center that a placemeru 'r.u^^ in fact* 
occurred, 

V Foll ow^-Up i Two types of follow-up acti%'ity are iraportant 
to this service. 

Is Referral Follow-Up t Each time an individual 
is referred to a pnasibla j©b# his name and toe 
date m^e. rmcro-dM on i^ic- apes^i'^aj^t' sextos 
of the Job Order Fom, In addition* toe 
pertinent information is also recorded on toe 
student's Placement Form, All Job Order Forms 
are updated weekly by toe three Career Education 
specialists* ^y placements that do occur are 
called into the Career Education Center so that 
toe related job order can be terminated. This 
information is toen provided irmn&diately to 
all specialists involved. 

2, Placement Follow-up j After a student has been 
placed in a position and has hQld it longer than 
3-5 weeks / a representative of the school system 
will conduct a visitation ^ol low -up, This will 
pr©idde an accurate assrasment =of hew toe place-^ 
ment function has been of assistanca-ooth in 
concrete and subjective terms. 



7 - 



232 




1. JOB ORDER FORM 



2* STODmOT-PIiACEtENT PORIl 
3^ PERSOllAl* DAm SimET 
4, MPEimM, Forai 




d i.: 

ERLC 
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BRISTOTi CAREER EDUCATION mimm. 
Job Oxder form 







Number to 
Refer 


Oooupational 
Title 




Time Limit 
to Fill 




Smp] 


Loyer'e Job Title 


Addrass 


Start Uo^k 


Sex 

Male 

Female 


Age 

PrefeCTed 


Minimum 
Age 


Tolephone * ^ ^ ^Hsto-of Pay 


- ^ - duration ^ 




PeiBori to See-How to Raaoh-*i/hen 


Hots, Daysp of iiork 


Job PsrfoCTianQep Heq^uiraments ^ Work Preformed, 
Equipment p Methoda, and Matsrial Ussd, 
P^sioii Aotivltiee, Vforkins Conditions 


Date of 
Original Order 




BMXLt Knowledge, Ability . . 






^plpyer Acoaptanoa nequirements i Uediori, Jflxperienee, ^ueatiorip Tralrd-n^ 




Date 


Int. 


llama 


Action 


Ooimnents 
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1 



Day rrair 



tm M F 



s.s.# 



or worn: i. 



KBiT-jins Pimm 



mm 



mr 



mm 



5/31/74 



ERiC 
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j KOS 






- - . ._ 








~ ' - --^ ■ - - - ^ - j 









PHDMis 



^Sam DMA SITOT 



Bdaeatlan 



Sperial Interest: 



BefttanMs 



of Wbrfc Daali^i 



^his will introduM ^ 

i^l^ng for the 1 ^ 

stuflmt bem refeo^ to vcu Uie GW.danca 
D^artaeht and fulfills, to tiie bMt of ow^ knowledga, yofur 
TOguiratmts for tius j** to ordM tiiat vm may batt^ sarw 
you our studmte^ would you please talephona tha \mdar- 
sigrocl ^^Avm you haTO Mred an applicant for tills job or daslia 
additlOTri irfaaratiCTi or wi^ to nake any cOTnOTta in 
mrmmo^on m-Ui tius rsfawal. 

If yoii Ac?fcit^ny hire tHlo stiitlc^^^ At ±m iiiiwative that you 
S84'0971, art. 288. 



B.E.H.S. St^ant 



St, Paul Stuteit 



ScJiool PlaoOTent Official 
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OTATOMEtI3L_2S. CT^SR PIACTMENT 
SERVICE SPORTING FTOCTIQN 

Haperts ara an integral part of any efficient Plaeetnent 
farviee. Such a prommmm provides most of the pertinent infar- 
mation concerning the auccasa of the iervice* In addition ^ any 
caiangaa %irhich should be .incorporated into the Sarvic6, no doubts 
will be evidenced by an accurate reporting f\mqtion. 

Thm Bristol Career Education PlacMient Service does have 
iiuch a feadback aystem. Report functions will be carried out 
through tifo major processes i 

I Informal Reporta i In that, information storage is an 
integral part of the Career Placement Service, the 
three Career Guidance Specialista have access to all 
occiiranoea in placement activity within their asEigned 
school. Further^ each specialist provides # to key 
Bristol educators 7 a weekly report function for their 
total Career Education undertakings. A %^ekly update 
oh the Placainent Service will tiius provide necessary 
Inforffiatlon concerning this activity. 
In addition, tois Service will be spotlighted in tlie 
Bristol Career Education Newsletter and The EKGhanqe > 
No dot^t the local news media will provide app^ropriate 
monrmxmgm for thia service* 

II Jsrmal Raportgg Twice per academic year the Career 
Guidance Specialists will compile all pertinent 
placOTent information. This compilation will be pro- 
duced as a formal report. All such reports will include 



- 9 - 
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the follewing information i 



h) ThB Report's Title 
B) Period Covered 

Q) Information breakdown (by eaoh school and then totally) 
mm follows I 

1. Hwei address I mmK, age^ and phone nwiber of 
each student partially or ooiripletely lerviced 
by the program* 

2, Itotation of plaoement per student # inoluding 
raployerC^) nam©i starting salary # present 
salary ; when plaoed, when terminated^ duration 
of plaoemant. 

3* l^ere appropriate r a reason for termination of 
any placed individual will be determined and 
recorded « 

4 m ^fhere appropriate , si^sequent training programs 

for each individual %;ill be recorded* 

5 m h coE^lete listing of employers cooperating v/ith 

this service will Lm included* 
* D) A statistical smrmary of the total Placement Service's 
progress. 

All such formal reports will be added to revision 
copies of this Guide which .will be distributed appropriately. 
Further, they will be included in all reporting functions 
of tile Bristol Career Education Department* 

In stort, every effort will be made to make this 
Sarvice visable and flexible so that increasing Placement 
opportunities may be offered to qualified, interested Bristol 
students • 



- 10 - 
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■ ■ Attaehmeat B 

Df. M.ik a. Shtdd Scpt^r Up 1974 



Iht folloylag prnTMonm brnwrn agreed Co serve oa an ad hoc ewBlctce te Mat with 
tbfaa sesbara itm £he Cp^aacleuC. fiuai&aaa atd Znduatry AtaMlatiosi 



Buttau of V^atloaal Sarvieaa 

Elehard Wllaoni Diraatot 
Esstareb 4 Flaimlng Vutt 

Rlehard Nola&p Dtrector 

» tow tha dtvelo^cM of the aacalllta prograap STiatol Board 

of Edusatlon 



Z eofitaoced Robart Stmpios ac CBIA and iafomed him of tha oorapoalfiloxi of the 
Gomltte^ • Ha in turn vlll contaot his raprcsontativss aud will form a threa man 
oomlttaa £o meet tilth this grmip* furtheraorap to. Slspaon will oontact you or 
m# about the first meatiog. 

Is addition^ I hava made anangessenti for the education group to meet vlth you, 
Or» Dolat and s^^salf on October 1» 1974 at 9i00 A.H« to reviei^ the misaion. 

/ 



WABslmi 

Copy to Erzcl Terrell 
Rlebard WilsoD 
Uebard Helan 
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Ittaohmint F 
BRISYOL BOMD OF BDUCATIQN HIGH SCIIQOL SURVEY 



!• CR^E (Cirels Ona) 9 10 11 12 

2. SIX (Cdfsle Onm) M^E WmMM 

3. EDUCATIOH^ INTEmZOHS (Cheek i^m) 

a* &d edueation with high school, 

b * Attend vocational school, 

c * Attend business school « 

d m Attend nursing prograai (2 to 4 years)* 

e . Attend 2-^year technleal school * 

f » Attend 2-year college. 
Attend 4-year college, 
h* Other 



4. If the Bristol School System considers offering soine of the listed programs 
belowy which* if any> would you have had an interest in selecting. Indicate 
your interests using the musters 1^ 2^ and 3 to indicate your preferencea* 
Please write the nwibers on the line to ^e left of your choices » 



1. 


Ale Conditioning 


22. 


Barberlng 


2. 


Oil Burner 


23. 


Beauty Culture 


3. 


Appllanee Repair 


24. 


Food- Trades 


4. 


AuCo Faint & Body 


25. 


Baking 


5. 


Auto llechanlc 


26. 


Fashion Design 


6; 


Aircraft Mech. 


27. 


Science Lab. Tech. 


7. 


Aviation Electronics 


28. 


Dietary Aide 


8. 


Carpentry 


29. 


Health Services 


9. 


Electrical 


30. 


Dental Assistant 


10. 


Masonry . 


31. 


Dental Lab. Tech. 


11. 


Painting & Dec, 


32. 


L.P.N. 


12. 


Plumbing 


33. 


Bookkeeper 


13. 


Draft. - Mechanical 


34. 


Conmerclal Art 


14. 


Draft. - Architectural 


35. 


Data Processing 


15. 


Draft. ■ Construction 


36. 


Radio & TV Repair 


16. 


Indust. - Electrical 


37. 


Electronic Tech. 


17. 


Print & Lithography 


38. 


Floral Design & Landscaping 


18. 


Maehlne-Tool 


39. 


Office Machine Repair 


19. 


Sheet-Metal 


40. 


Sprlngmaker 


20. 


Welding 


41. 


Child Care 


21. 


Screw Machine 


42. 


Heavy Equipment Operator 



fleas* list other prograns you olght wish to see inplemented: 

1. • 3. 

2. ; 4, 



imtlfdll 
X/29/74 
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BOARD OF EDUCATION 
Bristolp Connecticut 



JOB DESCR^TION 
ADM3N1STRATOR FOR VOCATIONAL & CAREER EDUCATION PROGRAMS 

The Administrator for Vocational and Career Education Programs shall bfe 
responsible to the Superintendent of Schools* He shall have line authority 
over the positions which appear below his on the Table of Organization for 
these programs. He shall be responsible for the administration ofi 

The Career Education Program 

The Industrial Arts Program 

'the Distributive Education Program 

The Springmaking Program 

The Cooperative Wark Ibcperlence Program 

The Nursing Assistants Program 

The Business Office Education Program 

The Continuing Education Programs (1*6., Adult Education, Sununer Schools) 

He shall be the Vocational and Career Education Programs liaison between the 
Bristol Public School System and the State Department of Education, the Bristol 
Chamber of Commerce, the Bristol business and industry community, and the 
Bristol community in general. 

He shall be the administrator responsible for guiding Bristol in developing a 
Master Plan for Vocational and Career Education Programs as per state 
mandate. 

He shall establish committees* their functions, and their meeting times for 
the development of the Master Plan and for each of the above, listed programs. 

In his administration of these programs he shall coordinate the vocational* 
teehnical^buslness and career education programs in Bristol, and ha shall 
assume the leadership role for the planning, development, and the evaluation 
of these programs. 

He shall work cooperatively with the Principals, Department Heads, Supervisors, 
and Teachers through democratic administration and high professional standards 
for the best interest of the boys and girls who enroll in these programs. 

Periodically, or upon request from the Superintendent of Schools, he shall 
prepare reports on the progress of these programs. 

He shall keep the professional staff and the community informed of the progress 
of these programs. 
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Ha ihall visit the local schooli ta observa the progreii of theee programs 
and ha shall maet with the Principals, Department Headi, Supervisors, 
Taaehars and eommittees to review his observations and make recommen- 
d^^tions for ehangei to improve these programs. He shall also make 
available to them the latest information from state or federal sources 
ralating to these programs. 

Ha shall attend locals state, and national conferences to update himself 

and bring back to the Bristol programs pertinent information for considaration 

and adoption by the professional staff and committees. 

He shall work cooperatively with: 

Tha Assistant Superintendent for Personnel in the selection of staff members 
for thase programs and for reviewing staff problems for the Assistant 
Superintendent's consideration and action^ 

The Assistant Superintendent for Instruction to discuss the ova rail, city- 
wide programs as they relate to the vocational-technical-business and 
career education programs* ^ 

The Director of Federal and State Grants in the preparation and follow-up 
of program and grant proposals^ 

The Principd.s, Departanent Headsj Supervisors, and Teachers for their 
input regarding these programs, needs for program improvements, personnel 
and financial needs, and other related problems. 

The Prin":ipals, Departenent Heads, and Supervisors will work with their 
staffs, as they have been, in order to prepare and present budgets, personnel 
evaluations, and expending funds which have been appropriated for these 
programs, but the Administrator for Vocational And Career Education 
Programs shall be advised of all decisions regarding these matters so that 
he may be informed before budget adoptions are finalised. 

The Administrator for Vocational and Career Education Programs shall 
be employed from July first to June thirty* He shall be entitled to the same 
vacation time and all the benefits enjoyed by other professional personiiel 
in his professional group. 

The salary for this position shall be determined by the Bristol Board of 
Education, and shall initially be set at $20, 000 per annum* 



6/11/76 
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AttaGhmtnt I 



BRISTOL CAREER EDUCATION ProGRW^ 
EXPLOPATION DAY 
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ERIC 



BRIS BL CAREER EDUCATION PROGRAM 



Explofatic 



- Program Application 



Hama 



Grade 



Age 



Arum* 



BtuAy Halle: Psriod 



Guidanoe Counselo r 

Apaoifio Job. to be EKplored 

Rank in order. Your preference for the day of ths week that is bast 
for you to partioipats in the Exploration Day Program. One would ind^ 
leata your first ohoioa. 

Monda y Wednesday Frida y 

Tuesday , Thursda y 

Today's Date 

Retiu^n Qompleted applieation form t o 

Indioate why you are applying for this progrMi. 



CoimBelor 



1* Thii student's oareer to be explored is in keeping with the atudcint' 
expressed interest and ^ility 



Counselor Heconsnendation 




do not reoonsnend 



this student 



for the E^ioration Day Progrui« 



Additional Conimentsi 
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BRISTOL CAR^R EDUCTION PraGRAM 



EXPLORATION DAY PROGRAM 

Student Agraement 

As a QOndition for aeMptanee in tiie Exploration Day ,3?rogi'Mi# 
I afreet . - 

1, To eonduet myself in a aatisfaetory manner while en the 
job and to oarry out my training in such a manner that I 
will refleet credit upon myself and the Exploration Day 
Progrmn. 

2, To be on time to the exploration job site« 

3, To notify the Career Education Specialist and tiie ex- 
ploratory supervisor if I cannot keep the scheduled 
appointment* 

4, To be well dressed and groomed. 

5, To be imder the jurisdiction of ^High, 

School while participating in the ei^loration day program, 
6* To complete the Occupational Information Report and to 

return it to my guidance counselor the following day, 
7m To accept the exploratory placement asaigmnent without pay, 

8, That if 1 use my car for transportation to and from the 
exploration job site# I will observe all traffic reflations 
and school policies with aKpreme care, I will confom to 
all school regulations of the reqistration of this car, 

9. To make-up all class assignments missed while on the 
Exploration Day job site, 

I undor stand the statements in toe student agreement and 1 
agree to carry them out to the fullest extent. 

Student Signature _ _ 



PA^NT PPERMISSION 

h as my permission to partieipate in 

the Career Education Exploration Day Progrm, 

X k^^reby raleas o H igh School from any respon- 

sibility involved in trav«iing to md from tte e^^lora^ion day 
job site* 

Students participating in the program must provide their own 
transportation , 

Student accident insurance is^ is not c arried on my own 

child « A student not having school insurance must bring 20 
cents to cover the cost of insurance for that day. 

Parent' s Signature 

- — ^_ 
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Dear Parent i 



h Careef EKploration Day Program has boen initiated as part of 
the Bristol Career Edueation Program. Thi^^ program has the support 
of tha administrative staff and is conducted in eonjuntion with the 
Guidance Dapartoent at the local high sqhools* 

ThB Exploration Day Progrwi provides an opportunity for students 
to ©bserve and "try out" in a limited way conditions of work involved 
in a job the student feels he might one day like to hold. Having 
participated in the progrm/ the student will then re-evaluate his suit- 
ability for the field of work. 

Students in all qrade levels oan particioate in the Career EKplor- 
ation Day Program, The program operates in this way. A student can 
req[uest an Exploration Day e^erienoe. The student's request is subject 
to approval by the student's guidance counselor, toy student who has 
heard a career speaker v/here they involved in a career unit are also 
eligible for th© prc^r'am. 

Students participating in the program will be marked present to 
school on the day that they are assigned the EKploration Day Experience* 
However^ students will not report to homeroom but will go directly to 
the work site at the scheduled time and spend a full day there. Students 
selecting the Career Exploration Day Program must provide their own tran- 
sportation and are required to make-up all work missed in class that day* 
On the student's rei:urn to school, the completed evaluation form should 
be left with the student's guidance counselor. 

The attached materials describe the details of the program. If 
you feel that the Exploration Day Program has value for your child, 
please sign the parent perrriission slip* All permission slips should . 
be retturned to the Career Guidance Specialist, 

If we can be of further assistance to you, please feel free to call 
us. Thank you for the interest and support that you have given this 
Career Education Project* 

Sincerely, 

i 



Principal 
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Bristol Career Education Program 
Exploration Day Progress 
Introductory Card 

Firra NTO a 

This will introduoa 

a student enrolled in the Exploration Day program. The purpose of this 
f^ograin is to combine related classroom instruction with job training 
and possible future careers* This student has requested an exploratory 
day with your eompany. Thank you for your oonsideration* 

i 

Career Education SpecialisU 
Telephone Nurrter 

D^TEi 
TIMES 

PERSON TO SEE: 
PL^CEi 
PHONE I 
DIRECTIONS % 
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BRISTOL O^mEER EDUCATIwl^ PnOGRAM 
CAI^R EXPLORATION DA¥ = _ 
^/ALUATIOIT TOmi 



Dat^ of Visit 



Caroar E2^lDrod 



Name and Adrtas of Firm 



Phone 



Name of the person with whom the day was spent* 



1. Vfliat would you enjoy about this job? 



2, Itoat wouldn't you like? 



3t List some of the main duties this job requires t 
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E\^URTION FORM (con*t) 

4, Do you posaeas any skills that would be needed on ttiii job? 



5* Can you relate any course you are prasantly taking to tha career you 
investigated? ^ 



6* VSiat are similar j©bs that the indavidual might da? 

_ ^ - - _ ^ - - ^ - 

_ __ _ ^ 



7* What eould be improved about the Exploration Day Es^rienee? 
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Is the first issUB of the - 
•Exchange" for the 1975^1976 sahool yea^. 
The staff of the Bristol Career Education 
Program Is pleasad to be sending out its 
ntHsletter once again and it is hoped 
'that, the Ideas and activities described 
.will be useful to you. 

We' axe presently beginning our third 
and last year of operation under our 
Qriglnal federal grant. Continuation 
of th©.^ prograin beyond Juno 1976 is high 
on pur list ef priorities for this y^ar, - 
In the coming nine months we will be 
strivli^ to ref Inp our program to the 
-fullest possible extent and make it 
stand as the national model we all know 
? It to be. 

Perhaps you would be interested to 
kndW that the Bristol Career" Education 
Program has been awarded two additional 
grants from the federal government for 
programs, to be conducted this year. One 
of these involves nationwide dissemina-' 
tion of our curricular materials and the ^ 
other a series of in-service . workshops 
Oft sex role stereotyping. Although both 
of the grants involve relatively small 
amounts of money, we are pleased to tmve 
these among the only eighty proposals 
funded last spring by the U,S,0#S, The 
eompetitlon was very stiff. Over 900 ^ 
proposals were submitted, 

MATH' WORKSHOP SCmPULED 

A "mathematics in career education" 
wortahop for the 7th ar.d 8th grades has 
been scheduled for Navember l4, at - 
St* Aim's School, This workshop was 
developed to instruct teachers, in the 
use of certain career education activ- 
ities developed over the summer. There 
will be one math teacher in attendance 
from each of the 7th and 8th grade 
schools I Including 3t, Stan's, St, Joe's 
and St, Ann*s/ The participants will 
then be in a position to show other 
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math teachers in their respective schools 
how to use the new materials, 

A follow-up workshop to develop more 
. math-oriented activities is now being 
planned for later in the year* 

Last June members of the Career 
Education staffi along with a number of ^ 
students from St, Ann*s school, partici- 
pated in the First Connecticut Trade 
Show at the Hartford Civic Center, The 
kids were very enthusiastic and put on^ 
a great career education e^chibit. Their 
projects on occupations from several of 
the career clusters were very well 
received by both visitors to the trade 
shdw aM other exhibitors who, by the 
way, wore all adults* 

The following' notes to the Career 
Education staff sum up the way the kids 
felt about their experience. 

Dear Career Ed, Personnels 

I 'thank you for evejTrthing you have 
done for me and for getting me there. 
Thank you expecially for the dinner, and 
for letting us go on our break each half 
hour. 

Thank you again, 

You_r Printer 
. Wendy ' 

I thank you for the times you took me 
to the Hartford Clvic,.CeritGr, 

The meal at MacDonalds was very gncd, 
Thf passes ^really pleased my parents , 
Most of all tlmnk you for choosing me 
to take part in the Trade Show, 
k.- Thank you, 

Scott Raymond 

To the. GareoT Education Personnel 
Thf^nk you very much for driving us 
and forth to the Trade Show, 



fetdlng US, watching over us, and 
halping to bring people to our boothpl 
r#aily appreciate it# 

Sincerely I 

Danny Hoy 

(Electrician) 



Recently, freshmen students i& LiMa 
CiiBadon's General Buainess classes were 
es^osed to career resource laatCTlal 
that would be available for their use 
during their four year stay at Bristol 
lasteTOs The students bralnstormed and 
developed a list of ways that they 
^ght learn about careers. The students' 
ideas were reviewed and the materials ^rti 
available in the career resoi^ce center 
were raised by the students. The 
importance of planning for a career 
was stressed in the filmstrlpi How To 
Explore the Fascinating -/orld of Work , 
The students then identified their 
personal career goals and related their 
interest to a career cluster. As a 
fallow-up activity the students will 
complete an awareness survey. The 
students will describe what they know 
to be' the advantages, disadvantages, 
salary, benefits and job responsibil-' 
Itles of the person with their career 
interest * 



The career Education Program at 
St« Paul is off to a fine start. 
Faculty and student response to pro^aas 
has generated much activity and interest* 
Enthusiasm toi^rard the Career Education 
activities developed over the simmer 
and the worteshops which w3il result tas 
been high. The career cxplbration' 
pro-am w as well received ' by v students- 
mMiy appltcatiope have alrea^ been 
rseol^d, ^ 

Dava Doherty, the Career Education 
specialist at St. Paul, will take on 
new responsibilities this year under 
a revised progrfei'n* Three days a week 
ha will be at St. Paul, while the re- 
maining two days will be spent in the 
elementaj^ program at two grammer 
schools. This will be the first combin- 
ation of roles existing in the pro^ami 
K-6 and 9^12. 

Rlclmrd Matt, Rsisource Center 9.^4 



Director, conducted a mini-*workshop for 
St. Paul faculty on September 18. He 
discussed the use of the resource center 
and the availability of mterial to inter- 
ested teachers # The wortehop was well- 
received by those attendini. 

The first elementary Inservice work- 
whop for the kindergarten teachers will 
take place on Thursday, November 13, from 
9: no a.m. to lliSO a,mi at Edgewood 
Schools 's Career Education Activity 
Center* 

Om the agenda is both a sharing of 
information on the kindergarten cur- 
riculum packets developed this past 
summer by Mm. Mary Johns arid Mrs. Faith 
Schreiner, and an instructional Session 
on affective education materials and 
teclmiques « 

The previously described kindergMten 
workshop is only one of a series of 
inservice sessions to be sponsored this 
ye^ ^ Career Education, During this 
past summer a great deal of work was 
done by a number of teachers selected 
from different subject areas and grade 
levels, CuMiculum packets describing 
specific career education activities 
were developed for grad# K-12, The 
current series of workshops is tesed 
upon the work dona by these teachers 
and is designed to promote the packrts 
tt^W^JUt ±ae sch&bl s^lSfl* TeachoCT 
will be released from their classroom 
assignments for one half day to attend 
the session for their level or subject 
area* Those who are interested should 
consult their building principal. Ex^ 
penses for substitutes will be covered 
by Career Education. 

The schedule for the elementary 
workshops is as follows! (All work- 
shops run from 9 to lit 30 a.m.) 



BRISTOL CAREER EDUCATION PR0GR^4 STAFF 
Frank Dolce, Elementary Awsroness \: 
' Angelo Llopis, Junior High OriontaiiUn \ 
'Rich Matt, Resource Genter 
^ve Doherty, H. S. Career Guidance 

olementary awareness, SPHS 
Kathy Quinn, H.S. Career Guidance, BEHS 
Ed Phelan, H.S. Career Guidanoe, BCHS 
Bob Edmondson, Program Diroctor 
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DATE 


HiAGE 


K 


Nov., 13 


E^ewood SehoQl 


1 


Nov, 17 


Mt« View Sbhool 


2 


Nov, 21 


South Side School 


3'. 


, SOVir 25 


Binghajn School 












. Edgowood School 




Dee, 8 


Ht. View School 


Spaolal ^ 





Ed« ^ee, 19 Soirth Side Sc tool 

The high school workshops mn from 
8 to 11 1 30 A,M, and are scheauled 
as follOKsi 



SuWect Area 


Date 




Place 


General Business 


Nov, 


k 


SKIS 


Algebra II. ' 


Nov, 


18 


Bms' 


Chemistry 


V Nov, 


25 


BCHS 


Algetaa I . ^ 


. Dec, 


2 


SPHS 


T^lng 


Dec, 


9 


EMS 


Accounting 


Dec, 


16 


BCHS 


U.S. Histo^ \ ■ 


Jan, 




sras . 


Geomet3by ' 


Jan* 


13 


.■SPHS 


Biolo^ 


Jan« 


20 


BmS 


En^lsh . 


Jan, 


27 


BCHS 


Math An^ysis 


Feb, 


3 


BEHS 


Sac, Studies IMI 


Feb, 


10 


BCHS ^ 


Earth Solenoe 


■ Feb, 


2^ 


SPHS 



The high school workshops will also 
feature speakers who hold jobs related 
to the subject area covered In each 
partloiiar workshop. 

New Publication From the Career Resource 
Center ~ 



Health and Hegulatory Ir^pectorB (Gov,) 
, Ve^ rapid employment growth, par- 
ticularty at the State gov, level, 
ill response to p]^ssures^ far consumer 

^ protection, ^ 

Police Of f Icera - " . " 

Increased demand for ^otective 
ser\d.ces should, create ve^. good 
em^oyment -opportunities i specialised-' 
training will tecome increasingly 
important, 

Etete Police Officer ' ' 

Very rapid employinent growth. As : 
popiiLat ion grows and becomes more 
mobile, the greatest need will be 
for officera in highway patrols,. 

EIUCATION m^ATED' OCCUPATIONS 

Teaching Oocupations 

College and" University Teachers 

Entrmnts may face keen competition 

n?irw.tteough the mid 1980 's. New 

doctorai and master's degree holders', . 
the main source of supply, are " r 
expected to more than meet, the ex-^ 
panding demand for college and , 
university 'teachers a - .* : \: 

Kindergarten and Elementary School 'Teachers 
Competion is expected through the 
mld^l980*s. If patterns of entry 
. and reentry continue^ the number of 
peraons qualified to teach in eleifr- 
enta^" schools will exceed the 
number of openings,. . ^' 

Seeonda^ School Teachers \ 

If 'past trends of entry continue, 
tteoijgh the iTiid-1980*S| the supply 
will greatly exceed anticipated re- 
quirements. Keen competition for 
prospective teachers although a 
recent s\irvey found teacher shortages 
in mathematics p industrial arts, 
special education, and some voca- 
tional subjects. 



The first update to the career ed- ' ' * . 

uoatlon materials list published last L^^ary Occupations 
May has been completed and is In the Litearians 

schools. If you wish to utilise any of Favorable overall opportunities, but 

the recently acquired mtorials described some librarians may have to compete 
m the update, contact the Career for jobs of their choice. Boa. 

Hesot^e Center, employment prospects in public and 

special libraries. 
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/I 

r Llta^cy Technical Assistants - 
Good employment prospeots particularly 
tor ^reduates of aoademlG programs, 
Especl^ljr favorable opportunities 
In l»ge pu'blia and college and 
i^veMlty libraries, 

OCCUPATIONS IN raAirapOBT^ION ACTIVlTnS 

Air Transportation Occupations 

Air Traf f io CQntrollers 

B3^cted increase in the number of 
©f airplanes should resist In a 
rapid employment Increase, 

AJjroraft Meohanles 

Very rapid emplopient growth as nuinber 
of aircraft increases. Employment In 
the Federal Govarnment, howeveri 
may fluctuate with changes In defense 
Spending i Continued fuel shortages 
may adversely affect growth, 

Alrllng Dispatchers 

^ Little or no employment change due tO 
improved communications equlpmert • 

FU^t Attendants 

Vary rapid emplo5?Tnent Increase as 
aircraft become larger and Increase 
In n^ber. Many additionai openings 
also will occur as attendants transfer 
to other occupations. Continued fuel 
shcrtages may adversely affect empl^- 
mant ^wth, ' 

night Engineers ' 
. Rapid employment growth due to expected 
Ihcrease In the number of aircraft. 
Continued fuel shortages may adversely 
affect employment growth, 

Grotmd Radio Operators and Teletypists 
Slow employment decline due to 
autoinatic communications eye terns 
and improvements in two-way radios 



t^t permit ^rect communications 
between pilots and air traffic 
controllers, ' 

pilots and GopHots 

Very rapid employment increase due 
to ^^wth in the number of aircraft. 
Continued fuel shortages may ad* 
vexsely affect employment growth. 

Traffic Agents and Clerks 

Very mpld employmert Increase 
because ^of^ the anticipated ^owth 
of passenger and cargo traffic, 

SCIENriPIC AND TECroUCMi OCCUPATIONS 

Conservation Occupations 

FoMeters . 

The annual num'ter of forestry ^md- 
uates could exceed the number of 
annu^ openings , resulting In keen 
com^tltlon for Jobs, Opportunities 
also will be affected by the number 
of qualified entrants from other 
sources and the Increasing use of 
technicians and forestry aides, 

Forestiy Aides : 
Favorable eraployment opportunities 
e^ecially for those with specialized 
post«high school technical training 
in forestry. 

Range Managers 

SIok employment Increase, Howeveri 
becaiise hiring needs are dependent 
on Federal legislation, public concern 
for the envlronmentiJ. protection 
could create additional opportunities. 



The Bristol Career Education Newsletter 
237 Holcott Street 
Bristol j CT 06010 

Richard Nolan 
Board 

. SiiNdee I limn 
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ADVISORY COUNCIL 
OCCUPATION,^ PROGRAMS 



Mr* Francis D, Arnadio 

Mr. A, LeRoy Anderson 

Mr, George ^Vm, Bt^Mii f rt=jss 

Mrs, Winifred Coker 

Mr. Mark Cote 

M rs , Ma r y L * De a rd 

Mr* Frederick Downs 

Mr* Bruce Ficinus 

Mr* Edward I* Freedinan 

Mr. Dean Goldsmith 

Mrs. Joan Gucrett 

Mr. Frank C* H:i rt 

Kir* Peter G* Irnpurator 

Mr, Janie s K\c Quri rrii;: 

Mr. Richard D, Nolan 

Mr* Thomas E. Nor\s"ood 

Miss Susaii Papanini 

Miss Robin L. Rickij r 

Mr, William Schwab 

Mr, Walter R. Sonstroem 

Mr* PaLiJ Soucy 

Mr. John A, Stupak 

Mr, Jetirey Teduiico 

Mr. Carl R. Venditto 

Mr* Daniel Viens 

Mr, Lew Volpicella 

Mr. Stephen Wasley 

Mrs* Edna Wisyanski 

M r , Be r na rd C . \\ oj a n 
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CO-OPERATIVE WORK EXPERIENCE 



Gateway to* Nesv Oppo rtunitio a ^ Bottor Jobs 
and Higher Pay 

In 

Office Occupations, Service Jobs, and Trade 
Training 



Students May: 

Earn One School Credit tor \S ork-EKpu rie net- 
Early Release from School 



Students May Kxperience: 

Two Related Classes pur \Veuki includitii* 
Field Trips, Guest SpeakL^rs, ind 
Vocational Guidance 



C, W, E. May: 

Help Student? Make the Highest and Best Use 
of Their Ability 

Acquaint Students With Money as an Incentive 
to Higher Achievement 



Examples of Jobs for Work Credit: 

Audio- Visual Clerk Inhalation Therapy 

Bench Wr-rkers fielper 
Carpenter's Helper Secretarial 
Day Care Helper Toolmaking 
Electrician's Helper Typing 
Nurse's Aid and Others 

Students Should See Their Guidance Counselors, 
or Work^Study Coordinator for Further Details* 
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CAREER EDUCATION 



Bristol's Careur Educatii)n Proyrairi offers to 
students * tea clie rs , and con irn unity re « idunts : 



Job Placement bervicet^ 



* Internships 



* Development ol' Skill Training 
^ Career Counseling 

* Career Exploration Acitivitieri 
^ Cart^er Awarunuss Accivitius 



* Self'A%va renews Activities^ 



^ Decision-Making SkUl Training 

* Life-Style -Oriontation Activities 

^ Development ot Credit for Specific CoiirHes 
and Life ExTu'rienCed 

^Caree r Infcf rmation Resource Center 

^^If a job, no%v or in the future, is your 
concerni please do noc 'nesitate to call 
584-0971, ext. Z8H. 

Students slioiild see their Guidance CounHelDrs 
or call the Career Education Office^ 

The project pv nenttKi or reportj^d herein svas per- 
fornied pursuant tu a Grant from liu^ S* Office of 
Education, Departm-nt of riealth. Education, and 
Welfare. However, the opinions expressed herein 
do not necessarily reflect the position or policy 
of the U,S. Office of Education, and no official 
endorsement by the tj, Office of Education should 
be inferred. 



SP RING M A KING 



Althoilgh thu art ut Spi'inginakink! htis been 
practicgd in various forms for cc*nturius, we in 
the State of Connecticut^ are ftDrtunati' tu liava 
the bulk of tlie world prot.LUCtion of springs pro- 
duced here in Bristol iinil a ii r rounclinu areas* 

Late in the 1970's the lack of skilled help 
brought local springniakers together in orcier 
to develop a prograni to fill this ever-growing 
demand* In conjunction with Local and State 
Boards of Educationj the xirsti full-scale spring- 
making school course known to existj uas es- 
tablished at Bristol Eastern High School, 

The Springrnaking Course at B, H, S, is de- 
signed to acquaint students svith the three basic 
machines used in the spring traded the coUer, 
torsion, and fourslide^ After the basic principles 
are attained, the student then proceeds to advance 
to speciali?,ation on one of the three machines* 

Having successfully conipleted the caurse, the 
student is then given tlie opportunity to apply his 
newly -attained skills in one of tlio many spring- 
shops in the area* If satisfactory achievement is 
accomplished in on-the-job training, the student 
is given the ispporLunity for full-tiiiie employment* 

Students should see their Guidance Counselors 
or Springmaking Instructor foi' further details. 
Examples of Job Placements 

Coiler Set-Up Tool Design 

Torsion Set-Up Secondary Set-Up = 

Fourslide Set-Up Inspection 
Fourslide Tool &£ 
Diemaka r 



Other Bristol Occupational Training Programs 
1, Health Occupations 
Z, Orficc Education 
3, Data Processing 



DISTMBUTIVE EDUCATION 

Bt!; "Developing Future Leaders in Marketing i 
MaLnagament, and Merchandising" 



Distributive Education (DE) is a two=year 
|$program oflared to students in the 11th and lEth 
rades. DE provides instruction in distribution 
i^and markating of goods and services. Students 
•-must show interest in a distributive occupational 
field. 



Jimiorsi 



Distributive Education I 
School Store Operation 
DECA^ 



Saniors' Pre-requisite: (D* E. I) 
Distributive Education n 
Related Work Experience 
(Supervised on^the^job tralningj 
with pay, and early dismissal, ) 
DECA^ 

Distributive Education prepares students for 
caraar opportunities in the following areas: 



J: Retailing 

Department Stores 
|, Specialty Stores 
k- Hardward Stores 



Wr- 



Supermarkets 
Ad ve rtis ing 
Display 
Sales 
Insurance 
Transportation 
Banks, and more 



Hotels 
Oil Industry 
Whole ssJling 

AFTER GRADUATION 

WORK: Students may obtain an occupation in 

one of the areas abovej using the skills 
obtained in the DE program. 

COLLEGE: Students may continue their education 
in the field of fashion, marketingi 
advertising, business, or teaching DE, 
in either a two - or - four - year college* 

i-aeEDECAl Distributive Education Clubs of America, 
identifies a National Youth Organisation. 
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PREPARING FOR THE 
WORLD OF WORK 



iThe Bristol Career Education Propam is ded- 
Cieattd to the realization of the following goals 

4'fiiraughout its K^12 Program. 

St:-* 

L K 6 GOALS* 

%7l— Awarenesi of self and development of con- 
€€pt3 related to self, 

^^2— Aw^ntss of different types of occupational 
Iroles. 

3- *Awareness of individuid responsibility for 
own aetions. 

4— Developraent and application of the rudi- 
ments of alaasification and decislon^making 
skills, 

a 

^.^■^ ^ 

W 5==Learning cooperative social behavior, 

y\ 6— Development of respect for others and the 
^ - work that they do* 



T-^-Development of work attitudes and values* 



7-8 GOALS 



1 — Clarification of ones own value system* 



\ Refinement of decision making skills. 



9—12 GOALS 



1— To provide each student with opportunities 
'^igardless of his ultimate career goals, to have 
Jiarketable skills that will enable him^o enter 

the labor force should the need or deSTre arise 

for him to do so. 

2^To enable each student who desired to under- 
take advanced preparation, whether it be in a 
post-seeondaJY technicid school, college, univer- 
sity or business school to be so equipped with 
the necessary prerequisites to understand this 
advanced training. 

3— To provide opportunities for students to part- 
icipate in a meaningful occupational exploration, 

4— To provide greater encouragement for student 
enrollment in vocational education programs, 

5— To provide peater encouragement for student 
enrollment in work experience programs, and a 
wide range of work experience^ 

6^To provide intensive guidance and counseling 
in preparation for employment and/or future 
education, 

7 — To develop career information programs to be 
canried out by departments within the scope of 
the curriculum, 

1 8^To establish a continuing avenue of communi* 
Ications between school, business, indust^ and 
community, 

6— -To follow-up all drop-outs and graduates and 

to use such data in the planning of future programs. 

lO^To provide a Career Placement Service to ter- 
minating secondary students (whether graduating or 
withdrawing) of the Bristol Public and Non-Public 
Hi^ Schools, 



i'. 3-"Aw^neas of different cheers av^able m 
tiie world of work throu^ explomtory pro- 
f} gnms. 
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BRISTOL CARIER EDUCATION PROGRAM 
Mt. Robert Edmondson, Director 

STAFF 

Miss Kathy Quinn 

Bristol Eastern High School 
Mr. Ed Phelan 

Bristol Centml High Rchool 
Mr, Dave Doherty 

St. Paul Catholic High School 
Mr, Richard Matt 

Resource Center 
Mr, Frank Dolce 

Elamentary Awareness 
Mr. Angalo Llopis 

Junior High School Specialist 

THE BRISTOL CAREER EDUCATION 
PROGRAM is an Exemplaiy Project in 
Vocation Educatidn Conducted Under 
Part D of Public Law 90-576, 



I- 



The brochure was performed 
pursuant to a grant from the 
U,S. Department of Health, 
Education t and Welfare, 
Contractors undertaking such 
projects under Goveniment 
sponsorship are encouraged 
to express freely their pro- 
fessipn^ judgment in the con- 
duct of the project. Points of 
view or opinions stated do not, 
therefore, necessarily represent 
official Office of Education 
position or policy. 



Car«,Aw„enessAct 



ivities 



A MODEL 
FOR 
GRADES K-12 



S 



O Job Placement Services 
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BRISTOL 
CAREER 
EDUCATION 
PROGRAM 




Developinent of SkiU Tracing 

Career Explomtion Activities 



THE LINK BETWEEN THE WORLD 
OP EDUCATION AND THE WORLD 
OF WORK. 



BRISTOL CAREER EDUCATION 
" ; JOB PLACEMENT SERVICE 
Provides 

A SERVICE FOR BOTH 
STUDENTS 
and 

EMPLOYERS 

' WHAT IS IT ? 

A program of tha Bristol Career 
Eduaatlon Departmant, the purpose 
. af which la to offer job opportimltles 
to atudants through a system that 
allows clear and precise oommuniea- 
tion between employer^, students, 
and eoricerned education offieialsa 



HOW TO USE 
THE SERVICE 



ISTUDENTS 

After involvement in the Job Seeking/ 
Job Keepmg Seminar indicate your will- 
ingness to become involved on the sur- 
vey presented to you* Or elsa# contact 
tha Caraar Edueation Spaoialist m 
your guidance department* 



MR. EMPLOYER , , . 

CALL 589-1028 



FOR WHOM ? 

Terminating Secondary students 
(whathar graduating or withdrawing) 
of the Bristol Public and Non-Public 
High School s* 

We will try to fill any opening 
that the amployer may have* 

WHAT HAPPENS? 

The Bristol Career Education 
Program works to halp students 
acquire job seeking and job keeping 
skills* A prospective amployer 
neads to make onlyona telephone 
call (to tha Bristol Career Education 
Center) to placa a job order. It is 
the Career Education's staff^s res- 
ponsibility to match prospective 
amployses with suitable employers. 
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The placement coordinator will take 
your job order on the phona or will 
visit you personally if you wish. 

Remember only ona tele phona calli 
makes students from thraa highschooli 
available to you. 

All job orders are CONFIDENTIAL. 

Only qualifiad students will be re- 
ferred to you. 



Selection and .matehing of students 
v^ith amj^oyeiffi requests will be pro- 
fc/ vlded by the following* 



Bristol Eaatern High School 
Guidance Department 
Mr« Richard Lehmertp Director 

Bristol Central High School 

Guidance Department 

Mr* John Harrison, Director 

Sti Paul CathQlic High School 
Guidance Department 
Mr* John Marr, Director 

Bristol Career Education Program 
Mr. Robert Edmonds on. Director 
Placement Staff: 

Miss Kathy Quinn 

Mr, Ed Phelan 

Mr, Dave Doherty 

Mr* Richard Matt 

Mrs* Joan Atkinson 

THE BRISTOL CAREER EDUCATION 
PROGRAM is an Exemplary Project 
in Vocation Education Conducted Under ■ 
Part D of Public Law 90-576. 



JOB 

PLACEMEIVT SERVICE 




Thii brochura was parformad pur^ 
iUant to a grant from the Office of 
Educatianp S* Departmant of 
Health, Cduoation, and Wjalfara, 
Contraetors undartaking such pro^ 
Jecti under Governrnent iponsor- 
ship are encouraged to express 
freely their professional judgmant 
in the conduct of the project* Points 
of view or opinioni statad do not^ 
therefore, necessarily represent 
official Office of Education position 
or policy. 



Employers and Educators 
Working Together 
To 

Keep Briitol Youth In Connecticut 
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WHO IS THE RESOURCE CENTER FOR ? 

The center is for you. It serves all 
Bristol teaehers and sehool administratorM, 



WHAT WILL I FIND IN THE CENTER? 



The center contains a variety of career 
oriented materials and offers a wide range 
of services to teachers and the career 
education gtaff, such as: 



A portable video gygtem for record- 
career education activitieSB 



The S. R* As Career Information Kit, 
which contains over 1000 pieces of 
literature on specific carfc*€^re. 



7, An in-service workshop area* 

(Let us know your needs. In-service 
activities can be organized around 
whatever will help you t o implement 
career education in your elassroonri* ) 



An extensive file on commercially 
available materials from practically 
every vendor in the career education 
field. (Your help is needed here* 
Most materials can be obtained for 
previewing. Your evaluation would 
help us to plan our purchases* ) 



Several series of books about specific 
careers which can be used by indivi- 
dual studentj or for class project^. 



Booklets j pamphlets * etc, related 
to careers in all of the U* S. O. 'i 
fifteen occupational clusters. 



Statistics and other infurmation 
about the labor market for both the 
entire state of Connecticut and the 
Hartford area. 



10, The resource center maintains sub- 
scriptions to several periodicals 
related to career education* These 
are always on hand and they can be 
very useful and informative for 
both you and your studentg. 



Filmstrip^cassette kits related to 
all phases of career education. 



Facilities for previewing both our 
own materials as well as those ob- 
tained from vendors specifically 
for preview purposes. 
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Hi The center also has information on 
such topics as career education 
programs in other towns and states I 
testing; free^loan and rental films I 
and preparation of audiovisual media 
for career education. 



The Career Education Resource Canter 
is opan on achool days from 8^30 a, nn* 
to 4 p*m. Stop In and look around, 
Mayba wa can help! 

(Addrass and telephone number below) 



Bristol Career Education Program 
Mr, Robart Edmondaon, Director 

Staff 
Miss Kathy Quinn 
Mr, Ed Phalan 
Mr, pave Doherty 
Mr, Richard Matt 
Mr, Frank Dolce 
Mr. Angalo Llopia 

THE BRISTOL CAREER EDUCATION 
PROGRAM im an Exemplary Project 
in Vocation Education Conducted 
Under Part D of Public Law 90-576, 



CAREER 



The brochure was parformed 
pursuant to a grant f ronn the^ 
U, S* Department of Health, • 
Education, and Walfare, Con- 
tractor a under taking auch 
projeeta under Government 
iponiorship are encouraged to 
exprasa freely their profei- 
lional judgment in the conduct 
of the project. Points of view 
or opiniona stated do not, there = 
fore, necesaarlly represent 
official Office of Education 
position or policy. 



ROOM 113 

BRISTOL EASTERN HIGH SCHOOL 
632 Mng Street 
Bristol, Connecticut 06010 
Telephone (203) 583-Z790 
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CENTER 




Richard J, Matt, Director 
Serving the Educational Community 
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gTOMARY OF THE E. C. GOODWIN VOCATIONAL-TECHNICAL SCHOOL 
Sa'tallite Program Bristol 

The Prograffl will consist of five courses designed to provide skills 
to 11th and 12th grade students in the following ocoupatlonsi 

!• Construction 

2* Electro^Mechanical 

3 « Machlne-Tool 

4* Pipe Trades 

5* Haating^Alr conditioning 
The Satellite is sahedule^ to open September 2, 1975. The sain 
objective of the Satellite is to enable the students to leave the 
satellite equipped with sufficient skills to meet changing labor 
market demands* The aourses are organii^'ed around the cluster 
concept and in modules of 20 to 150 hours. The major emphasis is 
on skills which can be applied to a variety of occupations. The 
vehicles for delivery of instruction will be of such a nature 
as to permit the student to master fundamental skills applicable 
to more than one occupation. 

Although the program will take an approach somewhat different 
from that of the parent school, it iflll not be of lesser quality. 
In addition to the appointment of qualifiad vocational instructors f 
the satellite and whenever it will profit the students^ there will b 
a free exchange of students and instructors between E, C. Goodwin 
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Technical and the satallita* In ease of epacial skill requirements j 
part-time instructors will ba brought in to supplament the regular 
toaehing staff. 

The ^idanco dapartments in the Bristol area will work coopera^ 
t^ively with the E. C, Goodwin Taohnical School guidanca parsonnal to 
enroll students in the program and to assist them in any way that 
may be necessary to prapara tham for the world of work. 

The Industrial Arts dapartmants of the participating local high 
sehools will in a special way play an important role in the satellite « 

For example J all students in the satellite need blueprint 
readings the Industrial Arts departments could teach this subject 
through the medium of drafting. 

Industrial Arts departments may also provide the students with 
opportunities to explore different oecupations so that they may be 
better prepared to select an ooaupatlon at the Satellite, 

Appropriate ooaupatlonal information (theory) will be taught at 
the Satellite* 

The student may be provided an opportunity to study across 
clusters in the event he needs special skills found in specific 
modules » 

Cluster I ^ Heating and Cooling Cluster II^Manuf acturing 

Sheet Metal Machine^Tool 
Heating-Air Conditioning Inspection 
Welding Screw Machine 

Spring Making 
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Cluster IV-Piping 
Pips Work 
Staamfltting 
Plant Maintenancs 



Cluster III ^Construction 
Carpentry 
Ramodaling 
Tile Work 
Trim Work 

Clustsr V^Elaetro-Mechanlcal 

T* V, Repair 

Business Machine Repair 

Instrument Rapair 

Appliance Repair 
CONSTRUCTION SERVICES 
Ob^ieo tives * 

1* Each student will be able to perform tasks in the construction 
industry with hand and electrical tools as well as with the 
machinery of the construction occupations* 

2, Each student will develop sufficient Job entry skills in the 
construction occupations to prepare him for enrollment in ad- 
vanced apprentice programs • 

3, Each student will be skilled in the application of arithmetic j 
theory and blueprint reading to Jobs in the construction 
occupations* 

4, The students will perform all tasks with special emphasis on 
safety to persons and equipment, 
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VEHICLES FOR INSTRUCTIONS i 

The eons^ruatlan ©ecupations will concentrate on remodeling 
dnteriors and exteriors of buildings j and will in de eablnet work. 

The remodeling will entail every phase of construction in- 
eluding tile work (ceramic and plastic) j painting, paperhanging, 
formica work| etc. In effect, the students will be able to complete 
all phases of construction projects assigned to him« 

Should the student desire to specialize in heavy construction 
he may transfer to E, C, Goodwin Technical School. 

Wherever possible , these experiences will be acquired on real 

Jobs. 

INSTRUCTIONAL MODULES : 

Because the students will be doing real work, instruction Will 

cut across all modules « However, each student will be provideQ 

opportunity to specialize in modules of his choice* Any module may be 

taught during a semester . 

Module I - Framing Module IV - Trim 

Module II- Roofing Module V - Millwork 

Module Ill-Paneling Module VI - Tile Work 

Module VII- Painting and Paperhanging 

ELECTRO-MECHANICAL i 
Objectives i 

1, To provide the students with skills that will enable them to 
trace, repair and troubleshoot electrical circuits and their 
eonponents • 271 



2« To provide the students with skills that will enabla tham to 

a9sambl0 and disassemble a variety of mechanical deviaea. 
3, To provida tha studanta with alactronle skilla which will 

anabla tham to ambark on a caraer in communications* 
4s To provida tha students with tha cognitive skills required 
to solve mathematical problama and to raad and ioterprat 
manuf acturara * spacif ications . 
S* To provida studanta with akills which will enable tham to 

parform a variaty of tasks with hand and power tools. 
6p To apply all of thaaa akills with special emphasis on aafa 
practicaa to protact personnel aa well as aquipmant* 
VEHICLES FOR INSTRUCTION : 

Tha students will gain skills and experiances through tha rapair 
of alactrical appliancaa such as washing machines, unit air con- 
ditioners, elactric atovas, typawritars, tape recordars with a 
potantial for talevision and communieation equipment rapair* 

The program will concentrata on fundamental alectronic circuits 
and mechanical davicas such as linkages, lavers, gears, ate. These 
basic akills will be applied to job opportunities in sales, rapair, 
installation and the production of alectro-machanical davlces, 
TUSTRIJCTIQNA L MODULES 

Becausa tha studanta will be doing real work instruction will 
cut across all modules. However, each student will be provided with 
tho opportunity to specialise in modules of his choice. Any module 
specialization may be taught during a semester. 
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Module I - Electrical Circuits 

Madule II - Electric Motors and Controls 

Module III- Machanlsms and Pumps 

Module IV - Instruments (Maaaurlng) 

Module V - Sheet Metal and Housings 

Module VI - Couplings and Transmissions 

Module VII- Assembly and Disassembly 

Module VIII- Power Tools 
HEATING AND COOLING 
Objectives t 

1* To provide the student with sufficient skills to enable him to gain 

entry Into the heating and cooling occupations* 
2« To provide the student with skills In sheet metal fabrication and 

layout * 

3* To provide the student with entry skills in brazing, gas and electrio 
welding • 

4« The student will be instructed to perform all tasks safely. 
VEHICLES FOR INSTRUCTION i 

The students will meet the course objectives through real dobs in 
the community. They will install furnaces, air-conditioning systems 
including the required sheet metal work and welding. If the student 
chooses he may elect tn speclallEe in any of the modules described below. 

Module I - Heating Systems 

Module II- Cooling Systems 



Kadule III - Sheet Metal Layout and Fabriaation 

Module IV ^ Gas Welding and Burning 

Module V - Electric Welding 
MACHINE-TOOL 
Objectives : 

Is To provide the students with entry skills in the operation and set 

up of machine tools* 
2# To provide the students with skills which will enable them to read 

blueprints ; set up and operate lathes ^ millers, grinders, and 

other specialized equipment. 
3* To provide the students with skills which will enable them to 

inspect and measure machine parts m 
4, To enable the students to apply mathematics, blueprint reading 

skills and occupational information to diversified areas of the 

metal working industry. 
VEHICLES FOR INSTRUCTION; 

The student will learn machine-tool skills through the medium of 
production work contracted for/with local Industry, He will, with 
cooperation from local Industry, participate in work study programs 
for the purpose of developing special skills. 
INSTRUCTIONAL MODULES 

Module I - Lathe Module IV - Screw Machine 

Module II - Millers Module V - Spring Making 

Module III- Grinders Module VI - Inspection 
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PIPE TRADES 
Ob.laetlvaa t 

1. To provide students with entry skills for careers in diversified 

areas of the pipa occupational 
2* To provide students with skills with irfiich they will be able to 

cut and join copper tubing j cast iron steely plastic and glasB pipe, 
3, To provide the student with skills which will enable him to apply 
arithmetic J blueprint reading and technical information to piping 
occupations « 
VEHICLES FOR INSTRUCTION 

The students will ba provided opportunities to work on real 
contract jobs within the community and industry. He will work on 
steam I hot water and cooling systems, piping under the supervision 
of a licensed instructor* He will also have the option of arrangements, 
he can be made to learn skills through the work study program. 

Module I ^ Cast Iron and Steel Pipe 

Module II- Copper Tubing 

Module Ill-Gas Welding 

Module IV- Electric Welding 

Module V - Pumps 
RELATED SUBJECTS ALL OCCUPATION 
Blueprint Reading and SketchinE 
1. View placement 
2 • Dimensioning 
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4* Circlea and ares 

5* Seetlons 

6« Working drawings 

7. Sketehing 

8 • Estlffla^lng 

9* Parts manuals 

10 . Manufacturers ' spaeif ications 

11 . Wiring diagrams 
12*Exploded views 

13 « Hydraulic systems 

1 9 Wiola numbers 
2 , Fractions 
3 » Deeimals 

4* Moasuramant (metrics included) 

5 • Percentages 

6 • Ratio and proportion 

7 • Mensuration 

8 « Graphs and tables 

9 • Forfliulas 



